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BACKGROUND AND PLAN FOR THE INTERMEDIATE ENGLISH EVALUATION' PROJECT

/ Lorne Dickie, English Consultant

Purpose

.

This series of reports contains tht procedures, research data and
backgrotgd information pertaining to the Needs Assessment Phase as con-
ducted by the English Program Planning.Committee from September, 1972
to the present. It presents in detail AU' aspects of the study which is
an overall evaluatioh of student attitude and skill achievement in many
areas of English Language Arts.

These reports contain an enormous amount of data which are not
ends in themselves but should be considered as valuable documents for
curriculum decision-making.. It is hoped that anyone vitally interested
in curriculum design will study these documents as a means to that end.

The reader is cautioned to bear in mind that each report is but
one part of an integrated study and any inferences made on the findings
of one report are subject to modification and qualification by findings
in another.

Background'

The 'source ofthe current study in English'can be traced to June,

1972.. At that .time, the Superintendent of Curriculum shggested that the
emphasis in the Curriculum Department might be shifted_from some other
areas to English. The 'English Consultant then met with-Research and ,

Measurement personnel to consider possible methods of approachiRg the
project, which^would involve considerable study. In order to develop a
Master Plan, the Consultant outlined the following "Points of Concern"
in July, 1972: -;

1. There are divergent philosophie; of English held by teachers, consul-
tants, principals, superintends:its and department heads. These

different philosophies are manifested in teaching practices and in
courses of study.

2. There is an apparent lack of any concentrated Coordination regarding
the teaching of reading (other -:`than remedial). The teaching of read-

ing is often neglected ifi grades four to thirteen. Most current

thinking suggests that the teaching of reading should be integrated
with the English Language Arts Program.

3. There is a questionable comm4tment on the part of some educators to-
ward English. Many teachers and principals claim that English is
the most important subject but often practices seem to indicate that
ars is not the ,case.



-2

4. There\ is a possible negative attitude on the part of students toward
A , _

English. What do students really feel: ,about the subject? What should
an `-En lish course do'anid be? Basically 'what are the aims and objet=
tives f English? ,-.

,

.5. The pub is should participate more\ dilidetermining an English program.
-What do s the community expect from a student''§English exp4riences
in the s hool system? 7--- "I,

6. There is lack of coordination of supervisory English.personnel. At

present t ere are an English consultant, junior consultants, primary
consultant , reading consul
in the gen al field ofng ish Language Arts. Any coordination,i

ants, and a drama consultant all involved
I an

however, is due primarily 'the efforts of those individuals in

c. meeting with each other-in' 'order to clarify their work and their
long-terM prans.

.7. The level' of 'general English proficiency is an unknown quantity. Are
. parents, educators, the community, and students pleased with the gen-

eral level of achievement and attitude in the areas of reading, writing,
listening, and speaking?

8. There is a lack Of meaningful communication among English teachers at
all levels of the school system.

9. Because English is not considered a "speciality subject" in the elemen-
tary level, it perhaps does not receive tht emphasis that it should.
The validity of the assumption that all teachers are. capable of teach-
ing and want to teach English is open to question,

10. There is a'lack of integtation of the subject. Language, literature,
composition, apd spelling are often- presented as ends in themselves
bearing ng relationship to one another and having no- substantial in-
tegration with other subject areas..

Je3eptember, 1972, the Educational Resources Allocation System
Task Force of the Ministry of Education asked if it might monitor the
English hepartment's effo*ts.since it was in its initial tages. The
,Englis4Alogram Planning-Committee, often referred to as the ERA.S.
English Committee, was formed-at that time. The procedures and guide-
lines which Were adopted to govern the operation of the Committee are
as follows:

1'. The English Program Planning Committee';hall be a continuing Committee
which will work under the general direction of the English Consultant.

2., The Central Committee shall be made up of the English Consultant, a
staff member of the Measurement and Evaluation Department, a superin-
ndent in the Curriculum Department, a secondary school English

teacher and an elementary school teacher of English.
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The Committee may add members as it sees fit and may form sub-
committees from time to time as they are required. It is hoped that

trustees, qualified laymen, administrators, parents and students will
. be involved in the continuing development and evaluation of the Eng-
lish Curriculum.

.3. The immediate function of the Committee is to organize for the devel-
opment of acurriaulum that is sequential() cumulative, and integrated
and that makes provision'for students with different levels of academic
ability. This plan will be instituted over a period of time.

4. Members of the E.R.A.S. Task Force and other interested parties shall
be free to audit the workings of any or all'committees, subject only
to the approval of thelCentral Committee.

5. Other procedures may be articulated from time to time by the Central
Committee.

The. Committee spent most of the Fall of 1972 studying the E.R.A.S.

philosophy, guidelines and specifications. Meetings with E.R.A.S. officials,
-reading current materials, and planning for the needs assessment projector-
occupied a considerable amount of the Committee's time in the initial
stages. Beginning in early Winter 1972 and through_Winter 1974 the.Com-
mittee conducted a series of activities regarding curriculum needs assess-
ment of the Intermediate Division.

E.R.A.S. Task Force

E.R.A.S. is the acronym for Educational Resources Allocation System.
The Task Force, which can trace its beginnings to November, 1971, has as
its chief goal "To assist those involved in operating and administering
schools to achieve more effective management of resources in light of their'
immediate and long-term objectives." The aim of the Task Force is not to
impose additional cost controls on school boards but rather to assist them
so that the greatest benefit might be achieved for every dollar spent in
education. Considerable concern has been voiced in some quarters that
E.R.A.S. would impose a behavioural objectives system, a cost accounting
sTstem,or a planned program budgeting system upon board jurisdictions.
The Central Committee-itself had certain reservations in this area at the
"outset; however, thesews-re overcome as its activities progressed accord-
ing to, modified E.R.A.S. specifications. The Task Force has divided the
components of a resource allocation system into three major phases. The

first phase is the planning phase and consists.of assessing needs and
establishing goals and objectives,. The programming phase assigns itself
to structuring program and defining alternatives. The third phase is the
evaluation phase which determines the'value of all aspects,of the system
including goal, objectives, program anc. alternatives.

7 1
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The Planning Committee in its activities to date hag been concerned
with, phase one, that .is assessing the needs and establishing goals and ob-
jectives. In this phase the planners Must be sensitive to the current needs
of pupils and to the needs of the time. .In, addition, edutators require some
analysis of the projected nature of society and the individual. Public in-

.volvement becomes an integral part of the planning phase. In establishing
objectives it is assumed that the system's goals will provide a general
direction for all the activities within that system. In order to provide
a basis for making program decisions, implementing plans, and evaluating
results, program objectives must be formulated and student performance must
be evaluated in light of Ihe objectives.

During the Committee's involvement with the Task Foice, the Task
Force has been most helpful in giving advice and at no time has imposed
its specifications upon the Committee., The Task Force which, at regular
intervals, publishes newsletters, pamphlets, guidelines, etc., has been
very willing to accept recommendations from the Committee's work. (Further
detailed information on the E.1.A.S. Task Force may be obtained by contact-
ing the Curriculum Department.)

Planning the Study ,

A flow chart, indicating the general direction that the Committee
'determined for itself while conducting the Planning Phase of thestudy,
is preserited in Figure 1. ,

Using as a philosophical base Ministry guidelines and the London ,

Board's basic philosophy, the Committee considered current literature and
2

Other published material from various sources. The topics of behaviourism
and accountability as they related to program development were the critical
issues faced by the Committee.

Eight teachers of English were added to the Central Committee to
form the Objectives Writing Committee. This Committee also debated the
accountability issues, and agreed,that objectives which would apply to the
whble system rather than grade objectives would be established. It con-
ducted a series of meetings in which the objectives were written, revised,
and edited. In addition to the basic areas Of reading, writing, listening,
and speaking, as established by the-National- Council of Teachers of English,
the areas of general and thinking objectives were added. Within each area
except "general" both attitude objectives and skill objectives were formu-
lated. A total of fifty-four objectives was prepared for teacheis to rate.
A rating sheet, on which teachers indicated the importance of each objective
and the extent to which each was being met in their school, was distributed
to approximately fifteen percent of teachers of Englishtin the Intermediate
Division. It was intended that this would provide e consensus regarding the
priority of objectives and a rough measure of any discrepancies between
desired and actual performance. The results for this exercise are reported
in detail in the paper entitled "Stating the Objectives".
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The community survey was conducted to determine concerns about the
English program and its graduates from citizens, parents, and employers.
The citizen part of the survey inquired about respondents' reading atti-
tudes andhabits,sletter writing characteristics, and opinion* regarding
the usefulness of their experience in school English courses.' The parent
sUrveysought opinions on the proper focus of an English_program, the
strengths and. weaknesses of the English program, and reading habits of
their children. The employer inquiry centered upon three areas: an
employer's requirements of language proficiency for job applicants (includ7
ing the administration of tests), employer's opinions about the'importance
of communication skills in on-the-job situations, and employer's opinions
of the general communication capabilities of those secondary students
applying for jobs.

Personnel inlocal business, industry, and institutions partici-
pated in the project. Their responses were recorded and tabulated and
presented in the "Community Survey" paper. The function of this paper
is not to present hard, factual, irrefutable data but rather to identify
the concerns and opinions-of three different segments of the Community.

146

The "Student Attitude Survey" was designed by the Central Committee'
and edited and approved by a group of elementary school principals. A ten
percent sample of the student population was selected at random and asked
to respond to items regarding the usefulness, relevance, enjoyment, and
difficulty of many aspects of the English program. Students also had the
opportunity to express their opinions about time spent on various aspects
of the English program, the materials used, and to respond to an open.
ended question regarding the English' program. Since a guarantee of com-
plete anonymity was required at this time, students, teachers, classes,.
and schools were not identified and the forty-minute survey was administered
through the office of the principal at all schools.

Mr. R. D. Latimer, Program Consultant English, Ministry of Educa-
tion, visited four secondary schools and eight elementary schools inJanuary,
1973. .His purpose was to evaluate,\through classroom observation and dis-
cussions with teachers, the extent to which objectives in English were being
achieved and, at the same time, to assess the general strengths and weak-
nesses of the total'English program in the Intermediate Division,, He
entitled his report "Overview - Language Arts Program".

Pn Novemter, 1973, a committee of five teachers, chaired by Mr.
Norm Waite, designed a teacher questionnaire. In addition to demographic
information and academic qualifications, the survey invited responses in
the areas of professional reading and membership in professional organiza-
tions. The adequacy of different aspects of the English program, confidence
in ability to teach English, and the imporance and relevance of English were
some of the issues the survey considered. Teathers, responding-to an open-
ende4 question; galiitheir opinions of the strengths and weaknesses of `the
English program,

'''\\
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The "Student Achievement Survey" was the most.ambitious undertaking
of the Planning Phase. Although it 0ould haVe been desirable to test all
the objectives, available-resources restricted the Committee tq testinca
few-basic objectives in each' of the four major areas. A random sampling of
classes at each grade level produced approximately six hundred students for
testing purposes. Each student gave background data, responded to a 'brief
attitude questionnaire, and completed a vocabulary test - the last test to
be used as a check on thematching-of sub-samples.

ClasseS from grades 7-10 selected randomly from a system-wide popu-
lation were assigned, again at random, by grade to five.subsamples each of
which received a different battery of tests. Each battery sub-group con-
tained approximately 120 students at each grade level.

The students of battery group one were given the Knowledge and Use
of Reference Materials subtest of the Canadian Tests of.Basic Skills. The
second battery group completed two sections of the Torrance Test of Crea-
tive Thinking - "Asking" and "Unusual Uses" and a S.T.E.P.1 reading test.

Battery group three completed a S.T.E.P. Listening Test while .

battery group four completed the CanadiaTTEEref Basic Skills, Form 2,
Language Usage subtest.

The fifth battery group was involved in four tests: a writing
assignment which consisted of writing a business letter according to
instructions given, completing a liking and difficulty questionnaire, -

responding to the Gilmore Oral Reading Test and.taking part in a,committee-
designed oral communications test.

Six teachits required three full weeks to administer the tests.
Many of the tests had to be hand scored, some according to Committee-
designed criteria, a task which required two scorers six weeks to complete

The Needs ASsessment Committee will have as its main function the
formulation of recommendations for future curriculum design. It will con-
sider not only tlie data produce by the various studies and surveys, but
also reactions of any concerned individuals. The English Project will
then move into Phase II of the E.R.A.S. design, "Programming."

.1Sequential Tests of Educational Progress

4
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INTERMEDIATE ENGLISH EVALUATION PROJECT: STATING THE OBJECTIVES

L. Dickie & E. T. Rice
Board of Education, London, Ontario

The purpose of this project was to develop an organized, detailed,
and explicit statement of the objectives of the Interkediatt English pro-,

gram -in'Lomdon. The need for such a statement betame apparent when key

personnel involved in the subject suggeste

(a) -that faculty at different e levels held divergent views
4in both_the appropriate content-and emphasis in an English
-pTogram;

) thrt,\there was concern about student's proficiency in ceitain

skill' areas;

(c) that,in the absence of local guidelines, different expectatiOns'
and goals in English were held; and 10

(4) that there was a need for,greater integration in all areas of
the English Language Arts Program.

The Central Committee composed of the English consultant; an
administrativeyepresentativeliOm Curriculum and Planning, elementary
and secondary teacher4epresentatives, and a specialist from Measurement.
and Evaluation and Educatioial Research Services studied the E.R.A.S.1
Initial*Statement. Mindful of Ministry guidelines and the London Board's
phi1osophy>th Committee determined-to state its objectives at th'e systemfr-f
program level,ffigure 1). These objectives'would provide'a general-direc
'tion.for all Intermediate Division English activitiu within the system

la
but would allow individual schools and teachers tO:Ptablish course

. .

objectives sand lesson gbjectives.

.44

METHOD

The basic task of classifying the objectives of the Intermediate
Engligh program was vestedpin a Objectives Writing Committee which_con-
sisted.'of the Central ,Commit4e, four ,elementary and four secondary
,teachers and.a staff member from the English Department Of Althouse
College of Education. During the initial stage*. the Committee, which

1 .met:Tor a total of twenty hours during .November and December, 1972,
discussed and debatpd the whole issue Of objectives--behavioural and
otherwise.

4

- Educational ResoUrces Allocation System..

; 3

<14
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4

FIGURE 1 Patterlifor Development of System Goals and
Objectives.

Working tears were formed and, using 6risting materials and/or

their own expertise and initiative, they produced statements of objec-

tives in the following areas: reading, writing, listening, speaking,

thinking and general. The Committee prepared general, program-level
'statements rather than detailed- goal Statements appropriate for each of
the four grade levels covered by the program. In addition the Committee

tried to formulate the objectives in terms expected -learner perfor-

mances in order to facilitate defining rel t assessment procedures.

Within each of the six broad categories except ''geneal', objectives
were divided into attitudinal and skill types. '

_ The completed statefients of objectives were distributed to diff-

erent groups for editing and revision. The groups were then restructured

and a third editing process .ccmducted. A final meeting refined the objec-

tives further and prepared them for the rating process.

C.

4



- 3

Sixty- wo other teachers were asked \o rate each of the objectives
in terms of it .importance, the extent to which it was being met now and

the need to determine whether or not it should"be met. A specially-

developed Objective Rating Chart (Appendix A)', used to assist these.
teachers in making their ratings, provides a complete list of the 54
objectives developed by the original sub-committee. 'Importance' was

rated on a 5-point, 'very important' -to 'unimportant' scale. Teachers

indicated thb extent to which an objective was currently, or should be,

met using a simple, 'yes - uncertain no' scale.
4

Thirtytwo elementary and thirty secondary teachers completed the
R1''ting Charts. ,The elementary panel was represented by twR teachers from
four representative schools of each of the four sectors. Tr 4g)) Intermediate

teachers from each secondary, school represented the secondary panel-.

Data Analysis

The mean of the importance ratings given each objective was calcu-
lated, separately for each grade level, along with the percentage of,

. teachers who indicated each objective was or should be met. To sibplify
presentation of the data, mean ratings were rounded to the nearest .5 and
the objectives were grouped into five categories in terms of these mean

ratings. Each objective in the first category of objlectives, having the
highest mean importance ratings, was given a rank of 1; each objective in
the second group, with the next highest ratings, was given a rank of
and so on so that each objective in that one-fifth of the objectives with
the lowest mean importance ratings was 'given a rank of S..

For each 2bjective a measure of 'need' was made-by calculating
the diffeFence between the percentage of tcachers indicating a goal should
be met ani the percentage who indicated it was being met.

The mean 'importance' rating for all objectives within each of the

six major area of the program was also calculated, separately by grade
level, and the 'rank order of each determined.

RESULT3

The results of the computations described above are summarized .in

Tables 1 and 2. Table 1 gives, by grade level and for each of the 54,

ob'jettives: the mean "importance' rating;, the 'rank' or major catego
into which the objective falls, and the estimate of 'need' based on th
descrepancy between the percentage of,teachera who judge an objective
should be met and the percentage who indicate it is currently being met.
IThis later estimate has been simplified into a simple scale, as indica-

ted in the footnote to Table 1.) Table 2 gives the mean 'importance'
ratings and their corresponding rank orders, by grade,, for groups,of
objectives which represent major areas of the English program.

IT
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TABLE 1 Continued

GRADE 7 GRAD

..

8
.1-

GRADE 9 GRADE 10
oz

.....,"

to
0

...,

14
cx

...,4

co
cx

$-,

0
'73 44

WSZ LL.

oz
3Q,CLACX

to
01
to

...X

g

0 '

"CS 4-1

e.) te4Z Li.

0z
30

to0
...I

to'
tX

..14

g
tX

I.

0
T3 44

e.) WsZ LL.

. 6z,
*

30

to
01
t4
tX

..14

g=

$.,
0

.73 4-4

t Ws
4 U.

46

47

48

49

50

51

52

51
54/

5

4

4

4
4

4

///4
3

1

3

2

5

5

2

4

5

-

0

0
0

0

+

0

+

0

46

47

48

49

50

1

52

53

'54

5

5

4

4

4

4

4

4

3

2

2

3

5

4

5

4

3

5

0

*

+

0

*

0

*

0

0

46

47

48

49

50

51

52

53

54

4

4

4

4

4

14

'4

4

3

1

1

2

4

4

'3

1

3

5

+

*
+

*

+

*

+

0

+

46

47

48

49

5 0'

51

52

53

54

4

4

4

3

4

4

4

4

3'

1

1

4

5

3

2

2

4

5
/

*

0

,,,,0

0
0

0

0

4

*KEY: Rating: 5 = Very important, criticalrOr essential
4 = Above average importance

- 3.= Average importaape
average dkortance

1 = Unimportant, inappropriate, or-irrelevant

Rank: 1. Highest rank (first 5th of ranked scores)
2. Higher rank (second 5th of ranked scores)
3. Middle rank (third Sth of ranked scores)
4. Lower rank (fourth 5th oillWanked scores)
5. Lowest rank (fifth 5th of 'ranked scores)

A

Need
Factor: * Strong need to be taught more thoroughly and effectively

(20% or more than 20% more of the raters indicate&the
objective should be met than indicated it was now being
met).

+ Some need for the objective to be taught more thoroughly
and effectively. (1U-206 more of, the raters indicated
the objective should be met than indicated it was now
being met.)

0 Objective probably taught effectively enough now. (Diff-
erence in percent indicating should and now being met in
the range of +9% to -9%.)

- Objective not pertinent enough and should be taught less.
(Difference in percent indicating should and how tieing'
met is >-10%.)

a

1 7
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TABLE 2 Mean importance ratings and rank of means for broad categbries-of
objectives, separately by grade

Objective Categor% Rank
Rating
Gr.7 Rank

Rating
Gr.8 Rank

Rating
Gr,9 Rank

Rating

Gr.10

General Objectives 1 4.44 6- 4.39 3 4.09 2 4.25
Thinking: Attitudes 9 '3.89 9 4.31 4 3.96 5 4.07
Thinking: Skills 4 4.35 3 4.50 8 3.81 6 4.05
Reading: Attitudes 2 4.38 1 4.60 . 1 4.35 1 4.27
Reading: Skills ' 7 3.99 4 4.43 , 6 3.88 9 3.80
Writing: Attitudes 10 3.87 10 4.18 10 3.71 11 3.79

Writing: Skillg fi 3.93 8 4.34 11 3.56 7' 3.93
Listening: Attitudes 3 4.35 5 4.43`:: 5 3.95 3 4.30
Listening: Skills 6 4.00 7 4.38 7 3.83 8 3.91

Speaking: Attitudes 5 4.30 2 4.56 2 4.16 4 4.15
Speaking: Skills 11 3.80 11 4.00 9 3.71 10 3.81

4 S
Xr It is apparent from Table 1 that all of the objectives were con-

sidered to be of at least 'average importance'. at all grade levels...no
objective had a mean rating of less than 3.0. It is also clear that,
while the relative importance attached to some objectives varies widely
across grade level (e.g. objective 2), there is considerable consensus
across grade levels about the importance of some objectives (e.g. objec-
tive 1).

There is apparently a wide variation across grade levels in the
degree to which the objective's are being met. For example, in grade 7,
the 'need' ratings reflect satisfaction with current performance in
respect to 80% of the objectives whereas, in grade 9, only 28% are rated
as being satisfactorily handled.

It is evident from the mean ratings given in Table 2 that all
major areas of the English program are considered to be of above avefage
importance. There seems to be most consensus across grades with respect
to the relatively *greater importance of attitudinal objectives in the
areas of reading and speaking and ralatilely lesser importance of attitud-
inal-writing and speaking-skill objectivek There is a slight tendency
for - thinking skills to be regarded as relatively more important than
thinking attitudes at the elementary level, with the reverse of-this
pattern of secondary level.

tki

0
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so

SUMMARY

7

Different committees and groups of grade 7 to 10 teachers*defined
'and rated 54 different Intermediate EngliSh prograM objectives, grouped
into six broad areas. Although all of the objectives were rated asimpor-
tant, there was considerable variation across berth grades and areas in
the relative importance attached to them and the extent to which they were.',==
judged to be being met.

400
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APPENDIX A
1 .

ENGLISH LAN

1

UAGE ARTS - OBJECTIVE RATING CHART -'INTERMEDIATE DIVISION

School: Grade:' TeaCher: Date: January 1973

RATING KEY .

*5 -, Very important, critical, or essential
4 = Above average importance
3 = Average importance
2 = Bdlow average importance
i = Unimportant,'inappropriate, or irrelevant\

Rating

*1-5
,

NOW:

Does your school
,axpect this ob-
jective to be filet

by students in

this grade now?

SHOULD:

the school see

that this obj-ec-

ti'e is being met?

Yes
Not

Certain Yes
.
No

Not .

Certain

GENERAL OBJECTIVES:

.

,--

1. To provide language experiences that'enable
and encourage one to know himself and his rpla-
tionship to his, environment --that is that'
each child may become more aware of who, he is,
what he is, and what he may become - what it
is, in fact, to be a_full human being. \

2. To encourage the student to be a better
working and playing member of society through
interaction with others in an integrated Eng-
lish Language Arts program of listening,
speaking,fwriting and dramatizing.

.

3. To provide an environment that produces in
the'child a 'happy feeling' for, and an appre-
ciation of language in all its dimensions in
both print and nonprint forms.

__

,..

4. To provide a richness of language exper-

I

, 4

iences which have as their base the "old
verities and truths of the heart" thus to
widen the student's view of life in general.

.

i

/

,

.
,

....



School:

' ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIATE DIVISION

Grade: Teacher: Date: January 1973

RATING KEY

'*5 = Very impprtant, critical, or essential -
4 = Above average importance
3 = Average importance,,

'

2 = Below average rmportance
1 = ,Unimporiant, inappropriate, or irrelevant

Rating

* 1-5

NOW:
Does yo r school
expect this obo
jective to be met
by students in
this grade now?

.

SHOULD:
the school see
that this objec-

tive is being met?

Yes
i

Not

Certain Yes No

Not

Certain

THINKING OBJECTIVES: ATTITUDES

.

,

5. To come to understand that thinking in all
its forma- logical, emuiry, critical, and
creative.- is dependent on language.

, . ,.

6. To accept the importance of the reality of
intuition, the. flash of insight, "the'willing
suspension of disbelief", - that is the will-
ingness to move into the context of the
author's world. ,

.

.

7. To understand that communicating is a=three
fold transaction involving sender, message and
receiver; that the greatIr care and attention
one giveS3 to all three of these, the b0ter
one's chances for successful communication.

.;
,

: ,

/
t

.

16
.

c

'

/

.

lY



School:

'10

ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIATE DIVISION

. Grade: - Teacher-: Date: January 1973

RATING KEY

*S = Very important, critical, or essential
4 = Above average importance
3 = Average importance
2 = Below average importance

1 = Unimportant, inappropriate, or irrelevant
Rating

* 1-S

NOW:
Does your school
expect this ob-
jective to be met
by students in

this Fade now?

.

.

SHOULDL=
the school see
that this objec-
tive is being met ?

Yes No

Not
)Certain Yes No

Not
Certain

THINKING OBJECTIVES: SKILLS

,

.

8. To think imaginatively;/'that is hypotheti-
cally, creatively and. in open-ended manner.

9. To understand the diffe ce between a
statement of fact and a sta ement of opinion
in all language forms; that is, to distinguish
between a statement that can be operatibnally
validated or invalidated from one that cannot. i

.

.

.

..-
f

10. To-think logically, avoiding the pitfalls
of fallacious reasoning. -

.

11. To gain competence in recognizing and dis-
tinguishing the effectiveness of many forms
of language expression that is to disting-
uish the profound from the superficial, the
excellent from the Mediocre, the4authentic
from the sham, etc.

.i.---

..

.

-

.

,.

.

I.-

.

..,

.

.



School:

41

ENGLISH LANGUAGE,ARTS - OBJECTIVE RAtIN6' CHART - INTERMEDIATE DIVISION

Grade: t Teacher: Date: January 1973'

, ,!:

0,
RATING KEY .

4

,---*5 = Very important, critical, or essential ,,',.7,=

4 = Above average importance
_.

..,)
_

' 3 = Average importance .

,

,:-._2 = Below average importance ----;Rating
1 = Unimportant, inappropriate, or irrelevar4

_4

.

,'-

.

.

*1-5

.

NOW:

-Does your school

expect, this ob-
jective tobe met
by students in

lhis grade now?

the

that

tive

SHOULD:
school
this

is keing

No
1

see

objec-

met?
Not.

CertainYes No
Not

Certain Yes
I

.`_
1 '''.".' ,

READING OBJECTIVES: ATTITUDES .
....,

.

_.

.

.

e

,
12. To develop orientation towards.a wide 4-,...

variety of.printed material: -*newspapers,
magazines^ novels1...:etc.

. ..

. .
1

. . .

13. To develop the motivation to seek know-
ledge and information from a printed source.P--,, ./, ,

.

_

,

:...14. To desire to read for enjoyment. .---. ..
.

i ::.
.

.

j
15. To gain pleasure from a response to the
many forms of literature.

I ,

.-

16. To gain understanding about one's self a*
others from reading widely, selectively, ancr:

.

critically.
,

.

,

,

,

.

I::

! ;I A.

. .

. .

, .

.

v, .

.

. -

.

'

.
.

.0.

.

.

7

.

t

*

.

,

'

,"

4 ".---

.

.

..

/ .
: '''

.

%

,
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School:

ENGLISH,LANGUAGE-ARTS--,OBJECTIVE RATING CHART - INTERMEDIATE DIVISION

Grade: Teacher: Date: January 1973

4 .
1 . . %

RATING KEY .. ,., -.

-

*5 = Very important, critical, or essential
4 = Above average importance
3 = Average importance ' .

2 = Below average importance .--

1 = Unimportant, inappropriate, or irrelevant

-

Rating

* 1-5

' 'NOW:
-Does your school

y
expect this ob-
jectivetobe met
by students in

this grade now?

.

SHOULD:
. .

the school see

that this objec-
tive is being met?

Yes No
NotNot

Yes No
Not

Certain

s

READING OBJECTIVES: SKILLS , ,.,--
.

..,' .'

.

.. f

1 To become competent in acquiring"a level
oevocabulary which fulfills, the needs 'of the

student.

18. To acquire the ability to understand the
literaLmeaning; to follow the line of reason-
ing and to make valid inferences.

1

y

._

19. To be;familiar with the various g res

(poetry, povel, drama, short story, e,say)
and modes of discourse (narration, detcrip-
tion, exposition).

,

I

20. To develop research skills inclu ing skim
reading, uses of tables of contents, indexes,
headings, dictionary and library ski ls, etc.

.

.

21. To increase reading speed and of ciency..

.

.

.

22. To read orally with expression, rhythm,
clarity apd proper intonation.

.

23. To recognize and be award of different
levels of meanings beyond the literal.

,

..-

.

24. To be0%ble to follow written instructions.
-

.

,

.

.

/

c
/

.-.,



School:

' ENGLISH LANGUAGE ARTS OBJECTIVE ROING CHART INTERMEDIATE DIVISION

*

Grade: Teacher:

L.

13

Date:,January 1973

RATING KEY '

*5 = Very important, critical, or essential
4 = Above average importance
3 = Average importance
2 = Below average importance

'

1 =-Unimportant, inappropriat'e, orirrelevant
Ratingng

- ,

*1-5

NOW:,

Does your school
expect this ob-
jectivetobe met
by students, in

this grade now?

- SHOULD:
the school see

that this objec-
tive is being met?

Yes No
Not

Certain Yes No

Not

Certain

WRITING OBJECTIVES:ATTITUDES

,

9

#

.

25: To understand that observation, experience,
and reading provide suitable subjects for
writing.

26'. To understand that through reading and
viewing one can find suitable forms for
written expression. .

27. To enjoy writing.

28. To understand that words are not things,
that words are symbols abstracted from - or
standing for - things; and they are often not
shared in common by sender and receiver.
Therefore a writer cannot afford to take too
much for granted he 'mist write not only to
be understood but alsoto avoid being misunder-,
stood.

,
-

' -.,_

29. To constantly work toward the imaginative
and away from the hackneyed; toward, the orig- ,

inal,and away from the derivative.

.

30. To develop a willingness to share written
thoughts with others. / .

.

. ,

.

..

31. To accept and prefer the conventions of
us-age, spelling, sentence structure, punctua-
tion, paragraphing and essay writing but to be
able to violate these.conventions appropriate-
ly. .

e

.

.

32. To be willing to try various types of
imaginative writing: poem, stories, plays
and personal essays. .

. .

.

ie.
--,
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School:

ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - INTERMEDIATE DIVISION

Grade: Teacher: Date: January 1973

RATIK4EY

' =.. Very important, critical, or essential
4 = Above averageimportance
3 = Average importance
2 = Below average importance

1.= Unimportant, inappropriate, or irrelevant

.

Rating
1

*1-5

NOW:

Does your school
expect this ob-

jective to be met
by students. in
this grade how?

0

SHOULD:

the school see

that this objec-
tive is being met?

14s No

Not
Certain l's No

Not

Certain

.

.

WRITING OBJECTIVES: SKILLS
,

.

33. To 'infer principles of. writing from read-
ing widely.

34. To know how to use one's own imaginatibn
and experience as primary resources in one's
writing but to know also how to stimulate
these resources with controlled observation
i.e., observation with a purpose.

,

.

35. To develop skill in writing exposition,
narrative, description and argument.

'

36. To develop the skill of collecting, organ-
izing and presenting material in a concise,
coherent and appropriate manner. .

.

.

37. To develop precision in written language;
to make calculated choices among' words and
word groups; to differentiate shades of mean-
ing among alternative expressions; to be able
to use standard reference books of English
usage. .

,..

.

38. To be able to use the conventions of i.sage
spelling, sentence structure, punctuation,
paragraphing and essay writing in an approp-
riate manner.

1.

,

.

,

. ,
.. ,

.
. .

.

.
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15

ENGLISH LANGUAGE ARTS - OBJECPIVE RATING411ART - INTERMEDIATE DIVISION

Grade 4i. Teacher: Date: January 1973

. RATING KEY..

*5 = VW imporrant4crirical, or essential /

4 = Above average portance
3 = AVerage importance
2 = Below average importance
1 =.7a

iUnimportant,inapproprare, or irrelAvants

,---,,V!
. ___-

RatingRating

* 1-5

NOW:

Does your schogl
expect this ob-

.

jecrive to be met

by in

.this grade now?

SHOULD:
the school see

that this objec-
riveisbeing met?

Yes No

Not

Certain Yes No

Not
,

Certain
, .

. CISTENING OBJECTIVES: NFTITUDES

.

' -

.

' 4

5

39. To enjoy listening in various situations
such as conversation, drama, television, ,

radio, etc. -

r ' -
,

40. To value listening as a Method of learning
which can'be developed.

.

.

.

-.a
.

41. To be receptive and open-minded, to res-.
pect variations in opinion, pronunciation and -
dialect; to listen courteously.

4

.

.

. .

42. To be willing-to use information gained
through listeningto modify or reinforce one's

.

existing knowledge, attitudes,'beliefs or so

behaviour.
,

.

.

.

,

,

.

.

0

.

.

.

.,

., .

: 4 .
t

.
.

F

. - .

Ir s - . a
. .

4
%

.

. a

. .

.
46.

.

.

.,

.
t

,

14

.

.

. _

.

I

,

....

i

.

.

.

Z. 1
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4111 ENGLISH LANGUAGE ARTS - OBJECTIVE RATING CHART - ,INTERMEDIATE DIVISION

School: 'Grade: Teacher: Date: January 1973

RATING KEY

.*5 = Very important, critical; or essential
4 = Above average importance
3 = Average importance

,

2 = Below average importance
1 = Unimportant, inappropriate, or rrrelevant

Rating

*1-5

NOW:

Does your school
expect this ob-
jective to be met

by students in

this grade now?

. .

SHOULD:
the school see
that this qbjgc-ir

tive is beinvmet?

Yes No
Not

Certain Yes No

Not
Certain

4

LISTENING OBJECTIVES: SKILLS

43. To be able to follow spoken instructions.

44. To follow a verbal presentation and:
fa) assess a speaker's information, qualifica-
tioas, intentions, and presentation; (b) de-
cide whether to accept or reject any part or
-the whole of aspeech - i.e., to decide
(1) wheSher the sPeaker'is informed or misin-
formed, (2) whether the speech is logical or
irlogical, effectively or ineffectiirely
presented, and (3) whether the various points
made by the speaker are relevant or irrelevant,
complete or incomplete.

'.

:

'

45. To gain experience in listening to rhythm,
rhyme, and other sound values of literary
materials.

40

.

,

,

. .

3
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INTERMEDIATE ENGLISH EVALUATION PROJECT:

STUDENT ATTITUDES

This survey represents one part of an overall evaluation plan
designed to assess the current status of London's Intermediate English
program and produce' recommendations for future developments in curriculum
and methods. The project is led by a Central CummiLcee composed of the
consultant in-English, an administrator from Curriculum and Planning,
elementary and secondary teacher representatives, and members. from measure-
ment-evaluation and research services. Ad oc subcommittees of educators
have contribu/l various aspects of the ork.

The purpose of this survey was to determine student feelings,
opinions and attitudes regarding English. It was the feeling of the
Committee that any needs assessment must take into account the consumer i
so that his needs be (ittisfied. Indeed the ERAS Initial Statement
(Revised) states, "sensitivity to the current needs of pupils....is
important to educators."

METHOD

Design of the Survey

The survey instrument was designed largely by the English consultant
who created most of the items, except those in Part Ir. The Central
Committee revised and edited the items initially and a committee of four
elementar) school principals did the final review. The items in Part II
were exerpted from the Report on the evaluation Workshop in the Affective
Domain, (July, 1970), published by, the Institute for Educational Research.

The items were generally designedto evoke a subjective'rather
than an objective response to the subject English. These subjective
responses, of course, will be considered by the Needs Assessment Committee
in context with other data such as teacher objectives, results of achieve-
ment tests, community survey, etc:

9
Description of the 'Student Attitude Survey:
Intermediate English' (SAS)

The SAS questionnaire is eomposed of 6 parts:

(1) Part I consists of 42 statements about various facets of the
English course. The student is asked to rate, on a four -point scale, the
degree to which he agrees with each statement.

(2) Part II contains 26 questions that inquire about students'
free reading. Students` respond either yes, uncertain or no.
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(3) Part III is made up of three sections. The first two sections
(A 6 B) are an 11- and 8-item semantic differential in tervs of which.
students are asked to characterize 'English' and 'English textbooks' .

respectively.. In Section C students rate their liking for 6 different
facets of the English on a 5-point like-dislike scale.

(4) In Part IV students were asked to indicate whether or not the
amount of class ti spent on each of the same 6 aspects of the English
course they had 3 st rated in Part III-C was 'not enough', 'about right'
or 'too much'.

(5) In Part V elementary students were asked to indicate how many
teachers taught them various aspects of the English course. Secondary
Students were asked to indicate in which general area -- academic, comer-
aril, technical or other -- they were concentrating their course work.

(6) Part VI of the survey was an open-ended or free response
'sc.-..tion in which students were asked: to list the literature books they
liked or disliked that year; to suggest additions to, or deletions from
the English course, and finally to 'tell us something'.

Sampling of Students

For purposes of this study an attempt was made to select 10$ of
the students in each of grades 7, 8, 9 and 10 so that they would be
representative of all students in the London system in those grades. For
practical reasons the sampling procedure was different at the elementary
and, secondary levels. In grades 7 and 8, 10 of the students were selec-
ted randomly from each regular grade 7 and Oade 8 class in the :ity. At
the secondary level, a 10% random sample of grade 9 and 10 home-room
classes was selected from all secondary schools.

The numbers of students usea in the study, broken down b:r grade
and sex, are shown in Table A. Although about equal numbers of :students
were tested-at elementary (621) and secondary levels (626), the nample
coiltained a slightly larger number cf boys (683) than girls (564,.

Table A Number of students given the "Student
Attitude Survey: Intexmediate
English' by sex and grade.

Grade ,

Sex 75/8---
A

9 10 Totals

Male 16 154 237 127 683

Female 155 147 135 127 564

Totals 320 301 372 254 1247
I

31
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Administration of the Attitude Survey

-.74The attitude survey was adMiniStered in May, 1973; by principals
or vice-l)rincipals at the elementary level and by either a rice-principal
or home-room teacher at the secondary level.

'Using a booklet containing the attitude items and an NCS answer
sheet, students took approximately 40 minutes to complete the su ey.

In order to encourage forthright responding, students were aske to be
spontaneous and honest. They,were not required to put th i n on

their answer sheet, and were assured that their answers w d not affect
the4 grades. They were informed in a very straight-forward manner that
the survey represented an attempt to determine their attitudes toward
various aspects of English.

Statistical Treatment of the Data

Various computational, procedures were applied to the data.
Initially, simple counts of, and percentages of students giving each
possible response to each item were calculated, separately by grade and
sex. For the 68 items comprising Parts I & II of the survey an intercor-
relation matrix was calculated, factor analyzed by means .of the Principal
Components tecHnique and.the resulting factors rotated using the Varimax
method. In addition,. factor scores were calculated for each student and
subjected to analysis of variance to test for grade and sex trends.
Checks for significant differences between pairs of mean factor scores
were made using the Scheffe test.

For the free or open response section of the survey. students'
responses were reviewed, an ad hoc classification scheme devised and each
student's responses allocated to the appropriate content categories. Per-
cents of students' responses falling within each category were then calcu-
lated. Finally, the authors read through many of the individual student's
responses in an effort to develop a subjective impression of students'
feelings toward English and the survey itself.

RESULTS

Parts I

SPECIAL ANALYSES -AND FORMAT OF DATA PRESENTATION

The 68 items comprising Parts I & II of the survey, administered
to approximately 1,250 grade 7 to 10 students, were concerned with
attitudes toward 'various aspects of the English course and free reading.
Tntorder to simplify consideration of this mass of data, the 68 items were
intercorrelated and the resulting matrix factor-analyzed and the factors
rotated. This procedure reduced the 68 items to 15 dimensions or scales
containing from 1 to 14 items each. The 1S scales fell into three obvious
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clusters: 4 scales were clearly related to attitudes toward reading;
9 scales were related to attitudes toward the English course, and 2 scales
fell into a miscellaneous category.

In order to depict the findings as economically as possible foi
purposes of discussion, a Table was prepared for each of the 15 factors
or scales listing, in order of importance, the items which composed each.
Beside each item the percentage of boys and girls who 'agreed' with, or
said 'yes' to each item was presented, separately by grade, in a sub-
table.

For purposes of displaying the overall findings for each scale dr
factor graphically, the average percent agreement across the items composing
each scale was calculated, separately by sex and grade. The resulting
averages were plottted in a series of 15 figures which, in a sense, repre-
sent a summaryof-the data contained is .the 15 tables.

In order to detcrmine which of the many differences in response
between boys-and.girls and students at various grade levels represented
meaningful rather than chance fluctuations, an additional series of statis-
tical tests was conducted. First, using the results of the factor analySis,
15 scale or factor scores were calculated for each student by simply adding
up his scores on those items composing each of the various scales.' The
students' data were then sorted into 8 sex-grade groups and a one-way
analysis of variance conducted, in turn, for each of the 15 scale scores.
Scheffe tests were then made between each of the possible.28 pairs of means,
separately for each ofothe15 sets of 8 scale-score means. This procedure
permitted a determination of whether or not for any scale, for example,
grade 7 boys responded differently from boys in grade 8, 9 or 10 or whether,
at anv'erade level, boys responded differently from girls.

The result3 of parts I f II of the survey will be presented in
three main sections: (1) attitudes toward reading (2) attitudes toward
the English course and (3) attitudes toward other issues. Within each of
these three sections the factors or scales which pertain to it will be
discussed in detail.

ATTITUDE TOfrARD READING
/(v

The four scales or factors relating to students attitudes toward
reading can be briefly characte5ized as follows: Factor I is composed of
14 items which are all clearly related to 'enjoyment of reading'; Factor
VIII's 4 items denote students' critical involvement in books'; Factor
X contains 3 items which refer to students' awareneaa of popular reading',
and Factor XII's 2 items are related to 'access to literature'.

'In the case of negatively-worded items, the student's scores were reversed.

33
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Table 1 . Items contained in Factor I, Enjoyment, of Reading, in order of their
factor loading; and percent of students agreeing with each item by
sex and grade.

LqAding
Item

Number ..)Item . Sex

Grade

7 8 9 10

.728 43
Do you ever read books apart from
required reading in class?

M
F

71

86

71

86

65

78

56

80

.625 63

.

Once you have begun a book do you often
finish within a few days?

M
F

54

63

49

71

47

59

47

69
,

.581
,

55

.

Have you ever recommended a book to a
friend?

M 69

89

77

96

68

84

53

91

569 01 Do you re-read a favourite book?

I

M
F

55

77

56

71

48

59

44

S2

.556 52
Do you enjoy reading novels of movies
you have enjoyed?

.

M
F

51

74

59

78

46

62

I

40

66

0.555 66 Do you find reading dull?
M
F

15

12

16

10

18

13

24

13

.540 45
When you have extra time in class,
do you often read a library book?

M
F
s

32

50

38

47

23

29

21

29

.532 62
Would you like to have a library in
your home?

M
F

60

66

52

63

40

41

,

37

44

1 .530 48

A

Do you personally own books?
M
F

94
94(

86

93

80

89

71

86

1

P .526 47 Do you enjoy browsing in book stores? .

M
F

52

61

-4R

65

4 7

53

43

S8

# .506 60
Are you ever disappointed when a book
you have enjoyed reading ends?

MI-

F

62

76

57

80

53

70

43

70

.495

.

61

Do you ever get so involved in a book
that you are unaware of your 4
surroundings?

M
F

54

58
53,

76

49

-63

41

63

.463 58 Do you feel yqu "learn something"
about life from reading?

M
F

62

70,

63

73%
b7

72

49

63

;.457 57

Do you ever emotionally respond to a
story such as laughing, being scared,

, -
etc.?

M
F

69
81

64

86

59

83

55

88

31
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Factor I Enjoyment of Reading
I

Table 1 (p.5) gives, in order of importance, the 14 items.maiing
up this factor and the percentages of students, by sex and grade, who
'agree' or said 'yes' to each. Students with high scores on this scale:
do non-required reading; finish books quickly; recommend books to friends;
re-read favourite books; enjoy reading novels of movies; are interested
in reading; use extra cicL's time to read; would like a home library own
some books; like to browse in book stores; are disappointed at the end of
an enjoyable book; get involved when they read; feel they learn something
about life by reading, and respond emotionally to stomies they read.

For all items at all grade levels a significantly larger percent-
age of girls than boys agreed with the items making up this scale. As
is evident from Figure 1, an average of about 15% more girls than boys
endorse these statements. There is also a significant decrease in 'enjoy-
ment of reading' when students enter secondary school.. In grades 7 and
8 the average percent endorsement of items is about 75 for girls and 62
for boys whereas, in grades 9 and 10, the comparable figures have fallen
to 67 and 52.

Figure 1 Average percent of students agreeing with tab items making up
Factor I, Enjoyment of Reading, plotted sepitrately by sex for
grades 7 to 10.
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, Although the pattern of response does not give a clear indication
of why students' enjoyment of reading decreases at high school, it may be
that more of their reading is of the 'required' type and they have less
opportunity for 'free' reading during school hours. It is also possible
that reading, as a pleasurable leisure time pursuit, has to compete with
other attractive social and extra-curricular activities.

Factor VIII - Critical Involvement in Books

Table 2 lists the 4 items making up this factor and the percent-
ages of students, by sex and grade, who 'agree' or said 'yes' to each..
Students with high scores on this scale: let a book's length influence
their decision to read it; are critical of a book's structure; have
been influenced by books, and have strongly identified with characters
in the books they have read. This factor appears to represent ,a tendency
to approaeh-books in a fairly mature, critieul manner and to be influenced
personally by them.

Table 2 Ifems contained in Factor 8, Critical Involvement to Books, in order
of their factor loadings, and percent of students agreeing with each
item by sex an4 grade.

Loading
Item

Number

.

Item Sex

Grade

7 8 9
A
10

. 498 67
Are you influenced by how many pages a
book has before you read it?

M
F

48

27

38

29

42

38

43

32

.463 64

Do you ever express a negative opinion
of a book from the standpoint of plot,1
character development, etc.?

M
F

29

27

29

29

33
37

30
44

.457 65

Have any of the books you have read
significantly influenced your life
in any way?

M
F

34

36

32

43

26

40
26

25

.414 54

Have you ever strongly identified with
a character or characters in a book you
have read?

M
F

35

37

33

48'
30
43

34

44

Only about30 to 40 percent of boys and girls agreed with the items
in this scale and there were no major shifts in endorsement of the items
as a function of grade level (See Figure 2.). Girls agree significantly
more often with these items than boys, but only at the secondary level.
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Figure 2 Average percent of stucants agreeing with the items making up
Factor 8, Critical Involvement in Books, plotted separately
by sexy for grades 7 top.

.

EL

45,
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4

,4t

1 35
uJ=

30

=
it 25
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7 8 9 10

GRADE

4
Boys show a slight, but statistically significant, decline in their endorse-
ment of these items from grade 7 to grade 9. In general, the sex and grade
differences are small and probably not of practical significance.

Factor X - Awareness of Popular Reading

The 3 items comprising this scale are listed in Table 3 and the
average percentages of endorsement of the items are plotted in Figure 3,
separately by sex and grade. Stutients scoring high on this scale read
book reviews, know best selling books and read the newspaper fairly
regularly. In short, they are aware of literature.

Although about half of the students are fairly regular readers of
the newspaper, less thin. a quarter of them read book reviews and only
about 15% are aware of 'best sell&s'.

) .
Boys generally endorse the items making up this scale more often

than girls but this difference has disappeared by grade 10. There are no
statistically significant change in average percent agreement with these
items as a function of grade leve

3 7



Table 3 Items contained in Factor 10, Awareness of Popular Reading, in order
of their factor loadings, and percent of students agreeing with each
item by sex and grade.

Loading
Item

Number Item

.

Sex
4.

Grade

7 8 9 10
.

. 675

-

,

46 Do you r9ad the book review section of
magazines and newspapers?

M
F

26

21

23

19.

20

16

15

27

47
14

a

.607 51

...

Do you know what book is at the top of
the best seller list? F

,

Fl

9

12

9

18

10

531 49
Do you read the newspaper fairly
regularly?

M
F

51

48
62

49
59

50
60-

56

Figure 3 Average percent of students agreeing with the items-making up _

Factor 10, Awareness of Popular Reading, plotted separately
by sex -,for grades 7 to 10.
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Factor XII - Access to Literature

The 2 items making up this scale are listed in Table 4 and the
average percentage of endorsement of the items is depicted graphically,
separately by-six and grade, in Figure 4.

Students endorsing these items both own a library card and sub-
scribe to one or more magazines. Although these two items belong on the
same scale from a statistical point of view, the pattern of student
endorsement by sex and grade suggests that they may reflect somewhat
different underlying interests or attitudes. While about three quarters
of the girls in all grades own a librarycard, less than two thirds of
the senior elementary boys do 'and at the secondary level this has fallen
to about one half. On the other hand, a slightly larger percentage of
boys subscribe to magazines than do girls at all grade levels and there
are no significant changes as a function of grade level.

Szernary

In general, it appearssthat girls probably read and enjoy reading
more than boys at all grade levels. There is also a trend for all students
tb enjoy reading less as they go from elementary to secondary school and
this effect appears to be more pronounced in the case of boys.-

L.

Table 4 Items contained in Factor 12, Access to Literature, in order of their
factor loadings, and percent of students agreeing with each item by
sex and grade.

Loading
Item

Number
.

.

Item Sex

Grade

7 8 9 10

.677 44 Do you own a library card?
.

M
F

64

76

61

71

.

53

67
.

46

75

.366 50 Do you subscribe to any magazines? M
F

35

30

...

38

32

41

30

38

35

9



Figure 4 Average percent of students agreeing with_ the items making up
Factor-12, Access to Literature, plotted separately by sex
for grades 7 to 10.
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ATTITUDE TOWARD ENGLISH CLASSES AND COURSES

The 9 factors clustering around students' attitudes toward English
classes and courses can be briefly characterized as follows: Factor 11

contains 10 items all related quite directly to 'enjoyment offnglish
classes'; Factor III consists of 6 items which reflect-students' -views
on the 'usefulness of grammar'; Factor IV's I items relate to students'
perception of the 'personal irrelevance of English'; Factor V, containing
4 items, is concerned primarily with students' 'enjoyment of writing';
Factor VI consists of 4 items which reflect students' assessment of the
'difficulty of English' as a course; the 4 items comprising-Factor VII
reflect the 'distastefulness of reading and writing toptce as perceived
by students; Factor IX, with 3 items, relates to students' perceived
'insecurity in mastering English skills'; the single item which represents
Factor XIV reflects a student attitude of the 'uselessness of correct
spelling'; Factor XV contains a single item Which reflects students'

_ assessment of the 'noise and activity in English classes'.
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Factor II - Enjoyment of English Class

Table 5 gives, in order or.imp itance, the 10 items making up this
a factor and the percentages of students', by sex and grade, who 'agree' or

.said 'yes' to each. The correspohdlitg averages of percentage endorsement
of the 10 items have been.plotteiLin Figure 5, separately by grade and
sex.

Mole 5

Ilk

Items contained tin.Factor 2, Enjoyment of English Classes, in order of
their,factor loadings, and percent of students agreeing with each item
by.sex and grade.

.

Loadin
Item

:1

Number

..

Item Sex

Grade

7 8 9 10

':780 18 English classes are fun. .

**-

M
F

35

45
43

47

49
45

48

51

:755 9
I look fdrward to going to English
class each ,day. .

1.

M
F

34

43
31

47

37

40
40
42

.740 2 I enjoy English classes. 0 M
F

54

75

62

80

61

64

58

68

.c728 37
L find that most of my English classes.
and interesting. .

14

F

43

62

44

62

47

47
49

50

713., 14 .

te

I'feel that the English classroom is
,

a happy place.
.0

M
F

32

42
32

49
SI

39

52'

45

.689

.

10
I would rather attend,English class
than most other classes.

M
F

29

27

23

34

27

33

33

41

-.552 12

-0

I think English is dull. M
40.2

50

37

57

.44

47

49

41

50 ,

-.541

,

25 I never have any fun in'English class. 35

32

33

19

29
36

28

24

362
I...feel that English is-the most . .

important subject in ihtsurriculum.
M.
F

40
59

42

61

34

39

40
44

.'.307 23

%' --i .

When we hav'e class discussion, they
are worthwhile.

J
M
F
P

78

84
'

'78

80

64

67

68
67

60.

41

f'4
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Figure 5 Average percent of students agreeing with the items makineup
Factor 2, Enjoyment of English Classes, plotted separately by
sex for grades 7 to 10.

8

GRADE

:
Students endorsing this set of items: knd English classes fun;

look forward to and enjoy them; regard English cl4AM-a happy, inter-
esting place and would rather go there than most other classes; feel that
English is the most important subject and that the class discussions are
`worthwhile.

10

As is. apparenf from Figure 5, about of students at, each grade
level agree with these statements which reitact enjoyment of English
classes. A significantly larger percentage of girls than boys endorse
the items at gradei 7 and'8. However, due to a major negative shift in
girls' attitudes at the secondary level, the,sex difference is not /

apparent in grades 9 and 10.

Factor III - Usefulness of Grammar

The 6 items making up Factor III are listed in Table 6 and the
corresponding averages of percents of students endorsing the items have
been plotted in Figure 6, separately by grade; and sex.

4Z
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Table 6 Items contained in Factor 3, Usefulness of Grammar, in order of their
factor loadings,and percent of students agreeing with each item by
sex and grade.

Loadin:

Item

Number Item Sex

Grade

7 8 9 10

.655

A

11. The study of grammar helps my writing
M
F

59

74

61

79

60
63

60

65

. 623 19
I try to apply the grammar rule, that
I have learned When I am writing.

M
F

78

86

71

84

65

69
68

74

.617 28 The !grammar I
.

study is necessary.
M
F

77

83

68

83

57

59

63

61

5.49 26
I believe that people who use poor
grammai are poorly educated.

M
F

46

47

44

44
37

40
44-
32

/.506' 40

.

Punctuation rules are good to know.
M
F

84

92

81

91

74

83

82

84

. 369 3
The material studied in English is
Current and relevant.

M
F

65

81

67
75

SO
46

55

60

Figure 6 Average percent of students agreeing with the items making up
Factdr 3, Usefulness of Grammar, plotted separately by sex for
grades 7 to 40.
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Students who agree with this set of items: feel that grammar
study helps their writing; believe that grammar is necessary; apply
grammar rules when writing; agree that a well educatedperson uses good
grammar; feel that punctuation rules are'good to know, and that material 411
studied in English is current and relevant.

Seconlary level students are significantly less likely to regard
grammar as useful than elementary livel students. The average percenf-
endorsement of the items on this scale falls froth about 72% for grades 7
and 8 to about 60% for grades 9 and 10. While a significantly_ larger
percentage of girls than boys feel that grammar is useful, this difference
becomes progressively less as grade level increases so that, by grade 10,
it has disappeared.

Factor IV - Personal Irre4evance Of English

_The 7 items comprising Factor IV are listed in Table 7 and the
sex by grade curves for average percent'endorsement plotted in Figure 7.

Table 7 - Items contained in Factor 4, Personal Irrelevance of English, in order
of their factor loadings, and percent of students agreeing with each

item by sex and grade.

Loadin
Item

Number
.

Item Sex

Grade',

7 8 9 10

.594 6
I feel that the goals of English are
not useful in my daily life.

M
F..,

32

27

37

25

36

28

38

37

.561 8
I will probably not use anything that
I have done in English again.

M
P

18

17

23
8

27

24

27

27

.527 32
I do not feel that English plays an
important place in my life.

M '

F

28

21

28

17

35

35

35

29

.508 7

I am lore concerned with the grade in.
English rather than what value I get
from it.

M
F

!.

45

36

47.

38

45

51

49

37
,

-.453 1
I feel that what I learn in English

, .

will'. fluence my future.
M
F

82

93

..,

85

93

82

75

75

82

-.416 S

t nk that the material studied ill
ish'helps prepare me for finding

a job.
-,.

M
F

76

81

66
78

54

52

44

52

..341 .

- .

ib-

15
I think I would like toldrop English
-next year.
7 .

M
F

32

21

23

11

26

25
18

24
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Figure 7 Average percent of students agreeing with the items making up
Factor 4, Personal Irrelevance of English, plotted separately
by sex for grades 7 to 10.,
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Students with high scores on this scale: feel that English goals
are not useful; doubt that they will use English skills again; rate
English as unimportant in their lives; are concerned with grades in,
rather than values of English; don't feel English skills will influence
their future or prepare them for a jab, and would like to drop English
next year. In sum, students agreeing with these items regard English as
largely irrelevant to their needs.

The percentage of students with this negative evaluation of
English increases, in a-statistically significant manner, from about 24
in grades 7 and 8 to about 34 in grades 9 and 10. At the elementary
a significantly greater percentage of boys than girls (29 vs 20) express
these negative feelings. Howeirer, a substantial decrease in the percent-
age of older girls who feel English is personally relevant obliterates
the sex difference at the high school level.

Factor V - Enjoyment of Writing

Factor V is composed of the 4 items listed in Table 8, for which
summary percentage agreement averages have been plotted in Figure 8.

4 5
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Table 8 Items contained in Fictor 5, Enjoyment of Writing, in order of their
factor loadings, and percent of students agreeing with each item by
sex and grade.

Loading
Item

Number Item Sex

Grade

7 8- 9 10

.643 29 I like writing poetry.

I.

M
F

36
57

31

SO

20

49

22

43

-.522 38 I enjoy writing short stories.
M
F

65

75
66

78

47

56

46
50

.466 .30 Memory workis a worthwhile activity. M
F

45

56
36

51

31

34

31

28

.385 53 Do you enjoy attending plays?
M
F

46
63

36

64

29

SO

21

58

Figure 8
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Average percent of students agreeing with the items making up
Factor 5, Enjoyment of Writing, plotted separately by sex for
grades 7 to 10.
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The content of Factor V involves items related to students' enjoy-
ment of writing poetry and short stories, attending pl's and placing
value on memorizing verse.

A significantly larger percentage of girls than boys endorse these
items at all grade levels. However, the average percentages of both boys
and girls agreeing with the items falls steadily from grade 7 to grade 10.
For girlS', the average percent endorsement falls from about 63 to 45; for
boys it falls from 48 to 30. As with several otfer scales, the most marked
shift occurs between elementary-and secondary school.

Factor VI - Difficulty ofEnglish.

The 4 items included in Factor VI are listed in Table 9 and the
summary percentage agreement averages across items are displayed graphically
in Figure 9.

Table 9 Items contained in Factor 6, Difficulty of English, in order of their
factor loadings, and percent of students agreeing with each item by
sex and grade. A'

Loadin
Item

Number
.

Item sex

Grade

7 8 9 10,

.643, 11 English is too difficult.
M.

F

26

30

27

22

25

31

20

-29

.627 13
High marks in English are top hard
to obtain.

M
F

40

25

34

20

43

43

35

42

-.548 16 English is too easy.
M
F

13

19

17

20

16

18

18

13

-'434. 39
I an pleased with my accomplishments
in English this year.

M
F

52

68

65

74

49,
56

50

57

The terns ckntain assertions that: English is too difficult;' high
marks in glish are too hard to obtain, and dissatisfaction with accomp-
lishme in English this year.2

ince items with negative loadings correlate negatively with the factor,
the sense of the item in terms of the pattern of studcnt response requires
reversing its stated meaning. E.g., compare items 11 4 16.

4
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Average percent of 'students agreeing with the items making up,

Factor 6,,DifficultAofEnglish, plotted separately by sex
for grades 7 to 10.
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At the elementary level a significantly smaller percentage of girls

than boys find English too difficult. However, at the secondary level
girl's estimation of the difficulty of English has increased to equal that
of the boys. This latter shift is the only statistically,significant.grade
trend. About a third to one half of all students agree thWEnglish is
difficult.

Factor VII - Distastsf4lness of Reading and Writing Topics

Factor VII's 4 items are listed' in Table.I0 and,the sex by grade
percentage agreement averages plotted in Figure 10.

Students endorsing these items regard English class stories as
boring, and the writing topics phony, artificial and uninteresting. They
do not feel they have an opportunity to write about topics upon which they
are knowledgeable.

3
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Table 10 Items contained in Factor 7, Distastefulness of Reading and Writing
Topics, in order of their factor loadings, and percent of students
agreeing with each item by sex and grade.

Item
Loadin: Number Item-

.615 21

573 33

-.411 22

-.380 36

The stories I read in English class are
boring.

o- The writing topics that I am assigned
are phony and artificial.

I am assigned interesting writing'
topics.

I get the opportunity to write on
topics which I know about.

Grade

Sex 7 8 9 10

M 38 43 44 40
F 36 36 42 48

M 30 44 34 42

F 29 25 30 43

M 46 44 34 39

F 60 58 37 37

M 58 48 47 50

F 59 67 44 43

Figure 10

60

55

50

45

40

35

Average percent of students agreeing with the items making up
Factor 7, Distastefulness of Reading and Writing Topics,
plotted separately by sex for grades 7 to Icjip

Male

-X Female

7 8 9 10

GRADE

43
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Students' disenchantment with their assigned reading and writing
topics increases significantly over the elementary-secondary transition.

While a significantly larger percentage of elementary boys than girls
are negative, the increase in the percentage of girls sharing this,
attitude obliterates the sex difference at the secondary level. The
approximately 38% of students endorsing these items at grade 7 increases
to about SO% in grade 10.

Factor IX - Insecurity in Mastering English Skills

The3 items making up Factor IX are listed in Table 11. The
corresponding average percent of agreement figures are plotted in Figure
11, separately by sex for grades 7 to 10..

Students who agree with these items indicate that they: soon
forget words learned in vocabulary lessons; think learning to write
letters should be done at a higher grade level, and get nervous when
called upon in class for fear they will appear stupid. In sum, these
items seem to reflect primarily students' sense of insecurity in being
able to master some English skills.

Table 11 Items contained in Factor 9, Insecurity in Mastering English Skills,
in order of their factor loadings,,and percent of students agreeing
with each item by sex and grade.

Item

Loadin Number

.625 41

.622 42

Item

Grade

Sex 7 8 9 10

I soon forget words studied in my
vocabulary lessons.

M 56 53 48 53
F 49 45 62,,52

I think learning to write letters should M lk 17 l& r4

be done at a higher grade level. F 16 7 11 4

I ge; nervous when an E glish teacher
.435 31 calls on me in class be ause I feel

I will appear stupid.

M 44 42 40 36

F 47 45 46 49

The average level of endorsement of these items is about 35 to 40
percent for both boys and girls and there are no substantial grade trends. -

About half of the students are concerned about remembering vocabulary and
being called upon in class.

Jj
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Figure 11 Average percent of students agreeing with the items making up
Factor 9, Insecurity in Mastering English Skills, plotted
separately by sex for grades 7 to 10.

I

Female

Factor XIV -

The
item making
12.

7 8

GRADE

10

Uselessness of Correct Spelling

percentages of student , by sex and grade, endorsing the single
up Factor XIV are presented in Table 12 and plotted in Figure

Only about 14 percent of elementary level students agree that
"It is a useless activity to learn how to spell correctly." This percent-
age increases by a statistically significant, but relatively small amount,
to about 19 at the secondary school level. The vast majority of students
are, therefore, apparently convinced that it is important to know.how to
spell correctly.

51
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Table 12 Items contained in Factor 14, Uselessness of Correct Spelling, in
order of their factor loadings, and percent of students agreeing
with each item by sex and grade.

Loading
Item

Number Item Sex

Grade

7 8 9 10

584 20
It is a useless activity .to learn how
to spell correctly.

M
F

12

13

16

13

23

19

20

16

Figure 12 Average percent of students agreeing with the items making up
Factor 14, Uselessness of Correct Spelling, plotted separately
by sex for grades 7 to 10.
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Table-13 Itos contained in Factor IS, Noise and Activity in English Classes,
in order of their factor loadings, and percent of students agreeing
with each item by sex and grade.

Loading'

Item
Number Item Sex

Grade f

7 8 9 10

.671

1

17
There is a lot of noise-and activity
in English class.

M
F

38

36

38

30

.

52
43

53
SO

Figure 13 Average percent of students agreeing with the items making up
Factor 15, Noise and Activity in English Classes, plotted
separately by sex for grades 7 to 10.
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Factor XV - Noise and Activity in English Classes

The percentages of students, by-sex and grade, agreeing-with the
single item which constitutes Factor XV are presented in Table 13 and
plotted in Figure 13. ,-

Although at all grade levels a slightly higher percentage of boys.
than girls agree that "There is a lot of noise and activity,in English
classes.", none of the differences at any grade level is stdVistically
significant. The shift in percentage of all students endorsing this item
does change significantly, however, from about 36 in grades.7 and_8 to 50
in grades 9 and 10.

Szonmary

In general, it appears that girls'attitudes towards English
classes-and activities are more positive than thoseheld by boys. However,
on 5' of the 9 factors related to enjoyment of English classes, girls'
attitudes become sufficiently more negative in high school that their
attitudes are indistinguishable from those of high school WYs: About
half of the students surveyed agree with statements indicating positive
enjoyment of English classes.

ATTITUDES TOWARD OTHER ISSUES

The two factors or scales contained in this cluster are as follows:
Factor XI contains 3 itemswhich relate to the 'application of English
skills to other areas'; Factor XIII, consisting of 2 items, seems to
reflect a student 'preference fOr non-reading forms of communication'.

Factor XI - Application of English Skills.to Other Areas

The 3 items comprising this factor are listed in Table 14 and the
average percentages of students endorsing the items are plotted, separately
by sex and grader in Figure 14.

Students endorsing these items: use complete sentences when writ-
ing notes to a friend; look up unfamiliar words in a dictionary, and check
the spelling of words in social studies or science repqrts before handing
them in. All three items, therefore, seem to represent students' tendency
to apply the skills they have learned in English inappropriate ways in

' other areas.

As evident in Figure 14, a significantly larger percentage of
elementary (49%) than secondary students (42%) agree with these items and,
at both elementary and secondary levels more girls than boys apparently
apply their English skills in other areas. .
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Table 44 Items contained in Factor 11, Application_of English Skills td Other
Areas, yin order ofiOeir factor loadings; and percent of students
agreeing with ,each item by sex and grade.

Item.

Loading Number Item

:610 34
When I write notes to a friend, I u
complete sentences.

Do you look up unfamiliar words in a
.sl0 59 dictionary when you-come across them

in a book?-
.

. 454 35

f

Before I hand ocial studies or
science report check the spelling
of words which I thinkA may have
spelled incorrectly.

Grade

Sex 7 8 9 10

M 48 50 41 45

F 54 41 43 41

M 34 29 426 25
F 43 30 -127 26

M 52 57 51 46
F 74 72 67 64

. 0

a

rt.

Figure 14 . Average percent of students agreeing with the items making up
Factor 11, Application of English Skills to Other Areas,
plotted separately by sex for grades 7 to 10.
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Factor 'XIII - Preference for Non-reading Types of-ComPnunication

The 2 items making up this scale, are listed in Table 15 and the
appropriate sex-grade average percentages are plotted in Figure 15.

Table 15 Items contained in FaCtor 13: Preference,for Non-reading Forms of
Communication, in ordei of their factor loadings, and percent of
students agreeing with'each item by sex and grade.

Loading
Item

Number

.

.
.

Item Sex

Grade

7 8

p-

9 10

.547 27

. ,

I prefer to be with people with.whom-I

can express my ideas and opinions;
M
F

88

88

88

92

85

85

80

87
,

,

-.465 68
Would you rather read a book than watch
a television show concerning the same
subjects?

.

M
F

_.

14

22

13

i0
12

15

8

17

If

Figure 15
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%

.
Students' responses indicate that over 85% of them 'prefer to be

with people with whom they can express their ideas and opinions' and

'would rather watch a TV show than read a book on the same subject'.

...Although there are no appreciable sex differences in the attitudes

reflected by this factor, there is a statistically significant increase
in the percentage of girls agreeing with these items as one moves from

griade 7 tothe higher grades.

Sumnary

Students' responses to the items contained in this final cluster

of two scales or factors suggest that girls' interest in reading and

their tendency to apply English skills in other areas is greater than boys

at all gradelevels. Tho percentages of both boys and girls having these
characteristics tends to decline slightly over the grade 7 to grade 10

interval.

Intercorrelation ,of Factors

In order to discover'the extent to which the attitudes) expressed

on the various-factors are related to one another, the 15 faCtefNcpres
for all students participating in the study were intercorrelated.

Table 16 gives the intercorrelations (Pearson rs) among the 4
attitude-toward-reading sclaes and Table 17 gives similar statistics for

the attitude-toward-English-classes scales. The correlation between the

two factors comprising the third cluster of factors was .00.

fable 16 Intercorrelation of Attitude-Toward-Reading Factors

Factor or Scale

Factor _

VII-L 4 XII

I - Enjoyment of reading

VIII - Critical reaction to books

X .- Awareness of current literature.

...

XII - Acce'ss to literature

.36 .29

.19

.30

.17

.20

t
I

a
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Table 17 Intercorrelation of Attitude-Toward-English-Classes Factors

Factor or Scale

Factor

III IV V VI VII IX XIV XV

II - Enjoyment of English classes 60 -55 48 -46 -56 -10 -03 05

III - Usefulness of grammar -51 48 -36 -45 -06 -13 -03

IV - Personal irrelevance of English -42 38
s

47 24 21 10

V - Enjoyment of writing -27 -44 -08 -09 -03r

VI - Difficulty of English 28' 23 02 04

VII - Distastefulness of reading & writing topics , 13 13 02

IX - Insecurity in masterg English skills 14 07

XIV - Uselessness of correct spelling 07

XV - Noise & activity in English classes

or

As is evident from Table 16, all of the correlations among the
attitude-toward-reading factors,-though-statistically significant, are
quite low. Although this indicates that the four scales are measuring
somewhat different sets of attitudes, it does indicate some real relation-
ships among them. For example, students who enjoy readinLalso tend, to
a slight degree, to have a more critical approach to books, to be more,
aware of, current literature and have more access to literature.

The significant interrelationships among the attiiimde-toward-
English-classes factors are primarily among factors II to VII inclusive.
Most of these correlations are quite modest in size, ranging from .28
to .60, indicating a substantial degree of independence of the attitudes
reflected by these factors or scales. The correlations do, however, in-
dicate some noteworthy/ though not unexpected relationships. For example,
students who enjoy English classes tend to see grammar study as useful,
find English personally relevant,, enjoy writing, don't find. English

difficult and are satisfied with the reading and writing topics they are
assigned. There are few meaningful interrelationships among Factors IX,
XIV and XV or between any of these factors and any of the others included
in this cluster. A minor exception is a very slight tendency on the part,
of students who are insecure in their mastery of English skills and/or
unimpressed with the impor(ance of correct spelling to regard English as
personally irrelevant.

.0 J
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ft enjoyment of reading and their enjoyment or app eciation of various aspects
of English classes. (The correlations of Factor I with Factors-II to VII
range only from -.25 to .39.)

There is only a very modest relationsh between students' expressed

PART III A

In this section of the survey students wete'asked to characterize
English (literature, composition, spelling and grammar) by rating it on a
semantic differential consisting of 11, 5-point bipolar scales. The mean
ratings on each scale are plotted in Figure 16, separately by grade.

FIGURE 16 Mean student ratings, separately by grade, for the 11-item
semantic differential relating to 'English'.

Scale V V
1 My Favourite subject
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4 Difficult
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Essential
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Uninteresting
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Point
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Although most of the mean ratings fall fairlyiclose to the.middle
or neutral point of the scales, students as a group are inclined to regard
English as 'useful', 'essential', 'good', 'interesting', 'well planned'
and 'clear'. While the pattern of students' characterization of English
is very Similar across the grades, elementary students are generally more
positive in their assessment than are secondary students. English, as a
course, is apparently not particularly favoured or disfavoured course
for these students.

PART III B

In Part III B students were asked to characterize English text-
books by rating them on a semantic differential consisting of 8, 5-point,
bi-polar scales. The mean rat s on each scale are plotted in Figure 17,
separately by grade.

FIGURE 17 Mean student ratings, separately by grade, for the 8-item
semantic differential relatfht to 'English textbooks'.
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Most of the mean ratings fall quite close to the neutral point
of the scales and there is,little difference in the pattern of student
responses as a function of grade level. In general, students tend to
rate English textbooks as 'boring', 'flat', 'smart', 'clear' and 'bad'.
They do not, however, rate them as much 'worse than most others'.

PART III C

Section C of Fart III of the attitude survey required students to
rate each ofipsix aspects of their English course on a 5-point, like-
dislike scale. The percentage of students expressing a 'liking' for each
aspect of the course was calculated by summing the responses of those
students who checked either of the two scale points on the 'like' side
of the neutral or mid-point of the scale. These percentages, calculated
separately by grade and sex, are given in Table 18. The percentages of
all students liking each-facet of the English program are plotted, by
grade, in Figure 18.

Table 18 Percent of Students, by Grade and Sex, Professipg a 'Liking' for
Various Facets of the English Program.

Facet of the English Program

Grade Total

7 8. 9 . 10 7 to 10

MFMF,MFMFMF
Literature (novels, stories, poems) 60 77 64 83 50 66 58 60 58 72

Writing and Composition 48 61 46 62 33 48 32 40 40 53

Spelling and Vocabulary 40 60 42 59 25 26 21 27 32 43

Grammar 29 36 22 40 18 27 18 16 22 30

Discussion 80 81 80 4'78 59 69 68 71 72 75

Acting Out 54 64 52 66 42 43 40 57 47 58

Average Percent 52 63 51 65 38 47 40 45 4$ 55

It is apparent from Figure 18 that, at all grade levels, stude7 S'
relative preference for various aspects of the English program remains
constant. Progressively smaller percentages of students like: discuss--
ions, literature, acting out, writing and composition, spelling and
vocabulary, and grammar. It is also clear that smaller percentages of
secondary students like all aspects of the program than dp elementary
students. This elementary to secondary decline seems to be more pronounced
for the three least-liked facets of the program.



FIGURE 18 The Percent of Students' Liking Various Facets of the English
Program by Grade.
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The data of Table 18 indicate that, with minor exceptions, a larger
percentage of girls than boys, at all grade levels, express a liking for
all aspects of the English program. In the case of 'literature', 'spelling
and vocabulary', and 'grammar', the decline in the percentage of girls
liking these areas is sufficiently dramatic to all but wipe out the boy-
girl differences at the high school level.

It is apparent, therefore, that students' enjoyment of English
,varies dramatically with the particular aspect of the program being studied,
that girls enjoy all aspects more than boys, and that secondary students
enjoy all facets less than elementary students. These findings are, of
course, quite consistent with those derived from Parts I and II of the
survey.

PAZ' :7

In Part IV of the questionnaire students were asked to indicate,
for each of the six facets of the English program they had just rated on
like-dislike scales, whether the amount of class time spent on each was
'not enough', 'about right' or 'too much'. The percentages of students
giving each response for each program facet are presented, by grade and
set-, in Table 19 in the order in which the facets were '- liked' by students.

It. is evident from the data of Table 19 that more boys than girls
feel they spend 'too much' class time on allaspects of the English course
and, conversely, that fewer boys than girls think they don't spendenough
time on-them. It is also mostly true, in keeping with students' responses
to the items of Part I, that fewer secondary than elementary students feel
they are not spending enough time on each aspect of the English course.

Generally, students' wish to crend more time on an aspect of the
course is correlated with their liking for it. For example, about 50%
of all students feel that 'not enough' time is spent on 'discussion', the
most liked facet of the course, whereas only about 23% of all students
feel 'not enough' time is ,pent on 'grammar", the least liked aspect of
the course.

The pattern of students' responses to 'spelling and vocabulary'
and 'grammar' is somewhat different from the pattern of their responses
to the other items. With respect to these two items students seem to
become increasingly divided, a larger percentage of secondary than elemen-
tary students suggesting both that 'not enough' and 'too much' time is
spent on them in class. , With the other four items, if a larger percentage
of students judge 'not enough' time is spent, a correspondingly lower per-
centage of students judge 'too much'. This seems to indicate that, in the
case of 'spelling and vocabulary' and 'grammar', an increasing, though
relatively small, percentage of students feel that more time should be
spent on these subjects, even though they are least liked.

S 133
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Table 19 Percentages of Students, by Grade and Sex, Who Indicated That
the Amount of Time Spent on Six Facets of the English Program
Was Either 'Not Enough', 'About Right', or 'Too Much'. ,

Grade

The amount ofclass time spent on discussion is...

Not Enough About Right Too Much

Boys Girls Boys Girls Boys Girls
4

7 60 57 30 36 9 7

8 67 65 27 29 7 6
9 43 39 39 51 16 9

10 49 48 36 40 12 12

The amount of class time pent on literiture is...

7 18 21 67 67 14 12
8 18 26 63 65 18 9
9 16 21 50 58 31 20

10 19 9 57 59 22 31

The amount of class time spent on acting out is...

7 59 68 25 22 116 8

8 60 75 19 21 21 4

9 35 42 38 38 24 19
10 30 47 41 39 25 13

The amount of class time spent on writing & composition is...

7 29 31 52 .56 18 14

8 23 27 56 55 21 8
9 17 21 '50 65 30 12

10 14 29 57 48 25 24

The amount of class time spent on spelling & vocabulark is...

7 12 14 63 69 25 16
8 14 17 68 67 18 16
9 22 27 .44 52 32 19

10 24 33 46 4S 27 21

The amount of class time spent on 'z'amnar is...

-7 9 13 61 64 29 22
8 15 19 54 52 30 29
9 12 28 48 47 37 23

10 21 27 47 ,* 46 29 26
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PART V

ATTITUDES AND AREA OF COURSE CONCENTRATION

In this,section-of the survey, secondary students-were asked'to
indicate in which area (academic, commercial, technical, other) heir uh

courses were most heavily concentrated. Because the percentages of stu-
dents concentrating in ea:ch, area is related to their sex, and because
there are known sex differences in attitudes toward English (Parts I &

II), the data relating aiei of concentration to attitudes toward English
were examined separately by sex. In each case, students were sorted into
groups based on their area of concentration and their scores on the 15
factors isolated 4n Parts I & II of the survey compared using one-way
analysis of variance and Scheffe tests.

Boys attitudes varied by area of concentration ononly 2 of the
15 factors and the differences among groups were relatively small (p <
.05). Boys concentrating in the academic program scored higher on Factor
XII, access to literature, than the other groups. Boys in 'other' programs
found English classes less relevant (Factor IV) than those in other groups.

Girls' attitudes varied significantly by area of concentration on
JO of the 15 factors and most of the differences were fairly marked, 8 of
the 10 F ratios being very signifiOnt statistically. Although girls
concentrating in commercial, technical and other programs did not differ
often among themselves, they did respond quite differently than girls' in
the academic program. The 'academPe girls displayed the most positive
attitudes of all groups on 3 of th
attitudes toward reading and 5 of
IX) related to attitudes toward En
likely to apply English skills in

4 factors (I, VII & XII) related to
e 6 factors (II, III, IV, V, VII &
ish classes. They were also the most
her areas (Factor XI).

ATTITUDES AND NUMBER OF ENGLISH TILERS

Elementary students were aIked to indicate how many different
teachers (1, 2 or 3) taught them v8rious aspects of English during that
academic year. Using their responses to this question, students were
partitioned into three groups and their scores on the 15 factors derived
from Parts I & II compared. Differences among the three groups were
found on only 1 of the 15 factors,'viz., insecurity in mastering English
skills. Students who had three different English teachers were more
confident of thetr skills than students who'had either one or two differ-
ent teachers. The difference, howlver, was slight and the size of the
'three-teacher' group relatively small (14% of all elementary students).

_1

P

In oVder to summarize students' opinions about the books they
studied in literature, a simple count was made, separately by grade level,
of'each time a bookwas listed bythe students as either limed or disliked.

fr
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The .books were then listed'in order of the number of nominations-each
received. (Although these lists are not included in this report, copies
are available to the interested reader.)

Over 85% of students nominated one or more books as being liked.
At any one grade level students as a group listed from 94 to 133 different
books.' However, no one book was listed as liked by-more than 40 or 13%
of students at any grade and about 90% of the books were nominated by
fewer than 10 students.

About 72% of students listed one or more books as being disliked.
At any one grade level they listed from 57 to 93 different disliked books.
No one book, however, was listed by more than 19 or 7% of students at any
gride level. Over 90% of the disliked books were characterized as such
by fewer than 10 students.

It appears quite clear, therefore, that student tastes and pre-
ferences in literature vary widely and that no one limited selection of
books could please the majority of students. It is perhaps reassuring
that 85% of students liked at least one of the books they studied in
literature classes.

-.

Student responses to a request for suggestions for additions to,
or deletions from the;,English program were tabulated under a series of
arbitrary content categories developed by examining a sample of their
responses. The percents of all responses represented by each suggestion
for additions to the program were calculated, separately by grade level,
and are presented in Table 20 (p.39). Similar calculations for suggested
deletions are displayed in Table 21 (p.40).

The content of these two tables tends primarily to reflect students'
responses to Parts I and II of the survey and will not, therefore, be
commented upon further.

Students' responses to the request 'Tell us something.' provided
a great range of amusing and instructive comments, most of which, however,
represented elaborations or re-statements of opinions given in other parts
of the questionnaire. A sampling of students'. comments, unedited with

respect to spelling, grammar, punctuation, etc., follows.

The English programme is good but it's to boring.

Extra courses like drama or else a free period would be okay.
It needs more zip to it. (grade 7)

English is one of my 'best subjects, but I feel that I
could do better if we had one teacher, instead of three. They
each have different opinions, and they often overlap. (grade 8)

Ithink English is pretty good this year (grade 9)

I liked Mrs. X my English teacher. She was a panic and
got her point across to us. (grade 9)

UJ
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As you prbably-knowi-I love English. I wish to be a
part time author when I grow up. I read books because I enjoy
them not because I have to. Reading gives a good imagination
but watching a stupid television doesn't. I don't see what
people see in a T_. V. It takes away the imagination. If you
read books you can't become addicted to T.. Thig is sort of
a weird topic to tell you about but then,I'm just naturally
odd, and I love it! (grade 10)

I like Literature better then English because_ English
is to hard because of all the thinks you have to remeber'in
English (grade 7)

English is boring. it stincks.. (grade 10.
=

English isn't to excieting, some of it is sensless.
Grammar is boring & it drags on & on & on. I like writing
stories & poems & having disscousions, which we do not do
enough of, its always, gramar & spelling. (grade 8)

I like most of the stuff except a couple of-.:books and
^grammer (grade 10)

English stirs "(grade 8)

,4%
.4.

,,
-:-

I hate doing grammar every day when its so easy for me _

but all=the-rest of 'the class can't understand it. I have to
sit through the teacher's boring explanation. (grade 7) c

Hi! (grade 10)

granmar is to hard to understand. (grade 8)

grammar and writing and composition bore death..deafh
I would rather have more acting out and read way moA novels
that we are allowed to pick out" ourselves.. (grade 10)

I hate English (grade 8)

I think English fs-good to help other people to speak
right-and talk clearly. )(grade 10)

English in our achgol is boring. For I feel that we
do not write enough short stories or act out enough plays..
Insteadwe have too much spelling. I think that boys and
girls would enjoy this subject more if they do more what they
'ant to do instead of having the teacher give us strict orders.
(grade 8)

It depends on the teacher what kind of class its going

t `be. (grade 10) .

I believe that students should .be given a greater

chance to show their creative ability'in writing. If

envolvement is nill the in take of knowledge will be also.

(grade 8) 0,



I don't -think the lunch ours should be so short
because bye the time I get hom I have aboat ten muniutes to

edt. (grade 7)

The English program is pretty good as it is but it

can be better (grade 10)

I believe that the'English I study now is teaching me
alot about life I think too, that the English teacher I have
now is the best I've ever had and she makes pnglish enjoyable
and educational for us. (grade 9)

Table 20 Students' responses, by grade, to the question "What would you
like to see added to the English program?", eipressed as a per-
cent of all responses given.
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Student Response

Grade

7 8 9 10

Teacher .3 1.0 3.8 2.9

Relevance, life, personal involvement 1.0 1.3 1.1 1.3

Sports stories 1.0

Field trips

More time

1.0,

1.4

1.3

2.3

2.3 2.9

More time to write on Your own topics 1.4

Interesting assignments 1.7

More interesting, mystery stories 1.7
--. .

Reading in class 1.7

Mass media, radiO, TV, films 2.7 :- 5.2 8.4 9.6

More reading books 2.7

Poetry 2.7 2.9 1.5 5.8

Better texts and materials 3.8 4.2 .8 .3
t

Vocabulary, spelling, grammar . 4.5 2.6 , 5%3 6.1

Composition and writing 7.2 5.8 4.9 5.1
0

Novels 10.3 1.6 12.9' 11.2

Discussions ,
.

12.0 12.9, 12.2 13.5

Acting and Plays 20.2. 19.7 14.1 12.5

Nothing 22.6 15.2 8.7 7.7

i

,Total suggestions 292 310 263 312

Number of students not responding 51 54 49 56
-_-_---,

Jo 3
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Table 21 Students' responses, by grade, to the question "What Would ''ou
like to seedeleted from the. English prdWram?", expressed as a
perient of all responses given.

. _

,Student Response

. Grade

\,

7

,

8 9 10

.

Teacher

Book reviews

7 Acting
.

,...
. Homework

Literature -- ...7

\li.

Memory work 4,

Poetry ;.

Spelling & vocabulary

Reading texts - bs:
.,

Composition & wAitilig. i

Grammar - detailed aspects
,

Grammar - all 44

Everything .

Nothing

--,

I

.4

.4

.8 '-

.

1.6

2.0

2.4

4.1

4.9

9.3

10.2

9.8

16.7

1.6

28.9

1.2.

.0

.8v .

.0

2.8
\--
:8

2.0

5.3

8.1

8.1

'10.1

21.0

:PO

26x.7
.

ir ,

8.5

3.4

8.5

.a

.0

2.1

9.0

5.1

8.1

4.3

1.3
.

14.1

2.6

12.0,
.

8.6

2.7

6.6:-

1.6

'.8

-71.:116

12.5

3.5

8.9

6.2

.0

, 17.1

1.6

10.1

Total suggestions :

Number of students not responding

246

68

247

76.

i

234

67

*

257

87

411

MAJOR FINATNOS

The main findings of this study,erived from the data contained
in the 18 figures and 21 tables of this report, are summarized in point
form kelow

Attitudes Toward Reading

1. Students, espec fly girls, ate fairly positive in their" 6
attitude i toward non- requir 'reading. It,appears to be an enjoy le .

pastime fr9t which they gain sqmething worthwhile!.
fit

.

1

-/

t
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The disconcerting drop in boys'-:enjoyment of reading at the
high school level may be due to the incteased competition it has with
other attractive social activities and their concern with activities'
for establishing their masculine identity..

2. Roughly one-third of students tend p take a critical attitude
toward their reading and have a significant rsonal involvement'in it.

3.. Popular reading seems to }lave more appeal for secondary
students. .

With regard to the newspaper: over 50% of students do read
it; boys read it more than girls; the higher the grade level the more4

popular reading the newsApelbetomes. These findings should be consid-
ered in futUre curriculum_deVelopment.

r.

4. Boys appear to subScribe to, magazines more' frequently than
girls. There is a definite elementary-secondary shift in the reading,
interest% of boys toward popular-reading materials (magazines,_ newspapers)
and away from more serious, hard-copy books.

Enjoyment of English Classes

1. Students probably enjoy Englisilcrasses as well or better
than they do most other classes.

2. Whereas boys' .enjoyment of English classes tends to increase ,-
with grade level, there is a marked-erepentary to secondary decrease in

enjoyment of them.

3. Students appear to want a high degree of active participation
class activities, e.g. discussions, within an English classroom that

has a warm, open atmosphere.
4

4. The pattern of students' responses tb several items suggests
that they respond more, positively to the climate and methods used in the
classroom ,than they do to the content (grammar, spelling, novels, etc.).

4 S. While a substAtial majority of students feel that grammar
is both useful and necessary, they find it listasteful. This 'unpleasant-
ness' may be due to: rePetitiod, unimaginative methodology, a prescrip-
tiVe, latinate apprdach to grammar, the lack of awell-defined and under-
stood languagg curricuIum'imd a failure-to transfer the 'rules' of writing r
successfully in practice.

0

6. About two-thirds of the students feel that English is useful,
.relevant and important..

0+0

' 7. Although. girls consistently enjoy writing more than boys, there lb
is a,significant decrease in. their enjoyment at the high school level. The,

10F.

c



I

4

-.42

differential enjoyment of writing between boys and girls may be due to the

particular stereotype associated with interest in English.

8. At the secondary level girls seem to find high marks difficult

to attain and they are less pleased than their elementary counterparts
with their accomplishments in English. This lessened 'achievement'' iarpe

partly responsitle for secondary girls' decreased enjoyment of English.

English study tends to be perceived as a relatively satisfy-

experience.

9. A significant majority of studentt-, especially secondary school

girls, find literature content boring. About one -half of students feel

that assigned writing topics are lacking in relevance and interest.

10, Over half of students-find little transfer of words.studied

in voklary lessons to their working vocabulary.

11. Although an overwhelming majority of students regard correct
spelling as useful and necessary, it is one of the least liked facets of

the English program. Atareful review of methods of teaching spelling

is obviously in order.

12. Less than 50% of students consciously apply English writing
skills when involved in writing activities unrelated to their English

courses.

13. .Although reading books apparently suffexs in competition with

watching television, television has not yet displaced reading as a student

activity.

14. There 'is only a modest relationship between students'
attitudes toward treading and,theirattitudes toward English classes.

Attitudes Towards Various Facets of" English

1. Students have well-defined preferences for various fa of

the English program. ,These preferences are constant throughout t4sgrades.

2. Those parts of the program which are more likely to be taught
mechanically and involve rote learning are least liked (spelling, vocabulary,

grammar).

3. Parts of the English program which allow a high degiee of

student participation are liked best (discussion, literature; acting out).

4. While there is a general cline in 'liking' for all aspects

of the program over the grade 7 to 10 s the decline in liking iw

somewhat more pronounced for spelling, vocabulary and grammar.

a

4

*4
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5. Generally speaking, the more students, like a particular facet
of the English program, the more time they want to spend on it.

6. There ds sufficient lack of consensus among staents in
their likes and dislikes of reading materials that no one selection of
b6oks for a course can please a majority of students. The implications
of this finding for instruction in literature are very important.

Student Suggestions for Additions or Deletions

1. Students' response to the request for suggestions about
additions to, or deletions from the English program show that secondary
students have a less positive attitude toward English than elementary
students.

This increasingly negative attitude may be related to:
increased demands of the courses; a more critical attitude toward both
teachers and courses, and a desire for more creative and imaginative
teaching strategies.

SUMMARY

A.questionnaire designed to assess students' attic des toward
various aspects of the English program was administered to a 10% random
sample of Students enrolled in grades 7 to 10 inclusive.

The res is indicate marked differences in the attitudes of boys
-and girls and s stematic trends across /he grades. Many of the findings
suggest the nee for significant revisions in course content, emphasis
and methodologi.
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'INTERKDIATEPGLISH EVALUATION PROJECT:

SURVEY OF TEACHERS

R. G. Stennett Lorna Isaacs

Educational Research Services

Research Report 74-05

1

This, survey constitutes one of several major components in an over-
all evaluation plan designed to assess the current status of London's Inter-
medike English program and to produce recommendations for future develop-
ments in curriculum and methods. The project is led by a Central Committee'
composed of the consultant in English, an administrator from Curriculum and
Planning, elementary and secondary teacher representatives and support staff
from Measurement and Evaluation and Research Services. Ad hoc subcommittees
of educators have contributed to various aspects of the work.

After an initial series of organizational ana planning meetings
separate surveys.were undertaken to assess community and student attitudes
toward various facets of the Intermediate English program. A group of
educators has devoted substantial effort toward defining and specifying
the and objectives of the program in terms of the broad areas, asgo.als,

establishe by NCTE,2 of Readingo.Writing, Speaking and Listening. The
e6rrent survey attempts to elicit English teachers' views and opinions.
A fairly large-scale suraey of student progress in achieving some of the
major goals of the program will be completed during the spring term of
1974. 4

When all' of the surveys have bqen;completed, a larger and more
broadly representative committee will Se established to review all of the
findings and formulate recommendations for the senior administration and
Board of Education.

METHOD

Construction of the Teacher Survey

After an initial draft of the Survey had been created by the Central
Committee, it was presented to a group of teachers3 for critical review and
editirig. The edited version consisted of 30 items or sections, divided into
three parts. Part I consisted of 14.items in terms of which teachers were
able to describe briefly their backgrounds, experience, qualifications and
situations. The 14 items of Part II enabled teachers: to describe their
instructional activities Ln terms of the degree of emphasis they give to

'Mr. L. Dickie, Mr. G. Sleightholm, Mr. N. Waite and Mr. G. Clift.

2National Council of...leachers of English

3The Committee would like to thank the folCi:hachers who helped with
this aspect of the project: Mrs. J. Bradford, Mrs. E. Holt, Mr. T.
McClenaghan and Mr. J. Zeeman.

10174



certain facets of the program; to rate the adequacy of instructional aids,
and to express their attitudes about teaching English. I the final section
teachers were simply,asked to list the major strengths and weaknesses of the
Intermediate English program.

In order to encourage as open and candid responding as possible, the
teachers were not asked to identify themsolves on the survey form.

isms' tion of Survey and Returns

The survey was distributed near the end of November, 1973, via the
school system's own mail service, to all teachers teaching English in all
grades from 7 to 10 inclusive. A followup mail request for return of the
questionnaires was made in mid-December, 1973. In addition, verbal requests
were made when possible by Central Committee members through depariblent heads
or other school-level representatives. One hundred and ninety-five or 58%
of the 339 forms distributed were returned. The return rate was slightly
higher at the secondary (74/117 or 63%) than at the elementary (119/222 or
54%) level, possibly because of the greater ease of contacting teachers
informally at the secondary }evel.

.7,asa handling and Analysis

Data from the survey forms were coded, punched into data cards and
tabulated by computer. Teachers' written comments concerning the strengths
and weaknesses of the program were assigned to broad content categories
developed from an examination of their responses..

The basic statistical procedures consisted of calculating means,
standard devidtions and percentage frequency distributions for each of
124 variables, separately for elementary and secondary teachers and for
all teachers. In addition, 80 variables were intercorrelated using data
for all teachers.

RESUL:S,

Since the major purpose of this paper is simply to describe the
characteristics, teaching styles and attitudes of Intermediate English
teachers, the results will be presented in tabular form with a minimum of
interpretation. When fairly obvious patterns of responding are evident in
the data, they will be called to the reader's attention.

Because all teachers did not answer all questions or every, part of
each question, the number of cases on which the various calculations were
made varies. For this reason the number (N) as well as the yercentagb of
teachers giving each ,response to each part of each survey question is pro-
vided in most tables: Since

t
there are differences iri the situations of
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elementary (grades 7 and 8) and secondary {grades 9 and 10) teachers,
the tables generally give the results separately for.each group as well
as for both groups combined.

4

CHARACTERISTIfS, SITUATIOIIS AND PROFESSIONAL ACTIVITIES

Experience

Table 1 gives the breakdown of the faculty teaching Intermediate
English by sex, separately for elementary and secondary levels. The
relatively large percentage of teachers who did not respond to this item
is due in part to a fault in the format of the survey form as well as a
feeling expressed by some respondents that this information was irrelevant.

It is apparent from these data that Intermediate English is taught
primarily by men (75%) and that the proportion of men teachers is somewhat
higher at the elementary (84%) than at the secondary level'(62%).4 .

All of the statistically significant correlations between sex and
other items in the survey are quite small (.17 to .28) and represent only
very slight relationships.

TABLE 1 Number and Percentage of Teachers by Sex,
Separately for Elementary and Secondary
Levels.

A

Sex

Elementary Secondary Total

N o N % N %

Male 84 69 37 .50 , 121 62

Female 16 13 23 31 39 20

No Response 21 17 14 19 35 18

Total 121 99 74 100 195 100

Table 2 gives a breakdown of teachers by the grade(s) at which they
are currently teaching. A somewhat larger proportion of secondary tr-,achOrs

teach at more than one grade level than do elementary teachers, but the
difference is not large (45% vs 35%).

Table 3 shows the grade levelp at which teachers have taught during
their careers. Although English teachers have had most of their experience
in the panel in which they are currently teaching, a fairly significant

-

percentage of secondary teachers have also had experience at the elementary
level. In contrast, very few elementary teachers have had secondary school
teaching/experience.

7 u
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TABLE 2 Number and Percentage of Teachers by Grade(s)
Taught.

Grade(g)
Taught

Elementary Secondary I Total

N % N % N

31 37 19 1

7 & 8
.37

42 35 42 22

8 42 35 42 22

9 '22 30 22 11

9 & 10 33- 45 33 17

10 19 26 19 10

Total 121 101 74 101 195 101
J

TABLE 3 Teachers Experience in Terms of the Grades
They Have Taught During Their Careers.

Grades
Tau ht

Elementary Secondary

N
0

N %-

K -3 2.5 1 1.4

1 22 18.2 3 4.1

2 23 19.0 5 6.8

3 31 25.6 6
r 8.1 1

4 50 11.3
-

6 8.1

5 87 71.9 9 12.2

16
113 13.4 11 14.9

7
1

120 99.2 13 17.6

8 110 90.9 13 17.8

9
1

6 5.0 72 97.3

10 4 3.3 73 98.6

11 1 .8 64 86.5

'12 1 .8 59 79.7

13 1 4 37 50.0



ks the data of Table 4 indicate, Intermediate English teachers
average about 9 years English teaching experience with fewer than 250
having taught less than five years. Elementary teachers have been teach-

ing English somewhat longer on the average (10.19 years) than secondary
teachers (7.26 years) and there are proportionally, fewer elementary (16%)
than secondary (399) teachers with less than five years experience teach-
ing English.

TABLE 4 Number and Percent of Teachers by Years of Teaching
English, Separately for Elementary and Secondary
School.

Years of Teaching
Enslish

Elementary Secondary Total

N N % N %

I, 2 8 7 13 18 i 21 11

3, 4 10 1 9 15 21 25 13

, 6

t

16 24 12 Iil
11

28 15 i

.-, 8 19 16 8 27

1

14

9, 10 16 14 10 14 26 14

11, 12 12 10 4 6 16 8

13, 24 15 13 6 8 21 11

15, :6 5 4 1 1 6 3

17, 18 7 6 1 1 8 4

19, 20 4 3 0 0 4 2

>20 6 5 3 4

T

9 5

Average 10.19 7.26 9.03

Table 5 gives a distribution "of teachers by current or intended

major subject area. It is quite obvious that while the majority (89%) of
secondary teacheri who teach English major in that area, only a minority
of elementary teachers (23%) do.
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TABLE 5 Number and Percent of Teachers by Major Subject Area

I Major Subject Area

Elemeiitary Secondary Total
.

N

_

%

.

N %

.

N %

1

i English 26 ..-' 23 66 89 92 49

Geography , .21 18 1 1 22 12

Histor,. 14 12 3 16

Physical Education 11 _4, 10 1 1 12 6

Science. 12 11 I 0 0 12

Mathematics 5 4 0 0 .5 3

'Modern Languages
c

1 I 1 I 3 4 4 2

Music 3 3 0 0 3 2

*.krt 3 1 3 0 0 1 3 2

No Specialization 10 9 0 0 10 5

i Other
_

1 j 1 9 5

Table 6 gives the number and percent of teachers by the subjects
they are teaching this academic year and Table 7 summarizes these data to
highlight the extent to which teachers' instructional work is concentrated
in English. It is vite apparent that, while most secondary teachers (82%)
involved in English instruction teach only that subject, almost all elemen-
tary teachers provide instruction in other subjects as well. Over three

cuarters of the elementary teachers .teach both mathematics and English.

TABLE 6 Number and Percent of Teachers by Subjects Taught
During the 19733 -74. Academic Year

Subjects
Taught

,

This Year

: Elementary Secondary Total

: % N % N %

English 121 100.0 74 100.0 195 100.0

Mathematics 92 , 76.0 1 1.4 93 47.6

Geography 43 35.5. 1 1 1.4 44 22.5

P.E. 41. 33.9 2
.

2.7 r
43 22.1

History 40 33.1 3 4.1 43 22.1

Science 38t 31.9 Q 0.0 38 19.5

Art 35 28.9 0 0.0 35 17.9

Music 11 1 9.1 0 0.0 11 5.6

Moderns 8
k

6.6 2 2.7 10 5.1

Other 2 1.7 2 2.7 4 2.0
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TABLE 7 Distribution of Teachers by the Degree to Which Their Instructional
Work is Concentrated on Teaching English.

Concentration On
Teaching English

,Elementary Secondary Total

N % N % N

English f 3 or more subjects' 57 47.1 2 2.7 59 30.3

English F 2 other subjects 35 28.9 0 0.0 35 18.0

English F 1 other subject 28 23.1 11 - 14.9 -39 20.0

English Only 1 .8 61 82.4 62 31.7

Table 8 gives teachers' estimates of the amount of time they devote
to English instruction each day. These data reflect the degree of special-
ization in instructional activity evident in Tables 6 and 7.1 It is also
apparent that elementary students are exposed to considerably,more instruc-
tion in English per day than are secondary students.

TABLE 8 .Distribution of Teachers in Terms of Their Estimates
of the Amount of Instructional Time Devoted to English
Each.Day.

Minutes/Day
Teaching English

Elementary Secondary Total

N % N % N %

0 -_ 30 1 0.8 0 0.0 1 0.5

31 60 20 16.9 2 2.7 22 _11.5

61 - 90 53 44.9 5 6.8 58 30.2

91 120 26 I 22.0 1 1.4 27 14.1

121 150 3 2.5 1 1.4 4 2.1

151 -.180 7' 5.9 5 .6.8 12 6.3

181 - 210 3 2.5 3 4.1 6 3.1

211 - 240 0 0.0 57 77.0 57 29.7

>240 5 4.1 0 0.0 5 2.5

Average 103.42 213.78 145.96

Table 9 gives a distribution of teachers by highest certificate
held and Table 10 shows their additional qualifications. The number and

percent of teachers having various types of administrative responsibilities

are shown in Table 11.

b J
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TABLE 9 Distribution of Teachers by Highest Certificate Held

Elementary Secondary

Teaching
Certificate

.
N ,%

Teaching
Certificate N

,
%

Standard 1 1 0.8 Interim B 3 4.1

Standard 2 9 7.4 Permanent B 23 31.1 .

Standaid 3 26 21.5 Interim A 12 16.2

Standard 4 85 70.2 HSS 36 48.6

Totals 121 99.9 Totals 74 100.0

14.

Air

TABLE 10 Distribution of Teachers b? Additional Qualifications

Additional Qualifications

Elementary Secondary Total

N % N % N %

Department Certificate
in Language Arts,
Theatre Arts, Drama,

1 University English Courses
B.A., M.A., M.Ed.

26 22 15 21 41 21

Public Speaking, T.V.,
Film, Library, Reading,
Department Certificate
in English

6 S 6 8 12 6

None 89 74
. I

52 71 141 73

TABLE 11 Number and Percent of Teachers Having Various Adminis-

trative Responsibilities.

Administrative
Responsibilities

Elementary Secondary Total-

N o N % N %

Principal 3 2.5 0 0.0 3 1.5

Vice-PPincipal 21 17.4 0 0.0 21 10.7

Department Head 3 2.5 6 8.1 9 4.6

As'Sistant Head 0 0.0 11 1 .9 11 5.6

Other 11 .9.1 7 9 18 9.2
4
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Pro essional/Actioities

Table 12 shows the number and percent of teachers belonging to
various English-related professional organizations. Apparently only a

small minority of Intermedkite English teachers participate in such
organizations.

0 0

TABLE 12, Number and Percent of Teachers Belonging to Various English-Related,
Professional Organizations.

Membership in
Professional Organizations

Elementary Secondary Total

N %

.-

N % N %

Ontario C.T.E. 0 0.0 9 12.2

t

9 4.6

National C.T.E. 1 0.8 3 4.1 4 2.0 -

Canadian C.T.E. 1 0.8 9 12.2 10 5.1

International Reading Assoc. 5 4.1 4 5.4 9 4.6

The extent and patterning of teachers' reading of various English-
related periodicals is shown by the data of Table 13. A tabulation of the
number of different periodicals 'read regularly by teachers is given in
Table 14.

TABLE 13 Number and Percent of Teachers Regularly Reading Various
English-Related Periodicals.

Periodicals

Read Regularly

Elementary Secondary Total

lq-
9-

s N % N %
1

Elementary English 12 9.9 0 0.0 12

-

6.2

. Media & Methods 0 0.0 9 12.2 9 4.6

Monday Morning 14 11.6 7 9.5 21 10.8

`English Exchange 1 0.8 20 27.0 21 10.8

English Journal 2 1.7 23 31.1 25 12.8

Reading Teacher 12 9.9 4 5.4 _16 8.2

Other S 4.2 12 16.2 17' 8.7

r 62
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TABLE 14 %Distribution of Teachers by the Num
English-.Related Periodicals'They,Re

er'of Different
4 Regularly.

No. of Periodicals
. Read Regularly

Elementaryement
....,

ary Secondary '1 Total

N % N
.

, %
- .

}I %

0
L. ..

88 72...7 34 45.9 1422 62.5
.

2f 18.2 . 1.8 24.3 , 40 .16 20.5

2 .-
,

0.

7.4
--t

'
;.._

.

16 21.6 .. 25 12.84...
-

3 2

._-
0

1.7

' 0.0

3

2

.
,

4.1
,1

'2.7

5'

2

2.6

1.04
. .

>A
::.

0. `0.0 1 1.4 1 .5

Table.15 gives the average number of fiction-and.nOn-fiction books

read each year separately'ror elementary and- secondary teachers. While

secondary teachers read some4hat more than elementary, teachers do, both
groups obviously do conloiderable reiding, s substantiai portion of which

consists of non-fiction works.

TABLE 15 Average 'Number 'f fiction and-Non-fiction
Books Read Per'' fear by Elementary and
-Secondary Teachers.

. ri....w

Avtilge Number" of 'Book
,.-- - A. -

Read 441"1 Yearo .:.,Elementary_'

.

J
1

Secondary

Fiction . - 15.38 -
25.01

1

.,!44;&
Non-ficfron ` . 10.78 11.51

Total.
. .

-
24.56 -34_37

.! .

410

1.

As the''clata of, Table 1,6 Iiicate, the, majority (62%) of elementary'

teachers/do not feel they are-able to attend as many in- service training

sessIblis as they would like. ,Although mbst secondary .teachers (58%) feel

they are able to attend enougVin-service sessions, a signi.fixant minority

do not,. Wtr'half of all tedChers feel a need for more in-service training.

.

4.14114°

19* /1111

TABLE 46 Teachers' Responses to 'the Question: 'Are youlablt to
'attend as" many EnglishNp-service training sessions
as yooweVld,like?' -

Ability to Attend
pgrish

In-SerVice Sessions

,

%. Elementary-.001)

-

Secondary Total

N %

-

.N lob N. %

*
.

-
; Ye-. s 41 . 38.3

_----

38 57.6 79 45.6

No'. -. . . _ 66 , N.7 28 42,4 94 ai54.4

.0

A

0
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INSTRUCTIONAL ACTIVITIES AND ATTITUDES

Availability of Teaching Aids

4

Teachers' ratings of the availability of 14 different taching ,

aids are given in Table 17, separately for elementary and secondary"lovels.
The teaching aids are listed in this table the approximate order in
whi,ch.they were rated by all teachers as adequate.

A Elementary and ndary teacherl availability ratings`aA fairly
similar '14ith respect t all but five of the teaching aids listed.' A sub-

, stantially larger pec tage of elementary than secondary teachers rate
the availability of pr fessional joyina/s, textbooks`, supplementary read-,
ing materials, newspapers and ETV arinadequate.

r 1 . .

TABLE 17 , Percent of Teachers Giving Each of Three Availability Ratings
(Inadequat, Barely Adequate, Adequate) ,to 14 Different Teach- -i

ing Aids, separately for Elementary and SecondaryLevels.'

,..

.

,

- Availability ,

I InAdequate Barely Adequate '. Adequate

T e of Teaching Aid
Elemen-
tary

Secor-
dar'

Xlemen-
tar

Secon-
dary_

Elemen-
,

tar

Secon-

dar

Access to Principal.
qr Vice-Principal

1.8' 5.6 6.3 12.5 91.9 81,9
_

Audio-Visual 5.1 1.4

.

8.5

,

10.r. 86.4 87.8
.

'Access to

Department Head
33,3 2.9 ; 20.0 0.0 46.7 97

i
"1

Libiary or
Resource Center

2.5 6.8 13.6 13:5 83.9 .79.7''

L.M.C. - 16.6 10.9 15.5 7.8 70:9 81.3
,

Professional Journals
-

1-7.1

Plh'

9.1 25.7 10.6 57.1 80.3

Textbook A.5 2.7 33.7 16.2 50.4 81.1

Access to
Contultant 7 . 20.7 22.1 15.9 16.2 63'A

v. .
61.8

Access to Interest/
Study. Groups

2.8.4 11.3 26.9 ' 1.7.7 . 44.8 71.0

Ministry Curriculum
Guidelines

24.0 20.4 24.0 '20.4 0 52.0 6 59.3
3,

E.T.V.
-1

34.6 16.'4

,

17.3 1.1.9 48.1 71.6

Newspaper * 37.5 /4-/ 17.3 13.6 45-.2 '74.2

Supplementary
Reading Materials 9.1,.,

, 18,9 19.11 18.9. 4147 .62.2

Access to
Steering_Cammitteds

32.7 '21.3
.

32.7 21.3 34.6 57.4

e
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jrcupini?, in rlctL nal Yechniques and Proyra Emphasis

Teachers were asked to estimate the percentage of the time they
divide their English classes into ability or achievement subgroups for
instruction. Their responses, summarized in Table 18, indicate that group-
ing 'for instruction is done by a majority (75%) of teachers for 25% or less
of the time. Grouping is apparently a somewhat more ffequent practice at
the elementary level, perhaps in' part because at least some high school
classes are already partially 'grouped' by students' choice of level four

Or laetel five programs.

TABLE 18 Teachers' Estimates of the Percentage of Time They
Their,Classes Into Subgroups for Instruction.

% of Timegasses
Divided Into Groups

For Instruction

I
1 Elementary' Secondary Total .

-.N % N % N %

_

0-- 10 45 39.i 38 52.1
*

83 14.6

11 25 34 301 23 31.5 57 50.6

26 - 50 18 1L.9 8 11,0 26

....._

14.0

51 A 10 f;.8' 1 1.4 11 5.9

>75 . 6 -! .3 3 4,1 9 4.8

teachers' estimates of the :requency with which they use 12
different instructional techniques are summarized in Table 19a. Thee

techniques are listed according to their approximate frequenc§ of use by

all teachers, e.g:, questioning is the most frequently, and field trips

the least frequently used technique. Table 19b gives a distribution of

the number of different chniques teachers reported using frequently.

4
It is apparent from the d to of these two tables that teachers use a wide

variety -of instructiona Methods at both elementary and secondary levels,,

with considerable r ce on questioning arid class discussion.

Table 20 gives the average percent of time, teachers estimated they*

devote to five major components of the Intermediate English cui'riculum. -

Both elementary and secondary teachers spend approximately the same time

on composition (18%) and vocabulary (7%). Secondary teachers spend

relatively more time on literature and elementary teachers relativefy more

time on grammar and spelling.

e
-Teachers were asked to.evaluate the personal difficulty they

encounCer in.teachifig each of the five areas Cons;dered'in Table 2b by..

rankordering_them: The percentages of teachers giving each rank to each

area are given in Table 21. It is apparent from these data that: secondary

teachers are most comfortable teaching literature and much more so than are

elementary teache ; secondary teachers find teaching grammar and 'spelling

the most dirficu t, whereas eremantary teacherS ate.moderately comfortable,

- teaching these two areas; elemental teachers rate grammar as the least

'414
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74

difficult subi6ct to teach and apparently have considerably less trouble.
with it thata Tecondary teachers; both groups put vocabulary in the
intermediate range of difficulty. A comparison of the data in Tables 20
and 21 suggests that teachers may devote slightly less time to those areas
which they find most difficult to teach.

TABLE 19a Teachers' Estimates of the FIliquency With Which They Use _

Various Instructional Techniques.

Instructional
Technique

Extent of Use

Nevei_ Occasionally Frequently
Elemen-
tary

Secon-

dary
Elemen-

tary
Secon-
dary

Elemen-
tary

Secon-

dary

Lecture' 23.723.7 26..8 67.5 70.4 8.8 2.8

Questioning 0,8 1.4 12.4 8.1 86.8 90.5

Class Discussion 0.0 1.4 16.7 20.5 83.3 78.1

Dramatization 16.0 5.4 74.8 B5.1 9.2 9.5

-Small Group Discussion 4.3 5.5 72.6 72.6, 23.1 21.9

Field Trip 46.6 54.8 i 50.9 45.2 :2.6 0.0
....

.

Seminar 59.8 27.4 36.4 60.3 3.7 12.3

FilM 10.8 9.5 77.5 81.1 11.7 9.5

Reading Lab 28.3 45.7 50.4 22.9 21.2 31.4

E.Trii-7----- 41.6 24.7 54.0 67.1 4.4 8.2

Independent Study 6.8 4 31.9 70.1 '54.2 23.1 13.

Instructional Game 28.8 29.0 63.1 .58.0 8.1 13.0

TABLE 19b Number of Different Instructional Techniques Used
frequently.

Number of
Different Techniques
Used Frequently

Elementary Secondary
W.

. Total

N % N % N %

0, 1 . 13 .0.8 13 17.6 26 13.3

. 2 41 34.2 23 31,1- 65

,.

33.2

39 32.5' 20 27.0

12.2

( 59

25

30.1

12.84 -16 13.3 9

> 1 ..

11 .9.f 9 12.2 2'1 10.7'

Axerage 2.82 2.77 2.81
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TABLE 20 Mead. Percent of Estimated Class Time Devoted
to Five Major Components of the Curriculum.

Mean % of Class
Time Devoted to....

*
Elementary Secondary Total

Literature 37.95 57.48 45.65

Compositiol 19.23
g

17.97

.

18.72

Grammar 1.57 12.34 16.06

Spelling
r

15'.86 5.10 11.59

Vocabulary (.48 7.72 9 7.00

Ir

TABLE 21 Percentages of Tqachers Giving Each Rank Order of 'Difficulty

in Teaching' to Five Subject,Areas, Separately for Elementary

and Secondary Levels.

.

Subject.

Area

Rank Order of Difficulty in Teaching

4

5

Least

Difficult

1

Most

Difficult

2 3

I

c)

E ss

, ..... tt
.:..; #-+

,

=

8o cd
tr) 'V ,

.

1-)

,-, .,="-- 0
-; 4-,

.

,

:6) ;- -:c, 0
c/D "LS

,

=
c.)

5- aS
L14 ,-)

,

=

8 -r.
c.) tt
cr: -v

w

5 t
.... tO
...L1 4-,

,

=

8
0 CO
cn 0

I

=
c)

5 t
"1 tt
:.;.: 4-,

.

=

8 t
Cr aS

v.)

Composition 43.6

18.7

19.0

40.6

218

15.9

1

27.4,

17 .,),

17.3

16.8

14.3

29.7

10.0

23.4

33.3

10.9

7.3

25.2

6.3

1.6Grammar,

Literature 14.0 4.8 30.8 4.',7 21.5 8.1 17.8 16.1 15.9 66.1

Spelling 12.5 34. 21.2 22.' '16_3 17.2 30.8 '13.8 19.2 12.1

Vocabulary 15.2 34.5 17.4 31..: 33.7 28.1 16.3 25.0 17.4 6.3

kssignments and Requirements

Teachers were asked to estimate,the frequency wkth which they give

seven different' kinds of assignments to ?4'6'T classes, Their responses

are summarized in Table 22', gin which the assignments are listed from most

to least frequently gLven by all teachers. Mere are some similarities
and differences between elementary and secondary teachers in the frequency

With'wilich they give various assignments. For example, elementary teachers

require their students both to wite a creative composition and ,memorize

poetry, more frequently than secondary teachers do.
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4

Teackrs' responses to the request to estimate the frequency with
which they Ale six different requirements of students in their English
classes are summarized in Table 23. 'The requirements are listed in Table
23 from most frequently required to least frequently required by all
teachers. As in the case of assignments, there are differences in the
pattern of requirements between elementary and secondary levels. For
example, elementary teachers are more likely to require students to recite
poetry and give a speech to the class than are secondary teachers.

:f.2ard

Teachers' responses to ques ions related to four facets )f their
attituces or opinions toward English are summarized in Tables 24a, b, cand d..

The data of Table 24a indic,Lte that the majority of teaciers feel
that English is regarded as at leas; or more important than other subjects
in their schools. Elementary teachers are much more inclined to feel that
English has special importance in their schools than are secondary teachers.

.

Teachers' ratings of the relevance of the content of the English
program to the current needs and inierests'of-students are summarized in
Table 24b. Most teachers feel English is of average.or high relevance,
with secondary teachers more positile in their evaluation than elementary
teachers.

. Teachers' responses to a question about theii enjoyment in teaching
English are summarized in Table 24c: The great majority of all :eachers
(94%) like to teach English as wellor-better than other subject;. Secon-
dary teachers, howeirer, are much =Me enthusiastic than elementary teachers;
850 of seconda teachers indicated that they 'enjoy teaching En;lish and
wduld rather to ch it than any other subject' whereas .only 18% oF elemen-.
tary teachers checked this alternat]ve.

Teachers:',confidence in fhe]r abili y to teach English was estimated
by, their responses, summarized in Table 24 , to a multip.e' choice
item.11,1he great majority (87%) of z11 teachers feel they are as capable, pr
more capable of techiqg English as they are any other subject. A signifi-
cant miaor4y (13) don:t feel they have been adequately prepared. Secondary
teachers are considerably. more confident than elementary teachers.

Teachers''responses to the four attitude items reported in Table 24
were intercorrerated. .The only substantial correlation (.53) was between
teachers' enjoyment of teaching Englishand their confidence-in their ability
to' teach it. It appears that, in'seperal, teachers who have specj:alized in
English are more confident %id enjoy teaching English more than teachers who
are not English specialists.

90

10
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TABLE 24 Teacher Attitudes and Opinions About English

Treatment of English
in Your School

Elementary Secondary Total

N % N % N %

..always treated as most important 16 13.3 3 4.3 19 9.9

..most often treated as most important 58 48.3 15 21.4 75 39.1

..treated lust like any other subject . 35 29.2 412 45.7 67 34.9

...occasionakly treated as most important 8, 6.7 14 20.0 22 11.5','

4.7_rarely treated as most important 3 2.5 6 8.6 ' 9

1 .

---
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=
Relevance Of Content of English Program'
to Current Interests and Needs of Students

High - average Low"
1

=
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18.6 3s.2 .73.7 6 . 7,6 1.4

.
.

7;
Feeling About Teaching English

Elementary Secondary Total 1.

..rather teach almost anything else 9 7.6 2 2.7 12 6.2 1
4

_like to teach English as Nell as anything else 89 74.8 9 12.2 98 .50.5

..enjoy and rather teach it than anything else 21 17.6 85.1 84 43.3
;

..
.

-a

v
.L;
-.1

....-

Confidence in Ability To .

. Teach English
Elementary Secondary Total

.

N 0" N % N ." %

...haven't been, adequately,. prepared
. ,

21 17.6 4 5.5_ 25 13.0,
.

..as good as in any other subject 5,1 42.A -6 '8.2 5, 29.5

..quite confident - 47 39.5 63 86.3 11.1 57.5

S
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-6.20

Teachers were asked to rate the degree to which therell'a useful
exchange of ideas about the English program within and between schools in
their 'family'. Their responses are shown In'Table 25.

Although a majority of both elementary 4)7%) a4d secondary (93%)
teachers indicate that there is an 'adequate' or 'good' exchange of ideas
about the English program among teachers in their.school, a third of
elementary teachers rate the exchange as 'unsatriStactory'. .The majority
of teachers (80-85%) feel that the exchange of ideas among-elemehtary
schools in their family and between the secondary schOol and its' feeder
elementary schools is 'unsatisfactory'.

A

TABLE 25 The Percent of Teachers' Giving Each-of Three Ratings of the Degree to
'Which There is a Useful Exchange of Ideas About the English Program
Within and Between Schools.

'

Degree to Which a Useful Exchange
of Ideas About-the English Program....

,

44../
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--1. Unsat-
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^
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'A -10
'

r

-.1-).

E >,
c, 1.-- r3

..-.: +4

I.

g >..
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E >,
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0 >S
Uc, r3
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1

..among teachers un your-school . '24.8 66.2 41.9 27.0 33.3

,---

6.8

...among elementary schools in your family 2.7 0.0 18.9 12.1 78.4 r.:9

...between.secondary school and its feeder
erdientary schools in your family

0.9
.

4.3 12.8 1 1.6 06.2 84.1

ETRENgTHS

In this free-response part of the survey teachers were-asked to
describe the major strengths and;-weaknesses of the course they were'
.presently teaching in Intermediate English. In order to summarize these'
~data dor4e9t,categories Were developed from-a reading of all teacher5'
're9pons4S and _then each strength or weakness listed by teachers was
as.signe1.

7
ORe of the categories. The number and percent of times each,.

type of strength-or weaknesg was *given are shown, separately !for elementaEy
and secondary teachers, in Tables 26'and 27. The content categories for

':;,strengths and weaknesses, alotrwith paraphraged examples of the_kinds'of.
'xesponseS. given -by teachers are given in Appendix A. It`is fairly obvibug'4.

yi from these data that there is considerable variability in teachers' evalu-
'' ation5 Of the strengths and, weaknesses of the Intermediate English program.
", "Whereas some teachers Fee the many and varied resources available to them

as a sttngsh-of the program, a subtantial number.lee inadequate resources
a major weakness.

.

.
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TABLE 26 Number and Percent of Times Teachers Gave Each of
Five Different Types of Strength of the English
Program.

Area Of

Strength

Elementary SecOndary Total

N % N % N
_

Definition 1 1.T 2 3.2 3 2.4

Organization 13

20

'22.0_

33.9

14

13

21.9

20.3

27

33

22.0

26.8Resources

Emphasis 23 29.0 34_ 53.1 57 46.3

Methods 2 3:4 1 1,6 3 2.i

TABLE 27 Number and Percent of Times Teachers Gave Each of
Five Different Types of Weakness of the English
Program

Area Of

ytiakness

Elementary Secondary Total

N % N % N %

Definition 10 8.3 5 7.5 15 8.0

Organization 22 18.3 18 26.9 40 21.4

Resources 62 51.7 20 29 82 43.9

Emphasis 17 14.2 19 28.4 36 19.3

Methods 9 7.5 5 7.5 14' 7.3

Su '4/VARY

A questionnaire nsisting of 30 itemswas'distributed to an
teacheis in grades 7 to lk nclusive who currently teach English an
returned by 58% of them.

, The results, presented primarily in tabular form, were considered
in terms of the following areas; teacher gharadferistics, situations and
professional activities; instructional activit and attitildts; assign-

ments given to, aid requiremenis made of students; teacher attitudes;

exchange of ideas among teachers'and schools, and strengths knweaknesses
of the English program.

. There are fairly marked differences beteen the satualions, train-
,

ing and attitudes of elementary and secondary English teachers. Teachers
ekhiDit a substantial degree of coAsensus,on certain issues and are some-
what divided on ethers. The attitudes and opinions expressed by the
teachers have some,, fairly direct implications for improvements in the
English curriculum.
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FINDINGS

A review of the data displayed in the 27 tables of this report
reveals the following major findings:

. 1. The majority of intermediate English teachers have had most
of-their experience at the grade level at which they,are.currently teach-
ing. This fact implies that it may be difficult for them to develop an

:ladequate conception of where and how their contribution fits into the
entire K-13 English curriculum. This problem may be especially acute
across the elementary to secondary transition.

2. The faculty involved in teaching"intermediate English is -both
welj' qualified and experienced.

3. Unlike the situtation in secondary schools, fully three-
.quarters of elementary teachers of English do not perceive themselves as
specialists in this subject. This fact has, a number of important implica-

tions requiring further investigation. Among others, it raises the issue
as to whether special measures are required to encourage elementary
teachers to specialize in English, with the ultimate goal of ensuring at
least one English 'specialist' in each elementafy.School.

4. The nature of teachers' assignments in the elementary panel

11

makes it ifficult to.provide con'entrated attention on English. This

problem i much less acute in most other subject areas, e.g., music,
French.% he implication of current staffing practice Is that there is
no need-for specialized training of: elementary faculty who teach English.

S. A significant number of-elementary administrators teach
English.

6. Teacher participation 1R English-oriented professional orgaTp-

izations is alarmirigly meagre. This suggests a definite need to develop

special incentives to increase,participationjand professional,growth.

40 7. The majOrity of faculty teaching intermediate English feels,
need for more inservice training in this subject than it is currently .

receiving. This need is felt, most acutely in the elementary panel.

S. Generally. speaking, the human and material pesources necessary
to support the English program are least adequate in the elementary panel.
The major needs seemhto be: (a) texts and supplies at the elementary
level (b) access to,study, interest and steering groups in'both elementary
and secondary panels, andlc) professional journals and reading material
at th4 elementary level.

0

9. "Teacher-centred" methods are'the most frequently used instrucL

tional, techniqueS'. Students receive the great majority of their instruc-
tion in class-level groups, especially at the secondary level.
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10. There is a_significant shift in the amount of instructional
time devoted to "skills" versus "literature" as one goes from the elemen-
tary to the secondary panel._ This shift in emphasis seems to be related
to the differing degrees of confidence elementary and secondary teachers
have in their ability to teach these areas.

11. In teens of the broad areas of instruction included in the'
English program (Reading, Writing, Speaking and Listening), there is a
serious over-emphasis on student assi ntsinvolving writing.

12. Secondary teachers of Err lish both enjoy teaching English
moreand are more confident of their ability to do it-"than are elementary
teachers of English. This motivational difference has significant impli-
cations for any proposed improvements in the teaching of English.

110 13. -It is quite apparent that elementary-teachers experience
considerably more difficulty'in communicating effectively about-the
English program within their schools than do secondary teachers. It is

also apparent communication among elementary schools in theSame
and between secondary schools and their 'feeder' schools is largely an-
satisfactory.

14. -There are apparently some significant perceived inequities
in the distribution of resources both between elemehtary and secondary
panels and also among elementary schools.

4
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;INTERMEDIATE ENGLISH EVALUATION PROJECT: COMMUNITY ATTITUDES

S. Males, L. Dickie, E. Rice & R. G. Stennett

Board of Education
LOndon, Ontario

. -

Educational Research Services
Research Repprt 74-06

A,5 paA)If the overall evaluation plan (Dickie, 1972) to reach

',beyond,beyond the educational system,"the English Program anning Committee

decided to conduct a series of structured interview" in the. London

communit .
Although limitations of time and resources precluded the

possibility of a thorough-going, rigorous, representative sampling, the

Committee felt that the opinions of at least three major groups should

be soliOted; namely, parents of school-aged children, employers of .

graduates of the London system and citizens who were neither employers

nor * children'enrolled in the School system. The Committee recognized

the ny limitations of such a survey, but hoped that it would, at the

very least,east, provide some posSible insights into community attitudes and

i
inIcate' which areas of public concern might tinerit additional study.

METHOD

/Sample Selection

The people to be interviewed were located through the Personnel

Offices of'1ocal businesses, -industries and public institutions. Early

in February, 1973, in response to a letter from the Director of Education,

17 of 18 such institutions contacted agreed to help with the project.

A list of the 17 institutions participating, grouped by types is-

presented in Appendix A. Each firm, contacted had a wide variety of 'position

descriptions. However, most employers responded in terms of clerical-type

positions. Two employers hire primarily in the sales field and two others

in the technical-production fields.

Using this source- of subjects, as well as 'man-on-the-street'

interviews in shopping malls, plazas and other locations, a total of 91

interviews were completed. Of.this total, 17 were with employers, 21 with

parents and 53 with 'citizens', i.e., persons who were neither employers

,nor parents of school-aged children.

Interview Procecipe

All subjects were. interviewed by a unive

'Some experience in dealing with various segments
interviewer, paid for his work from a winter wor

`structured interview form for each of the three

(The questions asked are quoted verbatim in the

sity graduate who had had

of the population. The

s grant, used a different
ategories of respondents.
esults section.) The

1973
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employer and parent interviews each consisted of 11 questions and the

citizen survey,,42 questions.

The interviewer attempted to conduct all intervi= s in as standard-

ized and structured a fashion as possible. Each person as asked to respond

to all the questions on the schedule designed for pers s in his categdry.

However, not all respondents could answer al questions and some

stions were modified or added to the various sch dules in light of

erience gained in the early interviews. Becau of this, the number

respondents varies slightly'from questionto estion.

The emphasis in the three interview s edules varies:' the employer

survey was concerned primarily with the relevance of English skills for
employment and employers' assessment of applicants' skills in English; the
parent schedule involved questions' about parents' attitudes toward, and
awartess of, their children's English program; the citizen survey covered

a variety cA topics ranging from attitudes to English to reading and TV

viewing habits.

Timing of Interviews

All interviews were completed during F ruary and March of 1973.

Data Handling and Presentation

Subjects' responses to all questions were tabulated by hand,

separately for each of the three groups. In cases in which no c4ssifi-
cation of responses was determined by the question, a classificatibn was
developed from the subjects' responses and the number of respondent

giving a response in each category counted.

In some instances, because different numbers of subjects answered
certain questions, the numbers have been-converted to 'percentages of
respondents'.

In the interests of brevity, the results will be presented as

folloWs: the interview question will be given (in italics); a simple

tally of subjects' responses presented and, where appropriate, brief
comments or interpretations. . A

RESULTS

I. EMPLOYER 5pRVEY

Q.1(a) Do you require a certain degree of language *proficiency as a,

qualification for employment?.

3
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Of the 15 respondents who answered 'Yes' to this question, 4

specified certain'educational levels on the assumption that language.

skills would correspond to that level, e.g., grade 12 for clerical help,

grade 10 for postal workers.

The two respondents who had no language proficiency requirement ,

were in the technical-production fields, in which manual dexterity was.

considered more important than the ability to use English well.

Q.1(b) What proportion of prospective employees have a high degree of

English proficiency?

Eleven employees responded with 'Very few', three saiS 'Most' and

, three did not feel they could make a judgement.'

Although it is obvious that employer expectations' varied in terms

of their judgements about the meaning of 'high degree of proficiency', it

is evident that employers would classify few prospecte employees as

highly proficient in the English language. (Employers noted specific

deficiencies in reSponse to Q.6.)
)

Q.1(c) Are pliospective employees sometimes rejected because of an inability

to spell correctly apd.express themselves well on an application

form?

In response to this question, nine employers responded.-'No', three

said 'Yes' and four said 'Partly'.

The largest number of respondents indicated that,-while7basic abil-

ityity in the language, was. important, other elements in a person's presentation

(e.g., personality, school record,enthusiasm and confidence) were more

important than impeccable'use df the English language.

Six employers were asked to estimate the percentage of job appli-

cants who have problems in English profidiency on either application forms

or standardized tests. Their estimates were as follows: 25., 25, 30, 40

40 and 90%; A seventh employer estimated that 25% of his present ,employees

could not spell correctly 'and that 50% of those whose work required the

writingof reports were unable to do so in proper fashion.

Although employers apparently feel that the majority of applicant

can manage application forms and standardized tests,, they do see a signi

cant problem in Bnglish proficiency among prospective employees.

Q.2(a) Do you administer some type of standardized test to prospective

employees?

9 3
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Eight of the 17 employers admillistered,such tests. In 7 of the 8

-cases,-the tests contained an 'English proficiency' section, limited pri-

marily to spelling and/or vocabulary. Although only 1 of the 8 actually ,

used a specific English proficiency'test., 2 others sometimes used pro-

` ficiency on application forms as a screening device.

Q.2(b)ellow well do applicants perform on the English proficiency sections?

Four of the eight employers reported that applicants generally

gave 'unsatisfactory performances on English proficiency sections.

Three employers reported a marked superiority in English proficiency,

as characteristic of applicants with post - secondary - school training. -Two of

,
these employers seemed to recognize the likelihood that this phenomenon .

merely reflects the generally greater intellectual ability of applicants

with such training.

Q. 3 What-language skill do you regard cis primary requirements falY.

. emplbyment in your firm?

Of 12 employers for whom language skill is an important requirement,

8 specified writing skills and 4, oral skills.

The comments of 5 employers about the language skills of their more

recent employees are reproduced below: -

letter.'

'Most young people have difficulty wrwiting a grammatically correct

Some of the letters are unbelievable.'

'Written reports for circulation are frightening; they (the

authors) do not see what is wrong or why.'

'Probably not more than one or two out of a staff of six or sevenl,

tecretaries.could sit down and write a good business letter. They have

no sense for sentence structure and paragraphing.'

"People now tend to structure letters the way they talk; -therefore,

they include some slang pr inappropriakelanguage.
1

Oral communication is probably improved, perhaps because we accept

looser standards here:

Misspelling of simple words is bothersome and costly... The average,

cost of producing a typed business letter is $3.50 to $5.51r Each letter

rejected due to errors costs this amount. Every third letter/received by

the firm has errorsfin it.'

1 J J. -
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r_Q. 4 Is the ability to analyze and interpret printed material on the

Job iwportant?.,

Nine employers responded 'Very Important' and e1ight indicated

such skills to be. 'Somewhat

Although not rated as primary, ,all respondents indicated that

these skills were important to a greater or lesser degree. Even the two

employers who did not require English proficiency indicated that production

workers and. mechancis must be.able to read about new products, machines,

mechanical innovations, etc.

One employer indicated that employees can.understand memos, but

cannot write them or spell correctly when preparing them.

Q. 5 How important is oral communication?

Thirteen employers responded 'Very Important' and four 'Somewhat

Important'. Oral pombunication skill is apparently important in varying

degrees in-all-firms surveyed.
A

Few employers indicated problems in the area of oral conqunication.

As one employer pointed out, oral communication dan occur even when pro-

ficiency is low; an illiterate can communicate.reasonably-well orally;

despite deficiencies in graTman.or pronunciation. Of course °Me positions,

particularly involving tommunication outside the firm, requ r Much higher

levels of proficiency',

Q. 6.. A do you fat about the language skills of current high school'
.

, graduates?. . .

-e , - r
Employers1 responses to this question are summarized in Table 1.

Twb empldyers indicated 'no problems' and one said.he avoided hiring high

school graduates.
.',

,

. This question, was 4 the open-ended type so that areas of pr imary

Vbconcern to employers woule more likely to become evident. The fact

that many -employers answered this question at the beginning of the inter-

, view 'before being asked, coupled with their responses as detailed in Table,

I., indicates that, as a group, they are very dissatisfitd with the language

skills of current graduates.

In order to'give some indication of the feelings of employers on

this issue theircomments4Znd SUggestiOns for improvement are outlined

below.
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TABLE 1 N4m r of employers who rated each of seven
Jiff rent ianguagelokills as either 'good'

or 'port. i

.. Skill**

Employer Rating*

Good Poor

Dictionary Use . 3

Grammar, Style, Structure* 1 9

Oral Communication 2 3

Punctuation 2

Readitg 1

Spelling 1.0

Vocabulary
4

_1 3.

*Employers' evaluations, given in different language,
were reddced,to these two simple categories.

**Since employers' responses came from an open-ended
question only those skills they mentioned are list-
ed. Also, for the same reason, not eveiy employer
commented on eac4

EMployers Comments Re 9".6

(i) Dictionary Skills. 'They do not consult the dictionary.'

'They guess at words or make words qv; they are too lazy to ,use a

dictionary.' Thert is an ati de of laziness in dictiottary usage.'

o/
(ii) Grammar Ad Vocabulary Skills. 'Vocabulary is very limited;

there is a need for more,stress,on grammar.' Grammar is as good as

speech and speech patterns are reasonably good.' A male 8 4 C/1 graduate

has limited vocabulary and ineffectike style in verbal and written communi-

cation. Femile g graduatel-seem quite good in vocabulary, but also

laak in style. pVe-year students are noticeaply better than four-year

studipts in the Area of,xocabulary and style.' Lack-of punctuation is a

real problem.' Many have grammar prob,lems.'

. Spelling. 'Misspelling is incredible.' is dread-

ful."Spelling is the major difficulty.' words are often mis-

.
spelled ',A1 years go by, graduates get worse.. Anyone graduating in the
last fen yeafs cannot spell:"Spellinvand listening are poor.'

-r_

'Business and Commerce program, as defined in Revised Plan, 1961, Depart-

ment of Education, Ontario.

2



'(iv) Other. 'There is a lack of proper education in basic English.'
'There is a general upward trend in proficiency.'

Employers,' Suggestions for Improvement (Q.6)

'Students need more, training in sentence structure, grammar,
spelling, etc., than in Shakespeare and literature. The early stages of

high school are not helpful.'

'We would like to see an emphasis on love for the language rather
than on .English as a drilled discipline. There is a need for a greater
emphasis on reading:'

'The school system should provide a post-school course in basic
English. (One employer asked if there is some kind of night course in
remedial English to which his firm could send problem cases.) The schools

should look to the community college for a model in relating education to
industry.'

'There should be some limits on freedom of course selection because
a student might avoid things that he really will need in life. Grammar and
spelling ought to be taught just as much as is litetature, i.e., in addition
to literature.'

'Being able to read Shakespeare and apprekiate it is great, but
/ then the student should be able to write an essay' on it andspell correctly.'

'Get back to the three Rs.'I.
'The "enrichment" philosophy of education is not good for everyone.

Education should be as strict as it once was.'

1

Q. 7 What do you consider to be the main strengths of current graduates?

This question, asked only in later inte views, was answered by
seven employers. Three employers indicated that recent graduates are more
communicative and not as backward or shy s was formerly the case. One
meltioned improved vocabulary, but inappiopriate usage.

L

Q. 8 Is there any difference between the type of person applying for a
given job today and the type of person who would have applied a
few years ago?

4=
This question, asked only in later interviews, produced a variety

of types of tesponse. Four employers suggested that current applicants .
were more sophisticated, aware and confident, although the sophistication
might-be superficial. Three suggested current applicants were less respon-
sible and two of these mentioned that employees today will sometimes resign
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rather than accept criticism or discipline. Two employers indicated that

current applicants have different values and are not over-awed by super-

vision (regarded as a good quality). The following comments were made

only once:

'They have a greater desire to read.'

'They are less willing to relocate for a raise.'

'They won't unthinkingly work themselves todeath.'

'They want to know why.'

'A greater proportion have a higher level of education.'

'The females are more competent, thi males are less competent.'.

Additional Observatio Employers

During the course of the intervie s several employers made obser-

vations not directly related to the particular questions asked. A sampling

of these is given below.

'Deficiencies start wig the teachers, who are themselves ill-

equipped. There is a general deterioration in the approach to English,

less adherence to rules on the false assumption-that correct English is

not necessary.'

'It is important that he teacher really enjoy his work.'.

'There is a general dec ine in English proficiency. This isnot

due to the high schools alone. 'EVen some educational TV programs use

terrible English. Advertisements, songs and various other sources all

exertressure against proper usage.'

tion.'

'There is a need for the art of proper oral and written communica-

'Speech habits are formed by the environment; as more of the

'population becomes more educated, speech patterns improve. Therefore,

there is a general upward trend in proficiency.'

'There seems to be no comparisap between the abilities of older.

persons and those of younger persons. This is due to the failure of newer

methods.'
-11"44.16)

'Proficiency is probably no worse than it has'ever been, but it

should be mudh better.
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_ ,Style is perhaps less disciplined than formerly.

Those who read a Mt are the best communicators. Probably the
girls read,a lot more than the fellows. Girls are becobing more'and more
appealing as employees in buiness bechuse they have more aggressiveness.
The rough edges of male graduates are getting,Tougher.'

'Sloppiness in language proficiency is just one facet of a general
lack of..pride in productivity.'

'Vocabulary test scores are dropping. For many years our firm has

administered a test made up'of 200 questions, 90% of which afe vocabulary
questions in various forms. There was a time when a person scoring lower
than 100 would not be considered for a job. Today there are few high school
students-who get 100 questions done, let alone 100 right. On the other hand,
university graduates easily score as high as 170.' IF

(This observation points out a central'problem in determining
whether or not there has been any change in the English skills of high

students over the past few years. It is quite probable that, as

ithe. proportion of high school students who take posf=hiih school training
rise4, many employers are faced with applicants for junior 04tions whose
nati/e-abilities .are less than those of similarapplicants .04 torMer years.
Therefore, what the employer observes as a decline in English skills of
students in general is really a change in the type of person applying for
work.)

'In future, grammar may become unnecessary but at present it is-
very important in-business. Our firm has 200 employees who write letters.

The well-read person stands out.'

II. PARENT SURVEY

The 21 parents interviewed represent a variety of schoolsitdations.
In some cases parents' responses were fairly general because they were try-
ing to respond in terms of more than one child.

'Although most parents responded to all questions, it was quite
evident during the interviews that they were, in most cases, generally
dnfamiliarbwith the English program in their child's school. Therefore,
their responses to several of the Tiestions asked should be interpreted
with this fact in mind.

Q.1 What grade is your child in?

Fifty-seven percent of parents interviewed had children enrolled
at the elementary level, 10% had children in secondary and' 33% had children
at both. levels.
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Q.2 (a) What do you want your child to receive from an-English programme?

The benefits percentages of parents mentioning each are as

follows: ,Grammar, Fundamentals, etc.,
71;_Spelling, 29; Reading, includ-

ing appreciation, 29; GreatiVe Writing, 19; Less Creative Writing, 10!

Vocabulary, 10; Dictionary Skills, 5; Poems, 5; More.Regimentation, 5.

It is apparent that parents' main expectation is that the Engrish

programme provide their children with competence in the technical aspects

of language.

Q:2 (b) Which is more important: job preparation (technical skills) or

-cultural enrichment (study of literature, etc.)?

Over half of the parents felt that job preparation was most

important. Another 25% felt that they were equally important, but about

half of these felt that grounding in mechanics should come first. Only

, 10% felt that enrichment was more important.

Q. 3 Do you feel your child is getting the things you think he should

be getting from English?

About two thirds of the parents responded in the affirmative to

this question.

Q. 4 Are you fdmiliar with your child's English programme?

Only about a third of parents responded 'Yes' to this question,

with an additional one quarter saying 'Partly'.

Q.5 (a) Do you have any suggestions for.improvement of the English

programme?

Five patents suggested more emphasis on writing and grammar and

two suggested that children should be taught to spell phonetically. Other

suggestions, made by only-one of the parents;,included: make it more

difficult in the .early grades; English should not be optional in high

school; the program should not be so slanted toward the creative child;,

improve reading at the lower levels.

Q.5 (b) What do you consider to be the strong points of the programme?

This question was asked of only 13 parents. Six gave no response.

Three said,'Reading' and four different parents volunteered. 'Emphasis on

imagination', 'The elective system in high school', 'ClaAK paificipation',

g and 'POlic. speaking'.

1

1 u
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Qj 6 Do you feel that &our child is happy with his English programme?,

1 Fifteen of the 21 parents interviewed responded 'Yes' to this

16estion.

7 Apart from school material,-does your child read at home?

About two-thirds of the parents indicated that their children did
some 'or considerable non-school-related reading at home.

Q. 8 What does your child prefer to..read?

Parents' responses indicated that-their children ha4 a wide variety
of reading interests, with no clearly dominant area or type of literature,

Q. 9 Could your child's spare time be used more profitably?

About three-quarters of the parents said that their children made

good use of their spare time. They reported that most children were

heavily involved in a wide variety of extra-curricular activities. Some

1.1 . parents felt that their children were too busy for their age. Although

parents reported that,most children watched TV for two or more hours a day,

only five parents were concerned that children watch too much te.levisiOn.

Two parents felt that television viewing was aneeded respite for their
children's otherwise very active schedule.

Additional Observations by Parents

One parent said that there should be an'effort 'to instil the
'intangible delight of reading'. This would improve the technical skills
but can only be accomplished with the cooperation of the home.

An immigrant service technician felt that thle earlier grades are
too easy and that his children ate not taught English as well as he was
taught his native tongue.

4

One parent felt that the curriculum should be.standardized through-
out the city sethat a child's education would not tle upset when his family
moves from one area'to another. This same parent said that the standards
in grade 7 in London are much higher than those in Toronto.

A couple who spent.a year in England have a son who took grade 6
at'the-regular-school-down-the-street' when they were there. They said
their son, who did well here,in London, seemed backwardin his command of
the language whei compared with his English peers. These parents reported
feeling very envious of English students' language facility.

I
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III. CITIZEN 'SURVEY-

Q. 1 When did you leave school?

Twenty -seven of the 'citizens' interviewed had left school since

1965, 16 had left between 1955 'and 1965 and the remaining 11.1eft before

1955.

Q. 2 The teaching of English involves various components (e.g., Liter-

ature, Grammar, Composition, Teachers, Materials, etc.). Is there

any one aspect that stands out in your memory? Why?

Although,no.one aspect of English was mentioned by a majority of

respondents, betwet-10 and 25% of them mentioned Literature and their

teachers. In terms of their general attitude toward English, 9 expressed

unfavourable attitudes an 6.7.were favourable.

Q. 3 Overall, did you'enjoy English in school? Why? Why not?

Slightly over half (56%) of the respondents replied that they had

enjoyed English in school. About one-third.said they did not enjoy-English

and the remainder had mixed feelings.

Q. 4 What things did you like or dislike about, English? Grammar,

Literature, Composition, Poetry, Memorization, Teacher, Other

.
.

Citizenst responses to this question are summarized inTable 2.

. , It is apparent that the respondents likedAiterature and their teachers

best and were least favourably disposed toward grammar and memorization.'

One orN.more respondents,volunteered that they had liked debating,

giving speeche and doing group-projects. Additional disliked aspects

mentioned were giv4ng speeches and doing book reports. e

,

Q. ,5 How injoyable_is reading for you?
I. __

The great maihrity of respondents' (83%) 'rated reading as either an

'erfjoyable' or 'very enjoy#10tichttivity
4--

Q. 6 How many hours do you read per week?

About one-half of the respondents indicated that they read from

one to five hours per week; an additional one third reported reading from

six to ten hours a week. The remaining one-fifth spend even more time

each week reading.

3



;.4

-

qABLE)2 .Percent of 53 citizens giving each rating to
various aspects of the, English program.

.

.
.

.

Program Aspect

-

t
.-

, .

Rating

,

Lke.
r

Ambiv-

alent _ Dislike
.

'Literature 72
/

'6 -`.19

Teaches
,A

44
' -

28
.

28 '

.

-Grammar
.

37 6 c . 55

'Composition.

4
35-\ 33

.

. 33

Poetry . 35 33 li

Memorization r- , 26 26 47

Q. '7 What magazines and newspapers do you read? 0

The, majority of Citizens apparentlyreWthe local_newspapez,
Weekend Magazine and Canadian Magazine. Other publicatio , in Areas

such as Business and Finance, News, Homemaking; Science ald'Technology,

are read by 10 to-25% of th respOndents.

11

Q. 8 Do you have a libr y card?,How often do you use4,it?

. Less°than half (43° of those interviewed ha a library card. Of
. .

those who did have one, ab t three-quar'ters report-eat% frequent or-occasional

use of it; the remainder ever use their library card.

Q. 9 For what reasons d you read?

Citizens apparentl' read primarily for entertainment and to acquire

informatlion.. To a much le ser extent they read-:;to 'pass the time', 'keep,

up1 or because they are bo ed with TV.,

Q. 10 What type of books do you prefer?

IliPkeeping wit,4 their response to Q., respondents expresked clear

' preferences for fiction and information types of literature. Biography.was

also mentioned by a few people.
-*

,j

s
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Q. 11 How many books do you read in a year?

Although 15% of the citizens apparently don't read books, 42%

reported reading from 1 to 15 books per year and an additional 42% read

more than 15 per.year.

41
Questions '14, which inquired further into the subjects'

opinions abbut boo, of produce informatiqp of sufficient relevance

to this study to be uded in -'this report.

Q. 15 Did your education in English teach you how to evaluate the

relative truthfulnessoof things.in print?

About' half of the respondents felt that their education in Engliih

had helped them develop this skill.

\.Qt,16 If you wanted to find out information about something, how would

_yozi go about it?

;Replies to this question indicated that citizens rely heavily on

the dictionary and encyclopedia as information sources.. About one-quarter

use the public library.

About 90% of respondents indicated that they had a dictionary at

home and about 50% reported having an encyclopedia.

Q. 1r7 Do 'you` take eveningCourses?,

. . -

Approximately half of this sample'of citizens indicated some

:current or intended involvement in evening classes.

Q. 18 Do you enjoy letter-writing?

.

Slightly over half
*
of all respondents indicated that they did not

,enjoy writng letters. Another 20% said theyenjoyed letter writing only'

2'sometimes'. :01

-Q. 19 HOw often do you write a friendly letter? Do you have a substitute

form of commUnication?

About one-quarter of he subjects rePorted writing one letter or

fewer per year. About one - f reported writing about one letter per

month. One-quarter qf, them write two or more letters per month.



The telephone s used instead of letter writing by slightly less

than half of those int rviewed. About 5 to 10% of tesponaents'visit or

use tape recordings as substitute for writing letters.

Q. 20 How often do yo write a business letter?
,

i

\

. About 80% of al respondents write one or more business letters

each month and half of hem write two or more per month.

.

Q.22 Do you feel that the teaching of letter-writing in school has

been valuable to you?

About 60% of the citizens responded affirmatively to this question.

,Q. 22 What language skills that you learned in school do you apply in

,your job?

Citizens' response this question indicated that, of the three

types of skills they used in their job, oral.communication2skills were

most importarit writing skills next, and reading and comprehension the

least important.

Q. 23(a) Do you feel comfortable in expressing yourself in a conversation-

al situation? Can you get your point across?

Most respondents (85%) gave affirmative replies to the'Se questions.

23(b) Doyou feel there was sufficient emphasis on oral communication

in school?

Only about 40% IA the respondents replied in the affirmative to

t4s question.

Questions 25 to 29 inclusive dealt with the subjects' invol/ement

with TV and movies and their reactions to advertising. The-information

developed by these questions was not considered sufficiently relevant to

include in this particular paper.

Q. 30 What aspect about your own ability,to use English would you like

improved most?

The areas for improvement mentioned by the reps ndents and the

percent of respondents mentioning each are as follows: oral communication

(30%), written communication (20%), vocabulary (113%), rammar (10%), and

4eading (8%).
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SUMMARY

This study involved structured interviews with 17 employers of

graduates of theLondon School System, 21 parents of school-aged children
and 53 'citizens' who were neither employers nor parents of school child-

ren. All interviews were conducted during the months of February, and

March, 1973. 4

The employers- generally do have certain minimum 144uage require-

ments for the various positions in their firms and many of them use

employment 'tests' of certain language skills. Employers regard speaking

and reading skills as important but seemed most concerned about writing

skills. They are generally dissatisifed with the writing skills of job
applicants and feel that there has been a general decline-in proficiency

in' recent years.'

Although parents do not appear to be very knowledgeable about

their youngsters' English program, the majority of them seeM'to be satis-
*/fied with it and feel that their chkldren'are happy with it. Parents

seem most concerned that their children become,proficient ion mechanical

4tbinuage skills, especially in so far as these skills are related to
preparation for employMent.

Citizens' memories of their experiences In the English program

are about equally positive and negative. They tend to remember grammar
in unfavourable terms but literature and their teachers favourably. At

present they enjoy reading and read a good deal... primarily to acquire
information and as a form of recreation, Most of their reading tends to

consist of local newspapers and works of fiction. The group of citizens

interviewed write a fair number of both friendly and business letters and
ov4r,half of them indicated that the instruction theywreceived in letter
writing at school has been -helpful to them. In terms of importance on

the job, they feel speaking comes first, writing nett and reading last.

'Although the interview survey reported in this paptr was not
designed to be either representative of the Community or comprehensive
in the segments of the community sampled,'"it did detect major concerns
in three. significant groups about the English program7

0

4r.

I
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APPENDIX A

LONDON EMPLOYERS By TYPE, PARTICIPATING IN THE

COMMUNITY ATJITIDE SURVEY

Clericaf_& Related Fields (13)

:Ato
Canada Trust
City Hall

Emt6
:/iondon Free PreSs
London Life Insurance.Co.
kicLachlan Employment Services

sy

Sales. (2)

Bob's TV
Simpsons

4

I

Matthews Group
Media Center - Board of

Education

atton's Place
Post Office
3M
victoria Hospital

-Technical-production (2)

Kellogg's (Plant Personnel Officer)
McManus Motors (Pates & Service Department)

- 17



- 18

INTERMEDIATE ENGLISH EVALUATION PROJECT PUBLICATIONS

Dickie, L. Background and Plan fors the Intermediate English Evaluation

Project. Board of Education, London, Ontario, 1974 (mimeo).

_%

Dickie, L. & Rice, E. T. Intermediate English Evaluation Project: Stating

the Objectives. Board of Education, London, Ontario, 1973 (mimeo).

Stenneq, R. G., Dickie, L., Rice, E. T., Clift, G. & Waite, N.

tIntermediate English Evaluation Project: Student Attitudes.

Board of Education, London, Ontario, 1973 (mimeo).

Stennett, R. G. & Isiacs, Lorna. Intermediate English Evaluation Project:

Survey of Teachers. Board of Education, London, Ontario, 1974

(mimeo) .

Males, S., Dickie, L., Rice, E..& Stennett, R. G. etermediate English

E6aluation Project: Corn unity Attitudes. Board of Education,

London, Ontario, 1973 (mimeo).

Stennett, R. G. & Isaacs, Lorna. Intermediate English Evaluation Project:

Survey of student Achievement - Overview. Board of Education,

London, Optario, 1974 (mimeo).

Stennett, R. G.

Peading
London,

, Stennett,. R. G.

Writing
London,

& Isaacst Lorna. Intermediate English Evaluation Proje

- Stu_c,.'ent Attitudes and Achievement. Board of Educati n,

Ontario, 1974 (mimeo).

& -Isaacs, Lo Intermediate English Evaluation Project:

- AttiVEdes and Achievement. Bbard of Education,

Ontario, 1974 (miameo).

Stennett, R. G. Et Isaacs, Lorna. Intermediate English Evaluation Project:

Listening. Board of Education, London, Ontario, 1974 (mimeo).

Sten ett, R. G. & Isaacs, Lorna. Intermediate English aluation Project:

''-eaPino Board of Education, London, Ontario 1974 (mimeo).

Stenn , R. G. E Isaacs, Lorna. Intermediate Engli h Evaluation Project:

Verbal Creativit?. -Board of Education, Lo 'on, Ontario, 1974

(mimeo).

Stennett, R. G. & Isaacs, Lorna. Intermediate E

Attitudeo Board of Educatio

(mimeo).

Latimer, R. D. :,: :f the Enlis;:

IntermPaiac. . City of Fordo

tion, Ontario, 1973 (mimeo).

0

A.

lish Evaluation Project:

, London, Ontario, 1974,

Arts.

Schools. Ministry cf Educa-
.



'-
, N.

INTERMEDIATE ENGLISH EVALUATION :PROJECT':

SURVEY OF STUDENT ACHIEVEMENT - OVfRVIEW

Research Report 74-07

R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Research SeTvices

This survey constitutes one major component in an overall plan_

designed to assess the current status of London's Intermediate English

program and to produce recommendations for future developments in both

curriculum and methods. The project is led by a Central Committee)

composed of the consultant in English, an administrator from Curriculum

and Planning, elementary and secondary teacher representatives and

support staff from Educational Research Services. Ad hoc subcommittees

of local educators have contributed .importantly to various aspects of

the work. The project is being condbsted in consultation with a Ministry

task force concerned with developing an Educational' Resources Allocation

System (E.R.A.S.).

After an initial series of organizational and planning meet,O.Ags

separate surveys were undertakento assess.; community attitudes toi4ards

the products of the English program; student attitudes toward various

facets of English instruction, and the views and opinions of the faculty

involved in teaching Intermediate-level English. A special group of

educators devoted substantial effort toward defining and specifying the

goals and objectives of the program in terms of the four broad areas, as

established by N.C.T.E.2, of Reading, Writing, Speaking, and Listening.

This survey was designed to assess the degree td which students

are currently achieving some of the major goals of the program.

A larger and more broadly representative committee will be
'established to review the findings of all six sub-projects and to form-

ulate recommendations for the senior administration and Board of Educa-

tion.

The purpose of this paper is to describe the plan of the study,

the program goals selected for study, the testing procedures used,,the

selection of students and the representativeness and comparability of

the various subsamples of students participating in the project. It

constitutes a general preface to a series of papers which will describe

the findings related to each program goal in great detail.

'Mr. Lorne Dickie, Mr. Gordon Sleightholm, Mr. Norman Waite, Mr. Gerry

Clift and Dr. R. G. Stennett.

2National Council of Teachers of English.
; 74



METHOD

General Strategy

Be'cause it was manifestly impossible, with the time and
resources available, to'measure the achievement of all students
of the 54 specific objectives identified as appropriate for the
mediate English program, sampling procedures had to bt employed
in order,to ensure as reasonable and representative sampling of
and students as possible, the following general guidelines were

material
on all
Inter-

. Therefore,
both goals

adopted:

(a) at least some goals should be sele ted from each of the major -

areas of the program, namely, rea4ing,Writing, listening, and speaking;

(b) the selection of, goals to be'evalua ed should not be deter-
mined by the, ready availability of suitable sta dardized tests;

(c) a minimum size sample of students s ould be tested to ensure
that there were at least 100 students tested on each test at each gradg
level;

..,

(d) clas4s for testing should be selected randomly with the sole
constraints that, at the elementary level, geographical sectors were rep-
resented proportionately and,, at the secondary level, there would bepro-

:

portional repr serivition by type of secondary School and enrolment in
level 4 (gener 1) and-level 5 (advanced) programs;

,

(e) only students in regular.classes should be tested;

JO to ensure maximum lreliability and validity of measurement all
testing should be done by specially-trained substitute teachers;

-

(g) the testing procedures should be tailored so that no more than
three cfass periods would be required of any one student, and

(h) that, whenever feasible,dstudents at the secondary level should
be tested during their regularly-scheduled English classes.

. Subjects

The subjects foz: this study were 2,684 students distributed by
grade and sex as shown-in Table 1., Table 2 gives these same figures as
percentages of the corresponding population figures. As is evident from
Table 2, approximately 21% of grade 7 and 8 and 15% of grade 9 and 10
students were tested. Within panels, the sample is quite representative
of the population in terms of its grade and sex distribution.

Because it was impossible to give all students all tests, the
sample was broken down into five subsamples, each of which was to receive
a different battery of tests. Classes were assigned randomly to the five
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TABLE 1 Number of students tested by grade and sex.

--x

Giade

Total7 8 9 10

Male 376 334 338 309 1357

Female 357 370 300 300 1327

Total 733
.

704 638 609 2684

d

TABLE 2 gumoer of cases in the sample of, students tested ds a
td.

percentage of the corresponding grade-sex populations.

Sex

'Grade

Total7
-- ,

8 9 10

Male ,22.5 .' 20.2

0

15.7

-

14.4

-1

17.8,

Female 21.2 22.7 15.4 16.2 18.7 :

Total 21.8 21.4 15.5 15.3 18.2

Ie.

3

subsample or battery groups with the following constraints: at the-elemen-

tary level, the geograph4.cal areas or sectors should be proportionately

represented in each subsample; at least one, and no more than two, classes

`from each sector be included at each grade level in each subsampre:;_,and

that, after initial selection of grade 7 classes, grade 8 classes l* taken

from the same school. At'the,secondary level, the proportion of level 4

and level 5 classes within each subgroup should reflect the proportions of,

all such classes in grades9 and 10. Also,the number of clisSes selected

from each type of secondary school (technical, academic, composite);,--Should

be reflected proportionately in each subgroup, with at least one school of

each type being represented in each subsample.

The final selection of classes was reviewed with and approv d by

administration and the principals of the schools involved. Minor ranges

were made tQ accommodate scheduling difficulties or special problemvs.

In sum, each battery of tests was administered to five classes at

each of the four grade levels from 7 to 10 inclusive. Since there-were

five different batteries, a total Of 100 classes were tested.

A1,7
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The fact that the design of this study is 'cross-sectional' rather
than 'longitudinal' introduces at leatt one important limitation: Since

there a selective or"non-random attrition of students in grades 9 and
10 due to early school leaving and since, in grade 9, the school system
enrols significant numbers of students from the separate and other sur-
rounding systems, the characteristics of the elementary and secondary
samples are necessarily different. This_implies that at least part of the
differences in skills and attitudes apparent between elementary and secon-
dary students may be due to either the selective attrition of less capable
students and/or the addition of students from other systems. This,in
turn, means that considerable caution is necessary in interpretilig 'grade'
trends as 'growth' trends. While the sampling *procedures are designed to
ensure that students at each grade level are representative of all students
at that grade level; the cross-sectional design of.the study does not allow
one to conclude, for example, that the performance of the grade 9 students
is necessarily what the current grade 8 London students will/achieve when
they enter grade 9.

Teat Ao6ninistration
1. ,

All tests were administered by slx Specially trained substitute
English teachers working under the supervision of two research assistants3
during the period February 11 to Mirch 4, 1974. A full week of training
was given and each tester was provided with a manual which outlined all
the testing procedures in great detail.

All tests, except those for oral reading oral communication,
were given to regular classroom groups during their normal English class
periods. The classioom,teacher was presenequring testing to assist the
tester, and was asked to complete a"form outlining his or her evaluation
of both the class and the tests being given.

Students were tested individually on oral reading and communica-
tion.skills, primarily by one tester."

Immediately after each testing session each examiner rated its
adequacy in terms of: student effort, freedom from interruptions, and
the positiveness of the class attitude toward doing he tests:

3The Committee wishes to extend a special word of thanks to the substitute
teachers for their conscientious and dedicated effort as testers on this

project. They are: Mr. TeKry Benbow, Mrs. Jean Buchanan, Mrs. Marylou
Cunningham, Mrs. Pamela Hipann, Mrs. Pamela Thompson and Mrs. Marilyn

Wearring.

Mrs. Ada'Fairbairn and Mrs. Lorna Isaacs were responsible for the training

of testers and the supervision of their work. They also took responsibil-
ity for the very difficult task of scheduling all of the testing sessions.

"Mrs. Pamela Humann.

3I



4,

5

Testing Instruments

The selection of tests, done by the Central Committee %. based

upon the 17 general objectives to be evaluated. In those instances in

which a suitable standardized test was not available, an appropriate test

was developed.

In order to judge the representativeness and balance among the

five subsamples, all students were given an initial testing session Which

involved completing a 40-item multiple choice'vocabulary test (Comprehen-

sive Test of Basic Skills: Test 1 - Form Q Level 3 or 4, 1968 Edition),
and a 30-item, locally-produced attitude scale composed of 6 subscales
designed to assess sttiplent attitTles toward'various facets of the English

program. Students used a specially' esigned NCS answer sheet to give their

responses to these two tests and, in addition, indicate their name, birth,

date, sex and grade,

The remaining tests were grouped into five batteries, primarily to

ensure that they could be completed within one or two normal class periods.

In some instances, only parts of some scales could be administered 'because

of time limitations.

In what follows, each of the program objectives studied will be
stateckalang, with a brief description of the test(s) used to assess the ,

degree to which stunts are achieving it. Objectives are grouped in terms

of the four broadaleas of reading, writing, listening and-speaking. With-

in each area, a distinction is made between attitudinal and_skill outcomes.

A.° READING

Attitude

Objective: To develop in students a desire to read for, enjoyment.

Students' enjoyment of reading was measured by a 6-item Likert-type atti-

tude scale.

Skills

Objective: To have Students acquire a level of vocabulary which

fulfills their needs. The vocabulary subtest of Form Q of the Comprehen%

sive Test of Basic Skills (1968 edition) was used. This is a 40-item,

multiple choice test with one level appropriate for grades 7 and 8 and

another level for grades 9 and 10.

Objective: To have students acquire the ability to understand

literal meaning; to followa line of reasoning and to make valid infer-

ences. Students.were given the Sequential Tests of Educational Progress
(STEP) Series II Reading Test (1971), which consists of 60 multiple-choice'

type items. The items can be grouped for analysis into three types which

reflect students' (a) 'Comprehension, the ability to understand written

material...', (b) 'Translation and Inference, the ability to identify ideas
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when'they are_stated in language different from theoriginal preSentation;

to deduce the meaning of figurative or obscure words...', and (c) 'Analysis,

the ability to recognize and appraise (1) literacy devices...; and (2) the

author's purpose...'. One form of the test was given to students in grades

7, 8 and 9; a more advanced form to grade 10 students.

Objective: To have students acquire ,research skills including
skim reading, uses of table's of contents, indices, headings, dictionary
and library skills, etc. Students were given subtest W-3%of Form II of
the Canadian Tcst of Basic ,Skills (1968). This subtest contains 75,7
multiple-choice items designed to Measure students' skill in. the following
eight areas: Alphabetizing,'Using Guide Words, Using the Index,,4sing Key
Words, and Using Gneral Reference Materials. One level' of the teat was
administered to grade 7 students and a more advanced level to students in
grades 8, 9 and 10. Although this test was not designed for high school
students, its use in this project was deemed appropriate.

Objective: To have students develop the ability to read orally
with expression, rhythm, clarity and proper intonation. Students'Were
given parts of the Gilmore Oral Reading Test (1968) and their response was
tape-recorded. This test eonsists of a series of paragraphs of increasing
difficulty which students, tested individually, are simply asked to read
aloud. The examiner records the time the student takes to read each para-
'graph and counts the occurrences of eight different types of error. A

different examiner listened to'the tape of each student's performanceand
rated it on a simple scale for quality of expression.

Objective: To have students learn to recognize and be aware of

different levels of meaning beyond the literal. Students' success in

achieving this goal was assessed by using a preselected set:of items from

the STEP II Reading Test described-above.

Objective: To develop students' ability to follow written instruc-

tions. Students' mastery of this skill was assessed by rating the extent

to which they were able to follow written directions on a writing asSign-

ment.

B. WRITING

Attitude
'tt

To develop in students an enjoymenl,of writing.'

Students enjoyment of writing was assessed using a simple, locally-
developed attitude scale consisting of 3 Likert-type items.

ObjeCtive: To develop in students an acceptance of and preference
for the conventions of usage; spelling, sentence structure, punctuation,
paragraphing and essay writing, but an ability to violate these conventions

appropriately. Students attitudes toward conventional correct expression

were assessed using two locally-developed attitude scales. One scale,

called 'Usefulness of Grammar', contained 5 Likert -type items; the other, 4U

' 'Application of English Skills', contained 4 such.items.

1 .43



. Skills

Objective: To have dents develop ski/1 in writing exposition,

narrative, description anti
,

ument.

Objective: To have students develop precision in written language;
.

.

to make calculated choices among words and word gi,oups;. to differentiate

shades of meaning among alternative expressions; to be able tg'Use stan-

.- 'aard reference books of English usage.
I

Objective: To have students be able to use the conventions bf

usage, spelling,,sentence structure, punctuation, paragraphing and essay

writing in an appropriate manner.

Students' attainment of these goals was assessed primarily by

having them complete a writing assignment, namely? writing'a business

letter. This assignment, done during a class period under the supervision

of a tester, was presented to students as possibly contributing to their

teem mark in,English.

Students' productions were corrected for format, spelling and

gran atical errors by two experienced English teachers using a specially-

prepared marking scheme. Each student's production was also rated on 8
simple scales, namely, presence of,' and support for, a central theme;

organization; sentence structure; clarity and effectiveness of communi-

cation.; imagination, freshness, vitality, richness; 1)addwriting;

following directions; and use of appropriate letter format.

In addition to the writing assignment, students were given certain

subtests of the Comprehensive Tests of Basic Skills (1968), Form Q, Level

3'.or 4 to a ess their knowledge of: punctuation; capitalization,

grammar, an selling. These tests contained atotal of 75 multiple-

choice items.

. LISTENING

Attitude

No objectives were,agses§ed with respect to attitudes toward

listening.

Skills

Objective:' To have students be able to fallow a verbal presenta-

.ti6n and:. (a) assess-a speaker4s infarmati,pn, qualifications, intentions,

and.preaentation; (b) decide to accept or reject any part or the whole of

a speech, i.e., to decide: (i) whether the speaker ft; informed or mis7

infortged (ii) whether the speech is logical or illogical, effectively or
'ineffebtively prespntvd, and (iii) whether the various points made by the

speaker 6.re relevant or irrelevant, complete or incomplete.
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The,extent of student achievement of this goal was assessed by

administering the STEP Listening Test 11957). Form3A was given to ,

students in grades 7, 8 and 9; .Form 2A to grade 10 students. Due to

.time limitations only 66 of-80 items of Form 3A could. be administered

and 60 of 7-2 items of Form 2A. The items compromising this test can be

grouped to assess three major skills: plain-sense comprehension, inter-

pretation, and evaluation and application. Smaller clusters of items

can be used to assess most of the specificl skills outlined in the goal

statement above.

In this test students listen to brief passages of different kinds

of material and, after each, answer a brief series of multiple-choice

questions.

D. SPEAKING

Attitudes
st)

Objective: To develop in students an enjoyment of speaking and

a willingness to express their opinions and ideas honestly; to develop

confidence in speaking in p7.44/ic. This goal was assessed by having

students complete a 6-item, locally- developed attitude scale called

'Self-confidence in Speaking'. .

Skills

Objective: To help students develop a flexible and clearly audible

speaking voice.

Objective: To have students develop the ability to ask pertinent

questions and give pertinent answers.

The degree of student attainment of these goals'was assessed by
having student's participate, one at a time, in a short, structured, tape-
recorded conversgtion with an examiner.

Each student's performance was subsequently ,'marked' fot correct-,

ness of expression And rated on 3 simple scales for.: general effective-

ness, pertinence, and quality of speech.

APT,

E. VERBAL CREATIVITY

In addition to the attitudes and basic skills outlined above an

attempt was made to assess students' ability, 'to think hypothetiCally,

4Twatively and in an open - ended manner' by administering two subtests of

the Verbal form of the Torrance Tests of-Creative Thinking (1969), namely,
Asking Questions and Unusual Uses. These two tests allow some estimates_
of the fluency, flexibility and originality of students' thinking.

0

'mil



9

F. ATTITUDES TOWARD ENGLISH
,

Attitudes of students"toward English as a subject were assessed

by having them rate their,liking for, and difficulty with Science, Mathe-

tatiocs, Geography, Uistory and English on 5-point Likert soales. They

also completed a 6-item, locally- produced scale designed to assess their

'Enjoyment of English Classes'.

a

Orgailizgtion of Tests 'into Batteries

Since if was impossible to administer all tests, except the

vocabulary and attitude scales, to alr studeAts, the remaining 9 tests

were organized into 5 batteries as.shown in Table 3. The 'grouping of

tests was based primarily upon the need to have them fit within the time

P. limits of a typilial high school ,class period.

TABLE 3 Organization of Tests inte'Batteries

*
Battery

.

Tests*

Number
of :rest
Sesi,ions

1

I
;Canadian'Tests of Basic Skills4Form I; -

SubtestW3.

.
. .

,

II

.

.
,

.

.

Torrance Tests of Creative Thinking -,Subtests
1 and 5.1

.

. , .

STEP
#
Series II Reading TeSt 0

,

,

2

III STEP Liitening Test

IV

.
,

Comprehensive Tests of BaSic Skills - Subtests

3, 4 and 5. , -

1

V

Writing ASsignment
Gilmore Oral Reading Test

.

Oral Communication Test
Liking and Difficulty Ratings

. -

,

1

plus
individ-
ual
testing

.

*In their first tasting session all students were yen the .

frVocabulary subtest of the Comprehensive Tests of asic Skills.' ,

and a 3Q-item Attitude Scale. In Iddition, they provided, via

'an NCS answer sheet, their name, bftthdate, sex and grade.

rgP ft4,A001")

_a
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'Since aZZ students, had the same initial testing session in which

they were given vocabulary and attitude scales, each participating stuaent

was-tested for either 2 or 3 ;lass periods.

Test Scoring

Students' responses to all objective-type tests were scored using

a,NCS1 scanner and IBM 370 computer with'programs written especially for

each test.' The scoring programs were designed to create a series of sub-

scale scoresfor groups of items within any test which measured specific

skills. A count of the number of items each student attempted on each
subscale was calculated as well as the number he got correct. Whenever

possible, percentile norms based on the original standardiiation sample

were also computed. However, since most tests will be used primarily as

mastery tests, the pertinent referewe points for jddging the adequacy

of students' performance will be dev'%loped locally.

Locally-developed and individually administered tests, and the

Torrance tests were,corrected or scored by hand by two experienced English
teachers using specially-developed marking schemes or rating scales. This

information was subsequently punched, into data cards for tabulation and

analysis by computer. The,marking schemes or rating scales for all locally-
developed tests were checked initially for inter-rater reliability and spot
checked thereafter to ensure reasonably consistent marking and rating

standards.

Data Handling and Analysis

s

Data derived from all tests and ratings, whether collected via

NOS scanner-sheets or by a manual process, were keypunched into cards,

verified and all subsequent tabulation and.analyses done by computer.

After the resulting card files had been edited, frequency distri=

butions and basic descriptive statistics were calculated for each item,
rating, subscale or derived score for every 'test',, separately by grade.

These calculations were done twice; in the first run the tabulation
procedure treated a student's lack of response to an item as a mistake;
in the second run the tabulations for each item incruded only those
students who actually tried it.

In order to investigate possible sex and gradq differences in
student performance, the data were sorted,into eight Sex-grade groupings
and one-way analyses of variance done to test for differences among the'
eight sets of means for all subscale, summary or total scores. *.

'The-Committee is indebted to Mr. Wayne Kelly of Computer Services for his
invaluable help in writing special computer programs and assisting with
all data processing aspects of-the project.
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For each of the five batteries of tests, students' scores on all
tests and subtests, including the vocabulary and attitude scales, were'

intercorrelated. These calculations permitted a direct examination of
possible relationships among the various sets of ability, attitude and

skill variables.

In order to assess the degree to which the fi46 subsamples of
students (which were given tho five different batteries of tests) were
comparable, a series of two-way analyses of variance (grade X test battery)
was performed on several key 'control' variables, namely, age, sex, vocab-

ulary and attitude'scores, tester ratings of the adequacy of the testing

sessions, and teacher ratings.

RESULTS

Since the detailed findings from all tests are simply too volumin-

ous to include in this report, a series of papers has been prepared des-

.
cribing student performance on sets of tests, grouped according to the
major goals of the Intermediate English program. The results presented

in this report will be limited to those bearing primarily on the general
representativeness of the .sample of students tested and the comparability

of the five subsamples.

Student-level Analyses

Table 4 shows the number of students given each battery of tests

at each grade level. All subsequent analyses of variance (ANOVA) desctibed.

in this section are based upon the scores of all of these studenti...the

basic purpose being to determine the extent to which the five battery-
groups are comparable on the key variables likely to influence students'

performance on the various, skill measures. Since each cell in Table 4

represents 5 complete classes of students, a total of 100 classes was

tested.

TABLE 4 Numbers of.students given each of five different batteries

of tests at each grade level.

Grade/

,

Battery

TotalsII III \IV V

7 159 145 151 133 _145 733'

8 138, 154 144 132 136 704

9 120 129 115 144 . 130 638
,

10 129 106 118 128 129 610

Totals

.

546 . 534 528 537 540 2685
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Chronological age. Table 5 shows the mean chronological age of

the students at time of testing by grade-battery groups. A two-way ANOVA

test
6 (grade X battery) revealed a very significant trend for grade but

no significant differences as a function of battery and,no significant

'interaction effect. The significant grade differences were, of course,
to be expected and the-actual average ages of the students at the succes-
sive grade levels (12-9; 13-9, 14-10' and 15-10) are.typical for the

system. These findings, indicate that the five groups of students given
different batteries of tests are very well matched in terms of age.

TABLE 5 Mean chronological age of students, in months, by-grade-

battery groups.

Grade

Battery

I - VI' II III
L

V
_ ......

7 152

-,,

153 154 1`54 153 153

8 ' 165 165 164 165 164 165

9 179 176 177 178 , 179 178

10 188 189 190 189 190 190

7-10 171: * 171 172 172 172 172

Sex. Since sex was coded 1 for male and 2 for female, it was
possible to perform a two-way ANOVA (grade X battery) for this variable.
The mean values for this variable for the 20 graN-battery groups of
students are given in Table 6. Because of the coding procedure, a mean
value of 1.50 represents a group composed of equal numbers of boys and
girls. Values less than 1.50 indicate the presence of more boys than
girls; values greater than 1.50, the presence of fewer boys than girls.

The results of the ANOVA tests revealed no significant differences
as a function of either grade or battery and no significant interaction
effect. This means that the five groups of students given different batt-
eries of tests are very comparable in terms of their sex composition.
Since there are frequently substantial differences between the performance
of boys and girls on.language tasks, this finding represents an important
reassurance that any differentes in student performance on the various
batteries or at the various grade levels are not related to differences in
the proportion of boys and girls making up these groups.

6The Committee wishes to thank Dr. R. Gardner and Dr. P. Smythe for making
this program available and assisting with the processing of the data on
the University of Western Ontario computer facilities.



TABLE 6 Mean values, for grade-battery groups on the variable sex -

(male coded 1; female coded 2).

Grade

Battery

I - V
---__--=--

1.49-

I . II-
)

III IV V

7 1.45 1.48 ' 1.46 .1.53 1.53

8 1.53 1.54 1.57 1.44 1.54 1.52

9 1.43 1.53 1.52 1.46 1.42 1.47

10 .1.50 ".1.56 1.42 1.48 , 1.51 1.49 '

i 7-10 1.48 1.53 1.49 1.48 1.50 1.49

.Vocabulary. sTilis test was administered to all students not Okly

to asses' one of the specific goals of the English program but also to:

measure general verbal ability. (A measure of vocabulary is included in

most individual and group intelligence tests.)

The Vocabulary subtest of the Comprehensive Tests of Basic Skills

is a timed test composed of 40, multiple-choice type items. The test is

composed of a series of levels of varying degrees of difficulty. Grade

,7 and 8 it -dents are given level 3, with 'a 12-minute time licnit; grade 9

and 10 stu &ents take level 4, with an 11-minute time limit- Percentile

scores, based on the American standardization sample, are provided by the

publisher.

Two ANOVA tests wete conducted to assess the comparability of the

students in the 5 battery-poups on the vocabulary test: (a) number of

items completed by student , and (b).their performance as reflected in

their percentile equivalent scores.

number of items on the Vocabulary TestTable 7 shows the mean

a empted by students in various grade-battery groups. A two-way ANOVA

est (grade X battery) revealed no significant differences among students

as a function of the battery of tests they took and no significant inter-

action effect. There.yas a significant effect for,sgrade. It is apparent

from Table f, that the'more senior students taking efch form of the test

(grades 8 and 10) attempted more items than those in the corresponding

lower grades (7 and 9). This effect is not unexpected and has no partic-

ular implications for the current study. In general, most.stud= is were

able to attempt all but the final one or.two items of t .ulary ,

test.

1.,
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TABLE 7 Mean number of Vocabulary test items attemptedby students

in the various grade-battery groups.

Wade

Battery

I - VI II III IV V

7 39.0 38.4

1

39.2 38.3 38.8

_

38.7

8 39.4 39.4 39.7 39.2 39.3 39.4

9 38.1 38.0 38.0 38.7 38.7 38.5

10 39.4 38.8 38.9 38.7 38.7 38.9

7-10 39.0 38.7 38.9 38.7 38.9 38%8

Table 8 shows the mean percentile score on the Vocabulary test

for students in the various grade-battery groups. A two-way ANOVA (grade

X battery) test revealed significant effects for both grade and battery

and a significant interaction effect. An examination of the means reveals
that elementary students generally received higher scores on the test than

secondary students. Students who were given battery 1 got substantially

..ihighea. scores than those receiving battery IV.

Although these data indicate that the entire group of students is
probably fairly representative of students in general (mean percentile of

52), interpretation of both grade trends in student performance on the

various tests and differences in atudent performance among tests included
in different batteries will have to be made with caution.

TABLE 8 Mean percentile score on the Vocabulary Test for
students grouped by grade and battery of tests taken.

Grade

Battery'

I - VI II III
-or

IV
A

V

7 56 '53 56 49 50 53

8 56 52 60 54 56. 56

9 51 55 47. 49 50 51

10 57 50 48 46
.

47 SO

7-10 55 52

I

53 49 51

w

52
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Attitude. Students' Enjoyment of English Classes' was assessed

using a brief scale composed of 6 Likert-type items which allowedstudeilts

to 'agree strongly, agree moderately, disagree moderately or....djsagkee

strongly'. The scale was scored in such a way that a student's sake

could range from 6, if he 'strongly agreed' with each positively-woided

item, to 24 if he 'strongly disagreed' with each item. Thus, the lower

a student's score the more he 'enjoys English classes'. A student whose

response, to the items was evenly balanced between agFeeing and disagreeing

would obtain a score of 15.

Table 9 gives the mean scores of students in the various grade-

battery groups on the 'Enjoyment of English Classes' attitude scale. A

two -way ANOVA test (grade X battery) revealed both statistically signifi-

cant grade and battery' effects as well as a significant interaction. An

examination of the data of Table 9 shows that students' enjoyment of

English classes is greater at the secondary level and that this effect is

generally true for each of the five different battery groups. It is also

apparent that, with the exception of those in grade 7, students who were

given battery IV reported greater enjoyment of English classes than the

other groups. The possible effects of these differencet-in attitude on

students' performance on the skill tests is difficult to envision, In

any event, some caution in interpreting grade and test differences is

indicated.

TABLE 9 Mean 'Enjoyment of English Classes' Attitudekale'scoreS of

students grouped by grade and battery of tests taken.

Grade

Battery 4,--

I - V
I

\
II III IV V

7 16.1 16.2 16.6 18.0 16.1

.

16.6

8" 17.1 16.2 16.4 16.0 17.9 16.8

9 15'.5 15.7 14.3 14.1
.._

14.7 14.9

10 15.5 16.0 16.0 13.4 16.7 15%5

7-10 16.0 16.0 15.8 15.3 16.4 15.9

Class-Level Analyses

Tester ratings. At the conclusion of e h testing session each

examiner completed a simple Test; Session Evaluati n Sheet. The form

basically required ratings Of the adequacy of th test session in terms

of three simple rating scale's: (1) degree of effort students put into

doing the tests...a four -point scale from 'good,, conscientious effort'
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to 'gave sufficiently little effort to perhaps invalidate the tests'',
(2) degree of freedom from interruRtions...a four-point scale frcim 'no
interruptions at all' to 'serious iSss,erruptions, perhaps invalidating

the tests'; (3) gerieral attitude of the class...a five-point scale from

iveryjvtive' to 'very negative'.

Since each grade-battery group included five classes; there were

five tester ratings for each of these groups. And, since all students

took part in at least two testing sessions, it was possible-to check,
using ANOVA tests, whether or not there were significant differences
among ths various grade-battery students' response to the

testing,ftocedures.
'.7

'Since the testers made the three ratings described above on all
students for at least two test sessions, two-way ANOVA tests (grade X
battery) were made for a total of six ratings. None of the tests indica-
ted statistically significant differences as a function of grade or battery

and no significant interaction effects.

The mean ratings indicated that the great majority of testing
sessions went smoothly with no marked tendency for the adequacy of the
testing sessions to be associated with either the grade level of the
students or the particular battery of test-s they were administered. There
were, however, several instances in which the participation and cooperation

of students left 'a good deal to be desired.

Teacher ratings. During the timistudents were working on their
initial set of tests the classroom teacher was asked to rate the class,
relative to other classes at that grade level, on three, simple 3-point
scales covOring academic ability, enjoyment of English and level of English

skills. Two-way ANOVA tests (grade X battery) for each of the three rat-
ings failed to producesignificant differences for grade or battery or a

significant interaction effect. This finding indicates that, in terms of

the teachers' perceptions, there were no systematic differences among
students in ability, attitude toward English, or English skills related
to either the grade in which they were enrolled or the set of tests they

were given.

SUP1M4RY

This report, a preface to a series of detailed reports of student
attitudes and achievement in English, has outlined the general strategy
of the project, the sampling of students and the procedures used in
administering the tests.

A detailed description of the tests used to assess the stated
attitudinal and skill objectives of the Intermediate English program was
provided. This presentation was organized in terms of six maj9r areas,
namely, Reading, Writing, Listening, Speaking, Verbal Creativity, and
Attitudes Toward English. '

1,3



- 17

The organization of the tests into five batteries administered
to five:randomly selected groups of grade 7 to 10 students was described.0

Test scoring and data handling procedures were outlined briefly.

The results of a series of"analysis of variance tests, designed.

to assess the comparability of the five major subsamples of students

with respect to age, sex, vocabulary scores, attitudes toward English
classes, tester and teacher ratings, were preSented. Although the entire

group of students was found to be reasonably representative of Intermediate

Division students and to be quite comparable across test-battery groups,
significant variation-4 in vocabulary and attitude among these grolips

suggest caution in interpreting grade and test performance diffeTences.

1

j
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INTERMEDIATE ENGLISH EVALUATION PROJECT:

READING - STUDENT. ATTITUDES AND ACHIEVEMENT

R. G. Stennett, Ph.D. & Lorna Isaacs

Educational Research Services

Research,Report 741-08.

This reportis one of a series of six which describes-in detail

.student attitudeg'and achievement in.majOr areas of the Intermediate

English program. The six reports0 in turn, represent one major segment

of the needs assessment phase of an overall evaluation plan which has

included prior surveys of the community, faculty and students and a

special goals-specification-project.

Becauseof the size and complexity of the achievement assessment

phase of the evaluation prnject,a 'preface' paper has been prepared which

gives an overview of the project and describes the sampling procedures,

subject population, testing strategies, program goals evaluated, etc.

(Stennett & Isaacs, 1974). The current report has been written on the

assumption that the reader will have read the_'preface paper before

reading this one.

This report will present, in considerable detaA, the students'

sampled, the attitude and skiff objectives selected fier evaluation,,

the tests, scales and ratings used, and the statistical technigUes

employed to describee.,summarize and analyze the data. Because it is

anticipatedlikat theriesults of this study will be used to formulate

relatively specific recommendations for changes in curriculum content,

emphasis and method, detailed, item-level tabulations of stlidczt perfor-

manceon the various tests have been provided in a seriesof appendices.

A major limitation-of this and other reports in this series is

the absence of clearly-stated standards or expectations of student perfor-

mance againsts.which their actu07 performance can be evaluated. In the

case of some of the stkndardized tests, norms are available and will be.

referred to when' appropriate. In some cases, the judgements.of some

classroom teachers who participated in the project.wiI1 be used as refer-

ence points. fule0, really appropriate value judgements about,tHe

adequacy of st .performance require the development of explicit,

detailed, performance standards, (keyed to student age and ability.diff-

erences) about'which there is at least a reasonable degree of local con-
.

sensus.

The findings provided in this report,, therefoie, represent one

of the important bases necessary for judgements about whether or not the

current level of skill in reading is '.'adequate ". In and of themseives,b,

they.do not allow such judgements. As a source of pertinent information

for possible curricular change, hbwevei, the current findings are among

the best available.
10174
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METHOD ,

Sampling ofStUdente

Because of the 'design of this study, different samples of students
had to be used to assess different aspects of their' attitudes and achieve-
ment in the area pf reading. Most attitude measures and a measure of
vocabulary skill are available for the entire sample of 2,685 students.
A test of silent reading skill (Battery II) is available for a sample of
534 studentz. Measures of oral reading skill and ability to fcllow direc-
tions are available for a different sample of 540 students (Bhttery V).
Measures of English-related research skills are available for another,
different sample of 546 students (Battery I). A more detailed description
of these samples may be found in tne 'preface' paper (Stennett & Isaacs,
1974).

1,

These three' subsamples are quite comparable with respect to age,
and grade and sex composition. Although quite similar with respect to
verbal ability (mean percentile C.T.B.S.1 vocabulary subtest scores of
55, 52 and 51 for students receiviAg Batteries I, II and V respectively);
the students who took Battery I tests are generally more capable.

Objectives Studied and Tests Used

In this section each attitude and skill 'reading' objective of
the drtermediate English program s:lected for study will be qucted (Rice
& Dic}ie, 1973) and the tests used to assess it described.

Attitz.dee

Objective: To develop in 3tur1Pnta u dee.fro to read for enjoyment.
Studerts' enjoyment of reading was measured by a locally-develcped six-
item attitude scale.

Ski 114

Objective: To have 8tudens acquire a level of vocabulary which
fulfills theii. heeds. The vocabulary subtest of the Comprehensive Tests
-of Basic Skills (1968 edition), Form Q, was used This is a 40-item,
mulfiple-choice test with one level (3) appropriate for grades 7 and 8
and another, more difficult level' (4) for grades 9 and 10.

Objective: To have students acquire the ability to understand
literal meaning; to follow a line of reasoning and make valid inferences:.

.Students were given the STEP Series II Reading Test (1971), which consisis

'Comprehensive Tests of Basic Skills.
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off60 multiple-choice type items. The,items can be grouped for analysis

into three types which reflect studentst: (a) ''CoMprehension, the ability

to understand written material..:',- (b) 'Translation and Inference, the

ability to identify ideas when they are stated in language different from

the original presentation; to deduce the meaning of figurative or obscure
(c}-1Alalysis, the ability to recognize and appraise (1)

literary deviciS..., and (2) the author's purpose.:.', One :form of the

test was given to students in grades 7, 8 and 9; a more advanced form to

. grade 10-Students.

Objective: To have students acquire-research skills including
skim reading, uses of. tables of contents, indices, headings, dictionary

and library skills, etc. Students were given subtest W-3 Form II of the

_Canadian Tests of Basic Skills (1948). This subtest contains 75 multiple- .

choice items designed to measure students' skill in the folldwing seven

areas: Alphabetizing, Using the Dictionary, Using the Encyclopedia,:
Using Guide Words, Using the Index, Using Key Words, and Using General

Reference Materials. One level of the test was administered to grade 7
students and a more advanced level to students in grades 8, 9 and 10.2

Althoghftthis test was not designed for high school students, its use
witeTW7em in this project as a mastery measure was considered appropriate.

Objective: To have students develop the ability to read orally'

L.,/th expression, rhythm, clarity and proper ini,unation. Students were

given parts of the Gilmore Oral Reading Test (1968) and their response
was tape-recorded. This test consists of a series of paragraphs of
increasing difficulty which students, tested individually, are simply

asked to read aloud. The examiner records the time the student takes

to read each paragraph and counts the occurrences of eight different

types of error. In this study, a different examiner listened to the tape
of each student's performance and rated it on a simple scale for quality

of expression. (See Appendix K for the simple scale used to rate Oral -

Reading Naturalness.),

Objective: To have students learn to recognize and be aware of
different levels of meaning beyond the literal. Students' success in
achieving this goal was assessed by using a pre-selected set of items

from the STEP II Reading Test described above.

Objective: To develop students' ability to folZow written-

instrtions. Students' mastery of the skill was-assessed by rating the
extent to which they were able to follow written directions on writing

assignment. (See Stennett E Isaacs, T974.)

Test Administration

All tests, except that for oral reading, were administered to
students in their normal'class groups by specially-trained testers

2With the exception of the Alphabetizing and Reference Materialqlse Sub-
scales, the test items were the same for all students.

130
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(Stennett &'Isaacs, 1974). During testing the classroom teacher' was asked

to rate both the class and the tests being given.on a number of simple,

locally-produced scales (Appendix A), After each test sessii, the tester
'completed a simple evaluation form (Appendix B) rating the adequacy of the

testing session.

The Gilmore Qral Reading test was administered individually to
.students in an appropriate location in the student's-school. The student's

performance was timed and 'tape- recorded3 by the examiner".

16
Test Scoring

All standardized testswere scored, using an NCS Scanner and IBM

370 computer, using programs especially written for this purpose.; For

several of the, tests, subscores were calculated for selected subsets of

items judged to measure specific skills, and Counts were made of the
number of items students answered as well as the number they answered

correctly. Whenever possible, percentile equivalents for all total and
-subscale scores were obtained using the publisher's normative ch.ta.

' Certain error tabulations on the Gilmore Oral Reading Test were
made 'or reviewed.by having two examiners listen to the tapes. latings

of the quality of students' expression were made at the same tine.

.
A student's ability to follow written directions was estimated by

simply counting hbormany of the required points he observed wher completing
his writing assignmentgand then reducing this count to a simple, three-

point scale (Appendix C).

Data Handling and Analysis
O

All of -.the data for all of the tests were punched into data cards,

verified and stbsequently edited by computer.

, All of the 'analyses were done, using standard statistical programs,

an an IBM 370 computer. The major analyses consisted of;

(a), calculating descriptive statistics (means and standard devia-
tions) and preparing frequency and percentage-frequency distributions for

all variables separately by grade; (In some of these calculations; a

.

T '

J.The committee 'wishes to thank the Learn pg Materials Centre for'their gen-
erous hell.) in providing the necessary equipment and tapes.

4Mrs. Pamela Humann'S conscientious and dedicated assistance in this part

of the project is gratefully ackhowledged.,

5The Committee wishes to *press their appreciation to Mr. Wayne Kelly for
his'help with this and all other data processing aspects of this project.,

. 13
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differentiation was made between students who tried an item and answered

it incorrectly and students who failed an ite because tl1ey did not

attempt it.) ,

(b) calculating one-way analyses of variance (ANOVA) across grade

and grade-sex groups for all ratings, attitude and skill test Subscale-

and total-scale ,scores, and

(c) intercerrelating all ratings, attitude and skill scores.

RESULTS

ATTITUDE

Woyment of Reading

The percent of t ents agreeing and strongly agreeing with each

of the six items mak. g,up this scale are provided, separately by grade

and sex, in Table 1 The means of these percent 'agreement' figures for

the six items are p tted in Figure 1.

ANOVA tests indicate statistical significance in 'o areas: (lj

differehces between ,boys and girls at all grade Levels except.7,,and (7)

a decrease in the scores of boys over the grade 7 to' 10 interval. These

findingi indicate that girls enjoy reading more thin boy's'and that boys'

enjoyment of reading decreases as they progress through the intermediate '

years-. Overall, about 70% of students endorse items which reflect 'a real

enjoyment of reading.

FIGURE 1 Mean of percents of students-artiingwith
the six items comprising the Enjoyment of
Readingscale:by.grade and sex.

7 8 9 10

Grade

1
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TABLE 1 Percent of students, by grade and sex, agreeing* with each item

in the 'Enjoyment of Reading' scale.

Item
Number Item

Percent oflptudents
-Agreeing, by Grade and Sex

Sex 7 8 9 10

1

I read books apart from those
that are required reading for
classes. .

M
F

80
383 91

82 75

88

72

89

6
I have recommended a book to
a'friend.

/ M
F

71

84

69

91

68

92

73

92

16

Once 1 have begun a book I
often finish'it within a few
days.

M
F

62

63

52

67

57

74

51

73

,

21
I have re-read a favourite
book.

M
F

77

86

73

87-

65

72

56 ,

75
i

25
I enjoy reading novels of
movies I have enjoyed.

M
F

76

80

68
86

68

82

63
83

,

29

When I have extra time in
class, I often read a /
library book.

.
.

M
F

56.

55

53

59

33

45

30

39

*In order to simplify presentation of the data, the scores of both
students who 'agreed' and 'strongly agreed' with an item were added
together to calculate the percent agreement figures presented in
this table and plotted in Figure 1:

SKILLS

Research Skills: Canadian Tests of Basic Skills, Subtext W-3

Although this 'test was not de signed for use with high sithool stu-

dents, the form normally given to grade 8 students was also given to grade

9 and 10 students. The percentile equivalents of raw-sceres for grade.8

students were also used to obtain percentile scores for.the grade 9 and

10 students. This unusual use of this test is based on the desire to
provide estimates of student mastery of certain reading subskills rather
than to compare-London students' perfoimance against the performance of

other groups. It is also for this reason that student performance is
described largely in terms of the percentage of all students passing each

item on the tests. Equivalent figures for the standardization sample are

given where available for comparison. The percentage of students passing

each item'is also presented for just those students who actually attempted

it.

'J
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Because of their voluminous nature, these data are presented in

Appendix D. The reader who wishes to make a detailed study of-them will

require a copy Of Form 2 of the Canadian Tests of Basic Skills. Simpler

summaries of these data are provided in Tables 2 and 3.

TABLE 2 Mean number of items correct, by sex and grade, for various 'sub-

scales' of Form 2 of Subtest W3 of the Canadian Tests of Basic

Skills.

r
Subscale

Number
of Items Sex,

Grade

7 8 9 10

1.

Alphabetizing 16; 12*

M 11,8 2.9 4.6 -5.0

F 13.4 4.2/ 6.3 7.6

Total 12.5 3.6 5.3 6.4

Using the Index '''' 10

M 4.1 4.7 6.3 6.5

F 5.0 5.4 6.5 7.0

Total 4.5 5.1 6.4 6.8

Using Dictionary Guide Words 5

4

M 2.4 2.8 3.4 3.4

F 3.2 3.5 3.5 3.9'

Total 2.9 3.2 . 3.4 3.7

t.

Using Key Words 4

M 2.2 2.3 2.9 3.2

F 2.5 2.7 3.0 3.3

Total 2.3 2.5 2.9 3.3

.

Using the Encyclopedia . 6

M '2.2 2.7 3.2 3.7

F 2.6 2.8 3.6 4.0

Total 2.4 2.7 3:4 3.9

Using the Dictionary 10

M 3.4

.

4.5 5.4 6.2.

F 4.1 5.4 6.0 7.1

Total '3.7 5.0 5.7 6.7

Using General Reference Materials 8;

4

12*

M 2.7 4.1 5.4 6.8

F 2.9 5.2 6.9 7.3

Total 2.8 4.7 Ar6.0 7.1

*For these two scales, the-first number is the number of items for grade 7

st dents; the second the number of Items for students in grades 8, 9 and

1 . In each case, the older students have some different and/or more

ifficult

1 3



- 8

flABLE 3 Mean ptrcentile scores, by grade and sex, for Sub-
test lq (Knowledge and Use of Reference Materials)
of Form 2 of the Canadian Tests of Basic Skills.*

,
.

Sex

Grade

7 8 9 10

Male 36.0 25.0 44.1 56.2P

Female 51.0 39.4 58.6 72.3

Total 42.8 . 32.2 50.4 64.5

V of Students
With Percentile-
Scores >50

34.7 24.4 47.8 68.3

*Although there are some valid statistical arguments against
averaging percentile scores, such averages are presented in
this and other reports' because they do convey, in a fairly

easily understood way, the pattern of student performance
by sex.and grade. A more adequate estimate of the level of
student performance can be gained by examining the row of
figures which gives the 'percent of students with percentile
scores >50'. If London students performed exactly as well
as the students in the standardization sample, this row

, would have a value of SO entered in each column.

ANOVA tests revealed two major trends: girls generally score

slightly higher on all of the subscales than boys, and students' scores
improve gradually over thi grade 7 to 10 interval. London studepts'
performance on these tests is generally below that of the natiorial stan-

dardization sample.

Teachers' estimates of the instructional. emphasis they had given
to each of these skills in their class up to the point of testing are
summarized in A4endix E; their judgements of the grade at which they
expect students to have fairly complete mastery of these skills are _

summarized in Appendix F. An examination of these data reveal: (a) a

very wide variation, both within and across grade levels, in the amount
of instruction provided in these skills, and (b) a similarly wide varia-
tion, bath within and across grade levels, in teachers' expectations of
the grade level at which the various skills ought to be mastered. Al-

though these data were produced by only five teachers at each grade level

111



40
using rather crude scales, it seems quite evident that there is little

consensus about when and how much attention ought to be given to the area

of 'knowledge and use of reference materials'. This may account, in part,

for students' relatively poor performance on these tests.

Reading Skills: STEP II Reading Test and Vocabulary

The percents of students passing each item on this test are pre-

sented, separately for the three 'subscales' of Comprehension, Translation
and Analysis, in Appendices G, H- and I respectively. .The percents passing

for the normative or standardization sample are also listed for purposes

of comparison.

The means of the number of items correct for each of these same
three 'subscales' are presented in Table 4 and the mean raw scores with
percentile equivalents are given in Table S, all by grade and sex. It

should be remembered that students in grade 7, 8 and 9 took one level of
this test (3A) and grade 10 students, a more difficult level (2A).

Interpretation of these findings is complicated by the fact that,
whereas the normative data are based upon testing students in the Fall,
students in this study were tested during February and March. Although

Spring norms are provided, the test publisher, on direct inquiry recom-
mended reporting the data in terms of Fall norms.6 This means that the

estimates of London students' performance are probably somewhat high.
It does, however, seem reasonable to conclude that the London students

tested did at least as well,on the-reading tests as students in the norm-

ative sample.

One-way ANOVA tests indicate no significant differences in the

performance of boys and girls on this reading test. Although students

generally improved their raw scores over the grade 7 to 10 interval,
their performance, viewed in terms of percentile scores, showed no system=

atic grade trends. Overall London students' performance on this test was

as good or better than that of the normative population, U.S. students in

1968.

The pattern of London students' performance on the three subscales
follows quite closely that of the normative group. There do not appear to

be any particular weaknesses or strengths related to the skills of compre-
hension, translation or analysis.

6Personal communication from Dr. J. Goodison, Director, Cooperative Tests
and Services, Educational Testing Service, Princeton, New Jersey.

ii2
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TABLE 4 Mean number correct, by grade and sex, for Compre-
hension, Translation and Analysis 'subscales' of

the STEP II Reading test.

Comprehension

Sex .

Grade

7 8 9 10
.

Male 14.2

IS 4

15.5 18.5 18.5

Female 13.8 15.2 17.6 18.1

Total 14.0 15.3 18.0 18.3
r

Test-Level 3A 3A 3A 2A

Number of Items 26 26 26 28

Translation

Sex

Grade

7 8
I V

9 10

Male 14.4 16.1 19.6 14.4

Female 13.4 15.5 17.7 14.5

Total 13.9 15.8
.

18.6 14.5

Test Level 3A 3A 3A 2A

Number of Items 28/ 28 ' 28 27

Analysis

Sex

Grade

7 8 9 10

Male "2.8 3.2 3.5 2.2

Female 2.9 3.2 3.5 2.5

Total 2.8 3.2 3.5, 2.3

Test Level 3A 3A 3,4

1

2A

Number of Items 6 6 6 5

iii
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TABLE 5 Mean number of items correct, by grlde and sex, for
the STEP II Reading Test, with percentile equivalent
of mean raw score and percent of students receiving
a percentile score at or greater than the 50th
percentile.*.

.

Sex r---
_Grade

7 8
1

9 10
4

Male 31.38 34.74 41.60 35.15

Female 38T06 33.95 38.72 35.07

Total 30.72 34.33 40.04 35.10

Test Level . 3A 3A 3A 2A

Percentile Equivalent
of

r
Mea n .Ram Score

63 53 59
A

56

% of Students With
Percentile ScoresiW50

61.6 65.3 63.3 71.0

*Based on Fall norms; students tested in February and

March.

- 11

Reading Skills: Vocabulary

The mean percentile scores of all 2,685 students on the Vocabulary
subtest of the Comprehensive Tests of Basic Skills, grouped by grade and

sex, are given in Table 6. These figures indicate that London students'
word knowledge is as good or better than that of the standardization

'sample on this test. It is also evident that the performance of elemen-
tary students is somewhat_ better than that of the secondary students.

TABLE 6 Mean percentile score on the Vocabulary
subtest of the Comprehensive Tests of
Basic Skills, by grade and sex.

Sex

Grade

7 8 9 10

M

..

55.6 55.7 50.6 50.8

F 50.1 55.6 50.5 48.2

Total 52.7 55.7 50.5 49.5

i4}
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4

Because students' scores on vocabulary tests correlate quite well
with measures of general intellectual verbal ability, these findings also
suggest that the sample of students used in the overall evaluation project
is of at least average ability. This, in turn, tends to eliminate 'low

ability' as a factor accounting for less-than-average performance on other
English skills.

Ability to Follow Written Directions

Stu4enti' ability to follow written directions was assessed by
ratinghow well they followed such directions when given a writing assign-

'`tent. The actual writing assignment is reproduCed in Appendix J and the

/rating scale In Appendix C.

The percents of students, by grade, receiving each of three possible
ratings of the extent to which they followed directions on the letter-writing
assignment are provided in Table 7. As is evident from the data of this
table, and confirmed by an ANOVA test, students' performance becomes in-
creasingly better as one goes up -the grade levels.

TABLE 7 Percent of students, by grade, receiving
each of three possible ratings of ability
to follow written directions on the letter
writing assignment.

0 Rating

Grade

7 8
.

9 10

3 20.4 23.3 28.5 47.3

2 53.1 63.7 63.8 48.8

1 26.5 13.0 6.9 3.9

Given the nAik_of the task, it is difficult to believe that the

relatively poor perform tudents is due to a lack of ability to

understand and follow directions It is much more likely that their

relatively or performance result from a lack of concern, i.e., the

underlying pr lem is one of motivation rather than one of ability. The

significance o this finding is heightened by the fact that students were
told that their performance on this particular assignment could affect
their term mark.



Reading Skills: Oral Reading
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Since it was not possible to administer the Gilmore Oral Reading

Test in its. entirety, the following procedure was used: all students

were given paragraph 7; those who-made 10 or more errors were then given

paragraph 5; those who made fewer than 10 errors were given paragraph 9.

Although this procedure does not permit use of the publishers' norms, it

. does provide a standardized sample of oral reading behavior and permits

an analysis of types of error, grade trends and sex differences.

- Table 8 gives the perfents of students, by grade, who read either

(paragraphs 5 and 7 or 7, and 9. It is apparent from these data that stu-

tents' oral reading skill improves considerably over the grade 7 to 10

interval.

TABLE 8 Percents of students, by grade, reading either
paragrapgs 5 and 7 or 7 and 9 on the Gilmore

Oral Reading Test

Paragraphs
Read

Grade

7 8 9 10

5 & 7 55.5 40.8 27.7 16.7

7 & 9 44.5 59.2 72.3 83.3

Table 9 gives, by grade, the mean number of errors of various types

made by students as they read paragraph 7 and the mean number of seconds

they topk to read 4it; Again it is evident that students' performance im-

proves markedly as a function of grade level. The improvement i; most

noticeaole in the reduction of errors which indicate 'decoding' difficulties,

i.e., substitutions, mispronunciations and words pronounced by the examiner.

b
The percents of studenti, by grade, receiving various ravings of

the 'naturalness' of their oral reading are presented in Table 10. Students'

performance= improves as a function of grade level. The most noticeable

improvement, probably related in part to the difficulty of the material,

occurs between grades 7 and 8.

Interrelationships among ability,
atsitude and reading skill measures.

Because three different groups of students took different batteries

(I, II and V) of tests to provide an assessment of intermediate English

i
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TABLE 9 Mean number of errors of various types, by grade, made by
students when reading paragraph 7 of the Gilmore Oral Read-

ing Test and mean number of seconds to read paragraph-A

Type of Error

.._

Grade

7 8 9 10

Substitutions 5.14 3.54 3.18 2.50

Mispronunciations 2.14 1.13 .73 .52

Words Pronounced by Examiner 0.48 .13 .14 . .04

Disregard of Punctuation 0.41 .33 .17 .09.

Insertions 1.29 .88 1.08 .88

Hesitations 0.02 .03 .03' .00

Repetitions 3.13 . 2.71 2.45 1.89

Omissions 0.85 '.76 .67 .66

'Total 13.49
.

9.47 8.42
i

6.59

Mean Reading Time in Seconds 77.71 63.35 58.24 51.87 ,

1

TABLE 10 Percents of students, by grade, receiving
various ratings of their 'Naturalness of
041 Reading' on the Gilmore Oral Reading
Test.

Rating

Grade -

7 8 9 10

3 10.3 10.3 12.4

2 /7 80.2 83.6 85.0

1 2 .1 9.5 6.0 2.7

Mean 1.84

.,

2.01 2.04 2.10
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program goals in the area of reading, examination of the interrelations of

"a// ability, attitude and reading skill tests is not possible. Those

relationships which can be examined, therefore, are presented in three
sets, one for each test battery.

Also, because students in different grades were given different
of the various standardized tests, correlations among the various

types of variables could be calculated for.only those students in-the
sample who had taken the same 'level' of the standardized tests.

(a) Knowledge and Use of Reference Materials

Pearson product-moment correlations, calculated among vccabulary,
attitude and subscale scores on subtest W3 of the Canadian Tests of Basic

Skills, are given in Table. 11. An examination of these correlations indi-

cates that: (i) Students' performance on the various reference subskills
is significantly but quite modestly intercorrelated. (ii) Students' per-

formance on all of the reference subskills is related significantly, if
modestly, to their verbal ability, as measured by the vocabulary test.
(iii) There is a slight trend for students wh6 enjoy reading and/or tend
to apply their English skills to have greater mastery of reference sub-
skills.

TABLE 11 Intercorrelations among measures of verbal ability, attitude and
skill in reference material use for 360 grade 8, 9 and 10 students.

Variable* 2 3 4 5 6 7 3 9 10

1. Vocabulary'percentile 35 ' 34 28 29. 35 55 45 27

2. Enjoyment of reading 364 16 20 16 20 20

3 . Application of English skills
1

1 16 10 13

4. Use of the Index 37 54_ 40 43 36 33
.

.

5. Use of Guide Words 36 25 36 26 32

6. Use of Key Words

... _.

36 39 133 24

7. Use of Encyclopedia 43 35 26

8. Use of Dictionary 44 39

9. Knowledge of Reference Materials 34

10..Alphabetizing
_

*A correlitOn of .11 is required for significance at p <.05; .15 for'
significance at p <.01. Only significant correlations are. reported

in this table. Decimals have been omitted for ease of reading.



(b) Verbal Ability, Attitude and Reading Skill

,Correlations among-vocabulary, attitude and STEP-II Reading Test

subskills scores, shown in Table 12, reveal the following relationships:

Ei) Student performance on the Comprehension, Translation and Analysis

reading subs-kills_arentercorrelated. (ii) Performance on the

reading test, is highly related (.81) to verbal ability, as measured by the

vocabulary.test. (iii) There aresignificant, though modest, relationships

between students' rated 'enjoyment of reading' and their reading perfor.-

mance.

TABLE 12 Intercorrelations among measures of verbal ability,
attitude and reading skill for 380 grade 7, 8 and

9 students.

Variable* 2 3 4 5 6

1. Vocabulary Percentile 33 71 '74 45 81

2. Enjoyment of Reading 1

I

29 28 24 37

3. STEP II Reading Comprehension 80 50 88

4. STEP II Reading Translation 53 89

5. STEP II Reading - Analysis 61

6. STEP II Reading Percentile .

*A correlation of .10 is required for significance at p <,05;

.13 for significance at p <.01. Decimals have been omitted

for ease of reading.

(c) Verbal Ability, Attitudes and Oral Reading

Correlations among vocabulary, attitude and oral reading tests,

shown in Table 13, indicate the following relationship's: (i) Oral reading

performance is moderately related to verbal ability. ,(ii) Students who

envoy reading tend to do better on the'oral reading test: (iii) There

are no significant relationships between students' rated self-confidence

in speaking and their performance on the oral reading test.

149
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TABLE 13 Intercorrelations among measures of verbal ability, attitude,
and skill in oral reading for 582 students in grades 7 to 10

inclusive.

Variable* 2 3 4 5 6:

1. Vocabulary Percentile 37 09 -43 -48 33

2. Enjyment of Reading .
1 -12 -23 26

3. Self-confidence in Speaking
1

4. Oral Reading - Total Weighted Errors**

...,

68 -41:

S. Oral Reading - Total Weighted Time** -51

6. Oral Reading Naturalness

*A correlation of .09 is required for significance at p <.05; .12 for

significance. at p <.01. Only significant correlations are reported

in this table. Decimals have been omitted for ease of reading.

**These two measures involved-differential weighting of each student's
errors or reading time_for the Gilmor4Oral Reading test in termsof `

which pair of paragraphs, 5 and,7 or 7,and 9, he read,

jiIMMARY

This report has described the perfqrmance of grade 7 to 10 students

on several measures of attitude and skill Afelated to explicitly stated

objectives of the English program in the area of reading.

Thirteen tables, one figure and eight appendices were used to

present detailed data concerning students' performance on measures of :,

enjoyment of reading, vocabulary, silent reading, knowledge and use of

reference materials, oral reading, and ability to follow written direttions.

Interrelations among ability, attitude and skill measures were

noted briefly.

In general, students' performance in the area of reading shows

fairly regular growth over the grade 7 to 10 interval with a tendency

for girls' performance to be better than that of the boys. Students

ability and/or willingness to follow written directions and their know-

ledge and use of reference materials seem to be somewhat below 'expecta-

tions.' There is an evident lack of consensus among faculty concerning
what skills should be 'mastered' at what grade level, and a corresponding

wide variability in the teaching emphasis_the skilii are given.
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There are three major related difficulties in trying tc evaluate

any program in any subject area: deciding what program objectives to

assess,; determining how to 'assess them and, finally, locating or devel-

oping sore standards in terms of w.iich evaluative judgments can be made.

With the help of various groups of teachers,:the English study

committee has selected which elements of the intermediate program to

asses:, first and has selected or developed some tests for tHis purpose.

The committee, however, is not completely satisfied with all of the .

tests and needs your help in both evaluating their appropriateress and

creat.ng some general staidards against which the adequacy'of students'

,perfo-..mance on them can be judged.

In order .to make it easier for you to communicat our opinions

and judgments, the Committee has developed the following set of questions

which it would like you t7o.answer. Some of the questions ask you to rate

your class in general ter=ms; some are concerned with estimates of your

class's performance on the tests, and some are concerned with your

opinions about the appropriateness of the tests and performance standar0

or gOts for them.

Abr. Even though some of the questions may seem impossible or very

ditriQult, please try to answer all Of them as frankly as you can.

Becau,se we will want to relate student performance to some of

the ratings you give, it is necessary to have you identify yourself on'

the questionnaire form. However, you may restassured that you will not

be identified in any written reports and your responses wilt be treated

as confidential information. The purpose of this project is to evaluate

IP program, not people.

to
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NAME: SCHOOL:

If grade 9 or 10, course code (e.g. Eng.251)

and title

4,

Number of different English classes taught this year.

PART I RATING OF THIS CLASS

Give a general assessment of this class4Wrmaking the following

ratings.

COmpared to all of the other classes at this grade level that I

have ever taught, this class

is better than average in academic ability

is of average academic ability

is below average in aeademic,a

seems to enjoy English more than most.classes

shows neither special enjoyment nor distaste for.-English

doesn't seem to enjoy English as much as most classes

possesses very good English skills

has average English skills

is weak in English skills

6,3
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TEST SESSION EVALUATION SHEET

CLASS: 7 8 9' 10

Teacher's Name School Grade

BATTERY I II III IV V

(a) What degree of effort did the students put into doing the tests?

good, conscientious effort

average effort

gave only minimal effort

7 gave sufficiently little effort Ito
perhaps invalidate the tests

(b) To.what degree was the testing session free of interruptions, e.g.,

.
A P.A. system, someone at the door, unruly student, etc.?

no interruption's at all

only minor interruptions

0 enough interruptions to interfere
significantly with testing

serious interruptions, perhaps
invalidating the tests

(c) 'What was the general attitude of the class toward doing the tests?

0 very positive

slightly positive

46

neither obviously positive or negative

CD slightly negative

very negative

COMMTNTS:
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APPENDIX C

SCALE USED Ip RATE STUDENTS' ABILITY TO FOLLOW. WRITTEN DIR CTIONS

SCALE 7.

FOLLOWING DIRECTIONS

3 Student has followed directions carefully:

- written on every other line
used letter format

- included all of pertinent information

given,given, e.g., address
responded to specific directions -
e.g., giving reasons, explaining the
situation

2

1

Student has followed directions with respect
to the main intent of the assignment, but has:

- failed to write on every other line, or
not used letter format, pr

- left out pertinent details, e.g. address

Student has really.not grasped the main intent
of the assign4ent, included pertinent detail
nor used the appropriate format.
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Percent of students, by grade, passing each item of Subtest W3 of Form 2

of the Canadian Tests of Basic Skills.

Al habetizi

Items

Grade

7 8 9 10

t---

C7

CO -

7 01

0

g
o e

8

*..

o

g

,

E

o
p

o

o

0

o c
i

67 130 80 73 80

4

44 51 68 56

r

-- 76 67

s

-- 80

68 131 84 80 84, 37 55 64 53 -- 73 58 70

69 132 67 71 67 32 44 58 51 -- 73 47 -- 58

70 133 81 68 81 40 55 75 51 -- 74 65 -- 82

71 134 79 69 79 32 51 62 50 -- 73 66 -- 83

72 1 85 83 85 15 23 30 24 -- 37 27 -- 35

73 1 88 84 88
:-.

27 40 58 44 -- 69 47 -- 61

--74 137 79 _75 79 31 54 66 48 -- 76 57 -- 75

75 138 68 68 '68 26 47 57 45 -. 72 59 --
.--

78

76 139 85 80 85 22 45 ,50 41 -- 68 52 -- 71

77 140 77 74 77. 23 45 52 =37 -- 63 49 -- 69

78 141 88 77 27 47 64 35 -- 60 47 -- 68

79 68 69 68
.

80 82, 77 82

81 J' 85 78 85

82 62 67 62

4

*Percent passing based only on those students who actually tried the

item.

The rather large discrepancies which occasionally occur between the
percent passing figures noted in this column and the column headed
'London' results from the fact that a significant number of students

did not finish this timed test.

It is also important to note that, whereas the alphabetizing items
were the first ones attempted by grade 7 students, they were the last

ones for the grade 8 to 10 students.



,- 24

APPENDIX D (Cont'd)

.

...

Using the Index

, F .

Grade

7 8 9 10

0
z
o

z
o

=
o

% z
o

E
y
4.)
1-4

V
z0

._,I 2 *

0
=
0
-a

t
*

-0
=0

...1

f.2 *

-0
=0

._.1

I

83 54 47 55 49 54 50 56 -- 57 61 -- 61

84 63 66 63 62 71 62 76 -- 77 72 -- 72

85 34 40 34 41 54 41 59 -- 59 68 68

86 66 63 67 67 75 67 86 -- 86 81 -- 81

87 30 , 39 30 44 47 44 59 -- 60 64 -- 64

88 53 51 53 50 57 50 66 -- 68 66 -- 66

89 45 44 45 48 56 48 62 -- 63 75 -- 75

90 31 28 31 38 37 38 r 48 -- 49 62 -- 62

91 58 55 59 64 61 64 77 -- 79 75 -- 75

92 24 48 25 44 55 44 52 -- 53 59 -- 59

Using Dictionarli Guide Words

93 64 57 65 71 70 71 73 -- 74 80 -- 80

94 49 45 50 58 56 59 65 -- 66 71 -- 71

9S 34 43' 35 43 51 43 50 n- 50 52 -- 52

96 75 69 76 83 8Q 84 86 -- 86 88 -- 88

97 51 60 52 64 66 64 71 -- 71 79 -- 79

Using Keu Words

06 ,55 42 35 44 56 44 57 -- 58 71 -- 71

99 74 70 76 79 81 79 89 -- 90- 95 -- 95

100 76 58 78 70 80 70 85 ' 86 88 -- 88

101 49 55 50 55 68 GO 61

77-

I-- 62 72 -- 72
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Grade

7 8 9 10

m
c
o

=
o

c
o

=
o

o.
'-4

'C'

0
...1

*
o

,_1
g o *

=
o

,_1 it
-- -r a ----I- 4

102 52 63 53 69 73

,

69 83 -- 84 89 -- 89

103 40 25 40 34 38 34 45 -- 47 42 -- 43

104 59 55 60 58 63 39 68 -- 69 73 -- 73

105 4L 41 45 48 47 48 61 -- 62 81 -- 82

106 25 41 26 39 60 40 58 -- 59 73 -- 75

107 18 20 19 26 28 26 22 -- 22 26 -- 27

Use of the Dictianar *

117 53 57 72 71 76 77 78 -- 84 92 -- I 94

108 49 49 ,-51 61 58 63 68 -- 70 86 -- 87

112 32 39 38 48 44 SO / 59 -- 61 56 -- 56

115 26 32 34 35 43 37 45 -- 39 46 -- 47

109 42 49 46 47 53 48 53 -- 54 SO -- 52

110 45 55 49 SS 65 57 59 -- 61 72 -- 73

111 40 44 47 53 58 56 61 -- 63 72 -- 73

113 35 38 42 52 49 54 61 -- 64 67 -- 68

114 27 44 -36 44 52 47 53 -- 56 71 -- 72

116 22 27 30 31 42 33 39 -- 41 56 -- 56

*Double lines in this and the following table have been used to separate
groups of items which are related to different aspects of the skill in

question. See Teacher's Manual for the Canadian Tests of Basic Skills,
Thomas Nelson & Sow; 1968.

J
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APPENDIX D (Cont'd)

Use of General Reference ,Materials

50
4.4

Grade

7 8 9 10

=
^"J
=0

...4
*

=

V
=
0
_.1 I (

1)

* 3,

- 2

o
.4

*

. 124 33 41 59 49 58 6? 65 -- 81 74 -- 80

125 21

I

34 38
.

a

35 44
r

46 50 -- 63 63 -- 1 68

118 58 56 81 73' 74 82 86 -- - 93

1

92
?

-- 93

1

121 23 21 37

.

37 34 44 48 --

,

SS 57 -- 59

119 42 48 61 57 62 64 73 --

A

79 77 -- 78

120 28 31 41 44 ! 49 55 60 -- , 66 74 -- 75

122 40 34 66 48 48 59 50 --
/

58 48 -- 50

127 15 20 21 29 -- 36 39 --.
1

J 43

128 22 18 31 36 -- 46 33 -- 37

129 32 44 48 42 -- 1 56 57 -- 66

123 35

,

43. 59

,

42 62 53 52 -- 64 67 -- 72

t26 11 17 15 13 -- 17 , 27 -- 1 29

. tj
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Teachers' ratings, by grade taught. of the instructional emphasis they had

given, up to the poin).of testing, on the various skills involved in know-

ledge and use of reference materials.

4

Indexin

Rating*
Grade

7 8 9 10

1

1

2 4 3

2 3 2 1

3 2 1 1 '1

S

Use c Xe Words

Rating*

Grade

1 7 I 8 9 1 10

1 I 1 3 2 2 2

2 -2 2

3 1 2

t

1 ! 1

4 1 1

I1
15

Use G'

Rating*
Grade

7 8 9 YO

1 1 1

2 1

_.

3 1
1

3 1 1 2 3

i

2I 2 1

. .

4lLhabetizir.o

.

Rating*

Grade

7 8 9 10

1 2 1 2
,

2 1 2 i 1 I 1

, 3' '1 i 1 r 2 1

4 1

S 1 if

Use of Guide Words

Rating*-
-

Grade

- 7 8 9 10

1 2 2 2 1

2 1 1 2 2=-

3 1 1 1

p

1

4 . 1 1

T

1

S .

Use of the Encyclopedia

Rating*

Grade J
7 8 9 10

1 2 2

2 3 2 2

3 1 1 2 1

4 -- 1

-

1

5

p-

Use of
general Recerence Materials

Ratingti
:

Grade

A '

9 10

1 1 1

2 2 3 1
2

3 2 1 3

4 1 1

S
'

_

*RATINGS

2 - not taught at all

2 -.taught only incidentally

3 - .-liven rinor emphasis

4 - taught at fairly regular
intervals

6 - substantial and systematic
emphasie ..
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APPENDIX F

T achers' judgements, by_&ade taught, of the grade level at which various
ference material skills should be fairly completely mastered.

Indexi
Mastery

at
Grade

Grade

7 8 9 10
t -1

6, 2 1

7 1

8 2 2 1 2

9 1

10 1 3 2

Use of Xei Words
Mastery

at

Grade

Grade

7 8 9 10

6 1

8 3 2 2

9 2 1

10 # 2
1

2

11 1

Use of Dictionar
Mastery

at

Grade

Grade

7 I

,

8 j 9 10

5 1

6 ' 2 ,

7 1,

8 1 3 2

9 1 2

10 1 1

11 1

12 1

13 1

Use o Guide Words
Mastery

at

Grade

-, Grade

7 8 9 10

5- 1

6 3 1 1 1

7, . , 1 1

8 2 1 2 2

9 II :1

10 1 1

Use of Enczrclopedia

Mastery
at

Grade

Grade

7 8 9 10

6 3 1 1

7 1 1

8 1

9 1 1

10_ 2 2 4

11

Use of
General Reference Materials

Mastery
at

Grade

Grade

7 8 . 9 10

6 1 1 .

7

8 2 3 1

9 1 1

10 1 2 1

11 1 1
-

12

13 1

4



APPENDIX F (Cont'd)

ti

Al habetizin
Mastery

Grade
at

Grade 7 8 9 10

5 1

6 3

7 1 2

8 1
,

9 2 2

10 1 2 1

11

12

13 1 1

29
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Percent of students passing each of the items making up the Comprehension 'subscale'

of the STEP II Reading Test. ,"

Item**

FORM 3A
..

I FORM 2A

Grade

7 8
1

9 1 0

'Form
g
o

g
o
1

*
*
*

*

g
o

1
-a3

.E
Q *

g
o

11
G
0

...1 *

g
o

11

3-a

.

.

*A 2A

3 2 89 81 90 92 87 92 99' 93 99 90 92 90

4 N 79 66 81 85 78
41'

85 99 86 99 87 $7 87

6 5 83 80 84 94 87 94 98 91 98 '94 92 94

8 7 60 64 61 81 74 82 90 .83 90 88 86 88

10 8- 78 63 79 78 71 79 83 75?/N3 94 88 94

12 9 75 71 75 88 _ 78 88 94 83 94 87 86 '87

13 11 79 67 79 79 74 80 90 82 .90 78 76 79

14 12 51 57 52 58 67 ,,58 78 73 79 88 84 88

18 13 38 42 39 . 54 49 1 54 48 55 49- 78 75 -79

20 15 '1 43 34 44 41 46 41 58 62 59 92 73P 93

22 16 1 44 43 45 SO 48 51 68 55 69 76 71 7.6

23 19 32 N 33 38 34 39 SO 45 Si 67 59 ' 68

24 20 34 30 35 40 44 ,42 58 50 61 72 68 73

26 22 32 . 34 34 24 38 26 36 40 39

..

61 50 61

.' 31 23 85 77 '86 86 83 87 93 88 94 33 46 33

34 30 38 32' 38 47 36 .47 46 - 45 46 2.7 27 28

35 31 65 54 66 72. 6'4' 73 83 73 84 67 66 '68

38 32 31 24 32 31 2ii 31 41 32 41 73 61 74

40 33 72 68 73 79 74 80 90 82 90 94 89 94

.41 34 43 40 43 47 47 '48 48 47 48 43 48 44

43 42 65, 59 66 65 68 63 85 73 85 69 57 70

46 44 22 '21 23 25 22 25 37 27 37 14 _20 14

48 45 35 47 36 '41 42 4L SS 48 SS '57 50 58

51 47 46 45 49 S3 50 SS 60 58 62 13 23 18

54 49 53 54 59 54 64 60 68 69 74 48 37 SO

59 SO 29 29 40 38 36 49 43 42 56 71 -64 77

51 42 36 47

55 25 36 35

*Percent assing based only on those students who actually tried the item.

**Item numbers are, of course, different for forM 3A and 2A. This test is given

in two parts with items numbered 1 to 30 in each part. For ease of tabulatibn,

items in the second part have been re-numtered 31 to 60.

***Norms are for students tested in the fall term. If.3
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Percent of students passing each of the items making up the Translation 'subscale'
of the STEP II Reading Test.

Item**

FORM 3A FORM 2A

Grade

7 8 9 10

Form

c
o

-i:,

c
o
.4

*

*

c
o
-i:,

c
o...3 *

c
o

2
0

..-1

E
.Q, *

c
o

-i:,

c
0
.4 *

SA 2A

1 1 89 87 89 j 94 91 96 99 94 99 94 93 94

2 4 92 87 . 92 96 93 ,.97 98 95 98 89 84 89

5 6 81 71 81 90 84 90 92 90 92 -84 80 86

7 10 82 70 83 j 90 75 90 89 80 -489 ;6 71 76

9 -14 67 61 67
1 76 f6 77 79 73 79

....

88 .78 89"

11 17 76 69 76 76 79 77 83 79 84 E9 74 90

15 18 62 49 63 -66 59 66 77 67 77 (8 62 68

16 21 36 35' 37 47 48 48 77 .61 77 48 49 49

17 24 57 51 58 69 61 69 77 div-70 77 47 45 47

19 25 48 39 49 65 46 66 82 58 82 1 40 52

21 26 48 51 49 i 59 sa 60 76 7t' 77 1:6 39 36

25 27 30 25 31 38 30 40 51 40 53 ',',6 32 37

27 28 24 18 27 24 22 27 42 31 44 47 33 49

28 29 21 20 25 30 28 33 40 40 42 30 27 31

29 35 24 19 28 25 22 28' 42 33 45 79 64 79

30 36 18 21 22 29 27 33 37 -135 40 71 58 72

32 37 75 61 76 79 71 80 90 . 82 90 28 25 28

33 39 55 49 56 54 53 54 45 60 46 65 86 66

36 40 40 35 66 42 41 43 53 49 54 65 55 65

44 46 72 60 74 76 70 78 $2 76 83 39 35 40

45. 48 67 58 69 74 65 75 87 77 88 :;0 30 31

47 52 53 41 54 53 5C 54 79 61 81 43 40 48

49 54 26 28 28 40 34 42 48 47 50 23 20 28

50 56 30 31 32 33 3. 34 44 45 45 :;9 44 55

52 57 10 32 33 *42 38 46 44 49 47 39 41 67

55 58 37 48 42 51 50 59 57 52 65 25 14. 39

58 60 26 25 35 31 32 41 42 43 54 21 7 352
60 26 24 36 28 30 36 46 40 60

*Percent passing based only onthose students whc, actuall)ktried the item.

**Item numbers are of course, different for form 3ksnd -2A.- This test isgiven
in two parts with items numbered 1 to 30 in each pyt. For ease of tabulation, -

items in the second part have been re-numbered 31 o 60.

***Noris are for students tested in the fall term. 'Iji
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APPENDIX I

Percent of students paising each of'the items making.
' the STEP II Reading Test.

1/P

he Analyai4 ' subscale" \

.

.,

Item**

,
_

. FORM 3A . I

-
FORM 2A

i Grade
---..

7 .

A

9

.

Form

= ,

o
-o
=

3

*

.

2 '. *

=
o

ng

3.-
.. Er

_

*

=
o

0
,...1 * 4

o
o

o
'.4D.3

.

*0.-3A' 2A

37 38 61 59 !62 :-= 71 67 . 71 KS , 74 .85 - 46 '2)" 47

39 41 -45 41
.

'45_ 45 46 46
--,

50 51 -S10- 59 56 59 -

42. 43 58 53 59 69 63
.

69 77

-,

66

-

77 '-149 42 ' - 49

511 53 70
.

65 77 1-1, . 76
,

87 ,...:191 82' 87
.

.

*

56
%

43 65

'56 59 25 19 32 26 27 31
-, .
23 28 2-8 24 39 41

57 26 _ 12 34. 31' 26 38 ,36 36 , 44 --
_ . . -- ..--

-*Ieroent passing based only on those students who actually tried the item.

ilk*Item numVrs,are, of course, different for form 3A and 2A. This test is given in

two-parts with items numbered 1 to 30 in each part. For ease of tabulation, items

.0din, the second part have been re-numbered 31 to 60

***Norms are for students tested in the fall term.

I

a

tt

.

I

4

4'

A
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APPENDIX J

INTERMEDIATE ENGLISH

. STUDENT WRITING'ASSIGNMENT INSTRUCTIONS 4

Write a letter to one of the-fol;owing three persons.
4

The body of the letter should be at least 26 lines. Write on

.1very other like. Pi), careful attention to your grammar, spelling:

punctuation, etc. You may use a dictionary. This assignment will be

retdrned to your teacher, who may use it in determining term marks.

1. A TV program which You are lookLng forward to viewing will not be

shown. In your opinion, the program to be seen in its place is less

interesting than the originally scheduled show. Write a letter to

Mr. K. L. Jones. at CFEW-TV in this city..,Inform Mr. Jones, ,rho is
the station manager, of your concern by pointing out your reasons
.for lilting the one program and not liking the other. Be sure to

give convincing arguments in each case. Station CFEW-TY is located

at 123 Newmarket Avenue.

2. You recently bought a certain product. Th roduct has failed to

meet its 'advertised expectations. The loc tore which sold the

item refused to help you. Mrs. Ann Smith is the consumer relations

officer at Ace Manufacturing Limited, the firm'which manufactured
Out-

line whatever background information is necessary and the complaint
the pro . Write to her at 419 Southern Avenue in Toronto. Out-

.
which you have about the product. Ask for her assistance in finding

a.solutiop to the problem.

3. You are one of a group of-students which waIlk to have a coke machine
installed in your school.. you have met with the principal and he is

not opposed to the idea. Before the machine can be installed, how-

ever, permission must be obtained froth the London Board of Education.

* Write to Mrs. Judy White, whois Chairman of the Board of Education,

and explain thvituation to her. -Ask her assistance in presenting

thiig request to other Board members. Point out the.arguments in
favour of the'installation of the machine which she y use in her

presentation. The -mailing address for the .Board is P O Box 5873

in this city.

6
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APPENDIX K

ORAL READING NATURALNESS

3 The student reads loudly'enough Ind the reading is paced

so that it is readily understood. There is correct

rhythm to the passage with emphasis in the proper plate
5

2 It is difficult in some, places to understand ttm passage
because the reading is too soft or not well paced. It

does not always flow smoothly because of improper emphasis

or lack of rhythm.

1 It is difficult to understand the passage because the

reading is too soft or not well paced. There is'no
rhythm to the reading with emphasis either missing or

inappropriate.

sr
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INTERMEDIATE INGLISH EVALUATION PROJECT:

WRITING - STUDENT. ATTITUDES AND ACHIEVEMENT

R. G. Stennett, Ph.D. & Lorna Isaacs
Educational Research Services'

Research Report 74-09

This report is one of a series of six which describes in detail

student attitudes and achieVeMent in major areas of the Intermediate

English program. The six reports, in turn, represent one major segment

of the needs assessment phase of an overall evaldation plan which has

included prior surveys of the community, faculty and students and a special

goals-specification project.

Because of the size and complexity of the achievement assessment

_phase of the evaluation project, a 'preface' paper has been prepared which

gives an overview of the project and describes the sampling procedures,

subject population, testing strategies, program-goals evaluated, etc.

(Stennett & Isaacs, 1974). The current report has been written on the

assumption that the reader will have read the 'preface' paper before read-

ing this one.

This report will detail the students sampled, the attitudinal and

achieVement goals selected for evaluation, the tests, scales and ratings

and the statistical techniques employed to describe, summarize and analyze

the data. 'Because it is anticipated that the results of this study Will

be used to formulate-specific recommendations forchanges in curricular

content and method, detailed item-level tabulations of student perfarmance

on the various tests have been provided in a series of appendices.

A major limitation of the current report is the absence of clearly-

stated standards or expectations of student peiformance against which their

actual performance can be evaluated. In the case of some of the standard-

ized tests, norms are available and will be referred toe when appropriate.

In other cases, for example spelling, students' performance can be assessed

against an absolute standard. Por some tests, classroom teachers made

judgements about the appropriateness of the tests 'and, in a general way',

indicated how they thought students should and would perform. However,

really appropriate value judgements about the adequacy of student perfor-

mance require the,development of explicit, detailed, performance standards,

(keyed to student age and ability differences) about which there is at

least a reasonable degree of local consensus. AP.

The findings provided in this_ report, therefore, represent one

of the important bases necessary for judgement's about whether or not the

current level of student skill in writing is "adequate". In and of them-

selves, they do$novallow such judgements. As a source of pertinent

_information fdr possible curricular chan4e, however, the current findings

are undoubtedly the best available. . w

10174
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METHOD

Sampling of Students

Because of the design of this study, different samples of students

had to be used to assess different aspects of their attitudes and achieve-

ment in the area of writing. Most attitude measures are available for the

achieve -

ment
sample of 2,685 Students. The tests, which required students

write a business letter (Battery V), involved a subsample of 540 cases.

A different subsample of 537 students took the writing-related subtests of

the Comprehensive Tests of Basic Skills (CTBS) (Battery IV-). A more detail-

ed description of these samples is provided in the 'preface' paper (Stennett

f Isaacs, 1974).

The Battery IV and V ,subsamples are quite comparable with respect

to age, and grade and sex composition. Although quite similar with res-

pect to verbal ability (mean percentile CTBS vocabulary subtest scores of

49 and 51 respectively), the grade 9 and) 10 students who took Battery IV
indicated significantly more 'enjoyment of English classes' than those who

took Battery V.

Objectives Studied and Tests Used

In this section each attitudinal and skill 'Writing' objective of

the Intermediate English program selected for study will be quoted (Rice
f Dickie, 1973) and the tests used to assess it described.

6

Attitudinal Objectives

Objective: To develop in students an enjoyment of writing. Stu-

denti! enjoyment of writing was assessed using a simple:, locally-developed
attitude scale consisting of three Likert-type items.

Objective: To develop in students an acceptance of and preference

for the conventions 9; usage, spelling, sentence structure, punctuation,
paragraphing and essay writing, but an ability to violate these conventions

appropriately. Students' attitudes toward conventional correct eiPression

were assessed directly using two locally-developed attitude scales. One

scalx, called 'Usefulness of Grammar', contained 5 Likert-type items; ache

other 'Application of English Skills', contained 4 such items. An indirect,

but perhaps equally valid, indication of students' attitudes toward correct-
ness in written expression can be derived from an evaluation of the sample

of their writing behaviour taken to assess their skill.

Skill Objectives

Objective: To have students d4Velop skill in writing exposition,
narrative, -description and argument.

I :J
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Objective: To have students develop precision in written language;

to make calculated choices among words and word groups; to differentiate

shades of meaning among alternative expressions; to be able to use standard

reference books of English usage.

Objective: To have students be able to use the conventions of usage,

spelling, sentence structure, punctuation, paragraphing and essay writing

in an appropriate manner.

Students' attainment of these objectives was assessed primarily by

having them write a business letter (Appendix A). This assignment, done

during a regular class period under the supervision of a tester, was pre-
sented to stupents as possibly contributing to their term mark in English.
They were askd to have'at least 20 lines in the body of the letter and

were given Alminutes to complete it. They were allowed free access to a

dictionary.

Students were provided with descriptions of three different situa-
tions and could write a letter appropriate for any one they wished. Each

of the descriptions contained all of the information necessary for them to

=use proper names, titles, addresses etc.

Students' productions were corrected for format, spelling and
grammatical errors by two experienced English teachers' using a specially-
prepared marking scheme and tabulation sheets (Appendices B & C). Each

student's production was also rated on 8 simple scales: presence of, and

support for, a central theme; organization; sentence structure; clarity

and effectiveness of communication; imagination, freshness, vitality,

richness; handwriting; following directions; and appropriate use of

letter 'format (Appendix D).

In addition to the writing assignment, students were given three

subtests of Comprehensive Tests of Basic Skills (1968), Form Q, (+Level

3 for grades 7 and 8; Level '4 for grades 9 and 10), to assess their know-

ledge of: punctuation and capitalization (25 items); correct expression

(30 items), and spelling (30 items). All 85 items are of the typical

multiple-choice type. Because of time constraints, only 20 of the 30

items measuring correctness of expressionyere administered.

Test Administration

All tests were administered to students in their normal class groups
by specially-trained testers (Stennett f Isaacs, 1974). During testing the

classroom teacher was asked to rate both .the class and the tests being given

on a number of simple, locally-produced scales (Appendix E). After each

test session, the tester completed a simple evaluation form (Appendix F)
rating the adequacy of the testing session.

The Committee wishes to acknowledge the dedicated and conscientious assis-
tance of Mr. Terry Benbow and Mrs. Marylou Cunningham in this aspect of

the project.

i
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Test Scoring

The subtests of the Comprehensive Tests olhasic Skills were scored'

by computer. The writing assignment was hand scored as described above.

As part of the preliminary training of the two test scorers and as

part of the process of monitoring the reliability of their ratings and

marking, a sample of 28 student letters were 'marked' by both scorers.
The results of the two scorings were correlated and percent of agreement
figures calculated for all of the ratings made and types of errors counted.
Inter-rater correlations for the 8 rating-scales ranged from .78 to 1.00
with a median of .85. With 'agreement' defined as being 'within one point
of one another', the percent of agreement figures for the 26 types of error
tabulated varied from 67 to 100 with a median of 100. These figures indi-

cate a satisfactory degree of rater reliability for purposes of this study.

Data Handling and Analysis

All of the data for all of the tests were punch

verified and subsequently edited by computer.

d into data cards,

All of the analyses were done, using standard st tistical programs,

on an IBM 370 computer. The major analyses consisted of

(e) calculating descriptive statistics (means and standard devia-
tions) and preparing frequency and percentage-frequency distributions for
all variables separatily for grade and grade-sex groupings of students;
(In some of these calculations, a differentiation was made between students
who tried an item and answered it incorrectly and students who failed A
item because they did not attempt it.)

AL_

(b) calculating one-way analyses of variance (NA) across grade
and grade-sex groups for all writing-test errors and ratings, attitude ,

and skijj test subscale- and total-scale scores;

(c) intercorrelating writing-test errors and ratings and factbr-
analyzing the resulting matrix, and

,

(d) intercorrelating the main subscores from all attitude and skill

measures.

RESULTS

ATTITUDE

Enjoyment of Writing. The percent of students agreeing and strongly
agreeing with each of the three items taking up this scale are provided,

'separately by grade and sex, in Table 1. The means of these percent 'agree-
ment' figures for the 3 items are plotted in Figure 1.

2



11.

- 5

II&

TABLE 1 Percent of students, by grade and sex, agreeing* with each item

in the 'Enjoyment of Writing' scale.

.

Item
Number Item

Percent
Agreeing,

of Students
by Grade and Sex

Sex
f

7 8 9 10

3 gemory work is worthwhile.
M
F

64

64

54

60

44

49

36

42

8 I enjoy writing short stories.
M
F

73

69

62

75

60

60

43

56

18 I like writing poetry.
M
F

45

65

41

58

27

I 49

23

53

*In order
dents who
gether to
Tables 2

do.

to simplify presentation pf the data, the scores of both stu-

strongly agreed' and 'agreed' with an item were added to-

calculate the percent agreement figures presented in this and

and 3, and plotted in Figures 1, 2 and 3.

I

FIGURE 1 Mean of percents of students'agree-
ing with the three items comprising
the Enjoyment of Writing scale, by
grade and sex.

5

0--0 Girls

111-0 Boys

7 8 9 10

Grade



ANOVA tests indicate that. both the differences between'boys and

girls are significant at all grade levels exct 7 aid also that the

decreases in the scores of both boys and girls over the grade 7 to 10

interval are significant. These findings indicate that boys enjoy writing

less than girls a*d that all students' enjoyment in this activity decreases

rathedramaticalT7 as they progress over the grades. Boys' enjoyment of

writing decreases more rapidly tha4.that.of the girls.

Usefulness of Grammar. The percents of students agreeing with.

each,of the five items making up_this scale are provided, separately by,

grade and sex, in Table 2. The means of these percent 'agreement' figures

for the five items are plotted in Figure 2. ,

TABLE 2 Percent of students, by grade and sex, agreeing with the five items

making up the Usefulness of Grammar scale.

Item

Number Item

Percent of Students

Agreeing, by Grade and Sex

Sex 7 8 9 10

2 The study of grammar helps my
writing.

M
F

55

55

51

69

68
80

68
82

1
12 The grammar I study is

necessary.

M
F

87

83

74

83

71

78

63
76

14 I believe that people who
use poor grammar are poorly

edutated:-

M
F

37

37

32

-33
32

33

22

30

, 22 Punctuation rules are good to

know.

M

F

89

92

89

93

88

91

82

90
.

_

30 I try to apply the grammar
rules that I have learned

. .
when I am writing.

M
F

81

85

73

86

79

85

75

81

ANOVA tests indicate that: at all grade levels except 7, boys

agree with these items less often than girls; there is a slight trend

for secondary boys to agree less with the items than elementary.boys.

Despite these differences the overall number of students agreeing

with the items making up this scale is quite high...about 70%. An inspec-

tion of student response to the individual items making up the scale

.7"



suggests an increasing endoisation of the concept that grammar'study helps

their writing with decreasing, though substantial, agreement that the study

of grammar is necessary.

FIGURE 2 Mean of percents of students agree-
ing with the five items comprising the
Usefulness of Grammar scale, by grade
and sex.

4.+

0

80

so

'"«, 70

F.

ca. 60

1x4)

7 8 9 10

Grade

0,---(D Girls

111 Boys

Application of English Skills. The percents of students agreeing

with each of the four items of this scale are provided, separately by grade,

and sex, in Table 3. The corresponding means of percent of agreement

across items are plotted in Figure 3.

ANOVA tests indicate a substantial difference on this scale between

.boys and girls at all grade levels. In addition, there is a significant
decrease in boys' agreement with these items over the grade 7 to 10

interval.

Although the majority of students apparently do apply their English
skills when they write, a substantial minority do not. This finding is
particularly important when considering student performance on the writing

assignment. It may be that. at least some of the students' errors on this
task can be attributed to a lack of concern about correctness rather than

a lack of ability or knowledge. For example, even though dictionaries
were available to students during the writing assiement, the testers
reported that very fe,;; students actually used them. The superiority of

girls' writing performance may also be related to their greater degree of

concern about correctness. Compare, for example, the girls' and boys'

responses to items 17 and 26.
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TABLE 3 Percent of students, by grade and sex, agreeing with each item in

the 'Application of English Skills' scale.

Item

Number Item

Percent of Students .

Agreeing, by Grade and Sex

Sex 7 8 9 10

5 Ilook up unfamiliar words in
a dictionary when I come
acrass them in a book.

M
F

i

56

62

I

56

64

A

51

62

44

56

10 When I write notes to a friend,
I use complete sentences.

M
F

57

59

45

57

47

54

37

51

17 Before I hand in a social
studies or science report, I
check the spelling of words
which I thinkI may have
spelled incorrectly.

M
F

66
74'

58
75

57

78

57

75

26

. .

I usually check whatever I
write to make sure that there
are no mistakes in spelling,
grammar or punctuation.

M
F

62
73

56

80

55

78

54

80

FIGURE 3 Mean percents of students agreeing with
the four items comprising the Applica-
tion of English Skills scale, by grade

and sex.

4.J
=0
O 70
0
Fs
06
ct
4-, 60
=
0
c.

c- 50

7 8 9

Grade

J

10
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In general, girls') attitudes toward writing, as indicated on all

three scales, are more positive than boys' attitudes. In addition,while

boys' attitudes tend to become less'positive over the grade 7 to 10 inter-

val-on all three scales, gitls demonstrate this trend only for. Enjoyment

of Writing.

SKILLS

Writihg assignment. In order to describe in defail students'
performance on the writing assignment, an explanation of how the data

were-tabulated for analysis is necessary.

For each student's production the following counts were made:
number of words written, number of sentences written and number of 'lines'

written to cover,the non-body or 'format' portions of the letter. (See

Appendix B.) 'Counts were also made of the frequency with which each of

26 different types of errors were made.(Appendix B). These errors were

judged to ..be of three major types: sentence errors (16), word errors (9),

and-format errors (1). Totals of the number of errors of each of these

three t -re calculated.

Because students wrote differing numbers of sentences it was also

nece sary, in order to make comparisons among groups of students, to

calc late the number of errors of various types they made as percentages

of t e pUmber of words, sentences or format lines they wrote. Sentence

errors were taken as a percentage of the number of sentences written;

word errors as a percentage of the number of words written, and format

',errors as a percentage of the number orformat lines written. Total

errors for the produttion were calculated both as a percent of number

of wordsNand number of sentences written.

Table'4 provides mean values for several overall statistics which
describe student performance on the writing assignment, separately by

grade and sex. A description of the number and percent of each of 26

errors made is provided in Appendices G and H.

An examination of Table 4 indicates that girls tended to write

more words and sentences and have more complete formats for their letters

than did the boys,. Girls' tendency to write shorter sentences than boys

probably represents their use of better sentence structure. Overall,

students wrote about 7 or 8 sentences and used approximately 13S'-words.

In general, students made about one word error for every 20 words

they wrote, and 1 to 2 sentence errors in every sentence they wrote.
Girls generally made fewer errors than boys and the number of errors de-

creases quite dramatically over the grade 7 to 10 interval. The general

level of errors, however, seems quite high. For example, even at the

grade 10 level, the average rate of sentence-type errors is one'per

sentence.

I
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TALE 4 Mean values, by grade and sex, for several variables which describe

student performance on the letter writing assignment.

.

Variable _ Sex

, Grade

7 , 8 9 10

.el

Number of words written. ,

_

M
F

.

117

123

129

140

128

148.

131

14$

Number of sentences written.
M
F

6.8
8.0

7.4

7.8

6.5
8.4

6.9-

8.5

Sentence length.
M
F

17.4

16.1

19.0

18.3,

21.8
18.0

19.0
17.4

Number of format lines.
M
F

5.0

5.8
6.1

*0
2

6.

6.4 6.6

7.3

Number of word errors.
M
F

8.4

6.1

7.7

,5,.5

6.9
5.8

6.3
4.6

,

Percent of word errors.
,M
-F

7.5

5.5

..-

6.2
4.1

6.1
5.0

/

4 5.3
3.5

Number of sentence errors.
M
F

.3

. 8.7

9.8
8.4

8.0
9

7.9

7,0

12t.9

87.Percent of sentence errors.*
M
F

149.7

118.2

153.8
117.1

1 7.1

14.2

"

Total,"humber

,

of errors.
M
F

21.9:
18.3,

22.8'

'18.5
-18.8

19.3

17.6
14.1,

Total errors as percent
of words written. .

M
F

20.8

16.0

16.6

L3.9

16,0

16.3

15.2

10.4

. ,

Number of cases in sample.
M -

F

58

69.

.73

54

, 78

67

62

$3

*Percentages in excess of 100 result from the fact that the numbeilrof

sentence -type. errors made by students was, greater than the number of

sentences they wrote.,'

The percentages of students receiving each rating on each of the

eight scales used'to evaluate their letter-writing assignment are given

in Table 5, separately by grade:

3

1
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TABLE 5 Percentag s of gtddents, by Oade, receiving each rating on ,each

of the,8 cales used to evaluate their' letter- writing assignment.

.

(- Scale*

.

.

. .

Rating

Grade

7 8 *; 10

Presence of, and

-central theme.

-,

upport_for, a

.

3

2

.1

29

SO

_ 22

28

60

12

38

54

8

47

49

5

.

Organization of t

..
.

e theme.
)

.

'

3

'2

1

.' !..

67
32

4 .,

77 _

19

_

5

80

14

-

13

79

8

,

Sentence structuz4.
*

-

1

.

3

1

3

65

31
.

-

5

69

27

6

75

19

c
82

9

..,

Clarity and effectiveness of
communication. .1

3

1

3

80

16

84,

14

6

85

8

7

87

_
6

Imagination,fresh
richnss. e

ness, vitality,
3

2

1

11 ,

61

29
ift

12

66

22

21

64

15

23

61

16

HanIwriting.
N. - -

'

3

2
1.

18

79

3

19

77

3

15

79

5

26,

72 7
2

Alk

ill'
Following directions.

/......4
...

p'

3

2

1

0

53

27

23

64

13

29

64

(
47

49 -

4

.

Use of let forriat.

.

,

.

.
- e"

.

.

'

5

4

3.

2

1

t

1

4
4512
35

12

1.5

34

30

12

2

16

9'
25

10

2

31

45
19 ,

2
.

*See Appendix D f
a ratifIg of 3 is

4.

r a detailed description of these scales.
'excellent', 2 'average' and 1 'poor'.

i 13
f

I.

In general, -

1
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One-way ANOVA tests indicate thk, with the exception of 'Hand-

wri g', students! scores on all, of these scales improve over the irade

,7 to 10 Interval. Sihcelthe raters did not adjust their standards as' ,a

function of the,studedts' grade revel, thi improvement of ratings implies

a real improvement in the quality of the letters writte

6/2
. .

In order to give the reader a more concrete i pression of the

.
quality of letters produced by the students, five actual student letters

are reproduced, unedited, in Appendix I. These letters were selected, in

terma of the sum of student's score on the '8 Dating scales, to represent

performances at the 10th, 25th, 50t ,'75.%11 and, 90th percentiles. That is,

the first letter is one for which the total score on the eight scales was

as good as or better than the score of about ten"percent of:all letters;

the second letter's total, score was as good as or better than the score

of about 25 percent of"all letters, etF..
! i.

Table 6 giVes'the percent orstudent letters, by grade, falling

into three large percentpe groups in terms of their total score on all

eight raVng,scaleg. It is quite apparent from these data that the over-

all quality of students' letters improves considefably over the grade 7

to 10 interval. A fairly good impression of the Students' overall perfor-

1 mance can be obtained by revieWing,the data of 4his table in conjunction

with the five sample letters' provided in Appendix I.
.

TABLE 6 Percent of studenCletters, by grade,
falling,into-three large percentile
groups. in terms of their total score

on all eight rating scales.

so.

,Grade

.

Percentile Groups

26-75

*
..

76-1000-25.....

7 32 . 49. 19

8

r

_
19 . 541 27

9 15 63 22
II

10 : 6 41 .13

In an attempt to discover whether or not the 8 ratings dia
error tabulations might represent,..a fewer number of underlying imension$,

. the scores'of all 552 students were intercbrrelatO and the resulting matrix

,factor analyzed. .Therotated factor matrix, consisting of only,two factors,

did not reveal a meaningful pattern of loadings and, therefore, this line

of analysis was not pursuedofurther, .

4

ci 3
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Comprehiaive Test4f Basic
.

Skills %

. ,.

Interpretation of students' performance on this test is made

difficult by four factors: (a) the norms for the test are based on the
performance of American students in 1968 (b) since all of the items were
not administered, some of the percentile norms cannot be used (c) the
test is norm-refertmearand we are attempting to use it-as a criterion-

referenced te44, mid (d) a different 'level; of the test (containing
different items of differing levels of difficulty) is used with grade 7

and 8 studdhts than is used with grade 9 and 10 students.

For these reasons student performance is described largely in .

terms of the percentage of all students passing each item. equivalent

figures for the standardization sample are provided for comparison.
Because of our concern with mastery, the percentage of students passing-

each item is also presented -.ft.. = dents who abtually attempted

it. Because of their voluminous n- these data are presented in

Appendix J. The reader who wishes'to. mak- tailed study' of them will

require a copy of the Form Q, Level 3 and Level :T:. Simpler

summaries of these data are provided below in Tables 7 to 10.

It is quite apparent from the data contained in these four tables
and in Appendix'J, that the London studentS'.performance is generally
slightly poorer than students in the normative sample. It is, however,

aliso'true that this particular sample of London students contains a
slightly higher percentage of boys and' has less verbal intellectual
ability than 0 other samples who received different tests (See

Stennett & Isdacs, 19741, It is difficult, therefofe, to i*leralize
from the performance of the current sample to all London students.

In general, London students! skills in punctuatiOn and capitali-
zation are less adequate than their skill in spelling. One-way ANOVA

tests indicate that', with minor exceptions, girls do better than boys on
Nall, tests at all grade lex,els. In addition, as one might anticipate,
students' Absolute level of skill generally improves as they go up the

grades.
do

I

LJ

1" 2A concerted effort to develop a workable formula in terms of-which
students' total scorescould be reliably estimated .onl,the basis of the
items they did do failed. Fhe basic reason for this failure was'that
students' scores are influenced by the.number of items they attempt and
no method could be developed which did not either systematically over-
or under-estimate the scoreskof students who did not-try all the items.

to

4
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TABLE 7 Mean number of items correct, by grade and sex, for Sub-

test 3 of the Comprehensive ;Tests of Basic Skills, Form

Q, Levels 3 and 4.

Subtest.; Items 1 -13; Punctuation

Group

Level 3 . Level 4

Grade 7 ,
r

Grade 8
.0 Grade 9 Grade 10

Male , 4.5 9.1 8.3 9.0

Female 9.6 1, 10.1, 9.1 10.0

Total 9.1' 9.5 8.7 9.4

Subtest 3; Items 14-25; °Capitalization

.

. G'roup

Level 5 Level 4

Grade 7 Grade 8 Grade 9 Grade 10

Male 4.6 5.6 5.8 6.8

Female 6.3 7.3 6.4 .1-
8.0

1

- Total 5.6 6.3 6.1 7.4

Subtest 3; Items 1-25; Punctuation and Capitalization

Grou.

Level 3 Level 4

Grade 7 Grade 8 Grade 9 Grade 10

Male 13.2 : 14.6 14.1 15.9

Female 15.9 17.4 15.4 18.0

Total . .14.7 15/8

t,

14.7

r

16.8

Norm' 16.1 17.3

4

15.9 17.0
7

TABLE 8 Mean.number of items correct, by grade and sex, for Sub-

test 4 of the Comprehensive Tests of Basic Skills, Form
Q, Levels 3 and 4;

`t Subtest 4; Items 26-45 Usage

.

Gro .

\

Level 3 - Level 4
.

Grade
sp.
7 Grade 8

,

Grade 9 Grade Al

ikMale 13.1 13.5 13.0 -14.1

Female 13.0 14.6 . 14.0. 14.7
.

Total 13.1,

-

13,.9

----.46

13.5 14.4
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TABLE 9, Mean number of items correct, by grade and sex, for Sub-

/10. test 5 of the Comprehensive Tests of Basic Skills, Form

Q, Levels 3.and 4.

Subtext 5; Items 1-3 .5 etlin

Group

Level 3 4 Level 4 -

Grade 7 Grade 8 Grade 9 Grade 10

Male 16.2 19.3 . 16.0 17.8

Female
_

19.0 21.9 19.7 19.8

Total 17.7 ' 20.4 17.7 18.8

Norm

4
'4

18.9
.

20.6 18.0 19.7

TABLE 10 Mean percentile scores for Subtests 3 and 5 of-the Comprehensive

Tests of Basic *ills, Form Q, Levels 3 and 4.

Subtext 3: Punctuation and Capitalization

Group

Level 3 Level 4

Grade 7 Grade 8 Grade 9 Grade 10

Male 34.7

NW"

34.4

.

40.7 41.3

Female 48.5 50.1 47.4
r

55.6

Total 42.2

.,

41.1

1

4i.8 47.9

Norm 50.0 50.0
A

- 16.0 50.0

% Students With .-

Percentile
Scores >50,

38.5 37.1 40.0 . 50.5

fr.

Subtext 5: Spetli

Group

Level 3. Level 4

/

Grade 7
..-

Grade 8 Grade 9 Grade 10
4

Male 39.3 44.5 42,7

,

41.3

Female 51.8 , 56.7 58.9 51.2

Total 46.1
'T

49.7 5b.2 . 45.9

. Norm 50.0
.

50.0 -.

4

50.0 , 50.0

% Students With
Percentile
SCores >50

39.2 49.6
1

49.6
.

. .

41.7.

4.

A

I
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ATTITUDE AND SKILL INTERRELATIONSHIPS

Because different samples of students took different combinations

of tests related to the assessment of writing skills, an examination, of

the interrelationships among attitude and writing skill measures is bf',

necessity incomplete. In addition, because,grade 7 and 8 students took

a different level of the Comprehinsive Tests of Basic Skills than grade

9 and 10 students, relationships among subscale scores on this test and

attitude measures could only be studied using about one half of the

original battery IV sample.

Attitudes and Skill in Punctuation,
Capitalization, Usage and Spelling

Correlation coefficients calculated among the relevant attitudinal

'and skill variables are given in Table 11, along with their correlations

with students' scores on the Vocabulary test, a presumed measure of verbal

ability.

TABLE 11 Intercorrelation of verbal ability, attitude'and writing skill

variables for 240 grade 7 and 8 students. -

Variable* 2 3 4 5 6 7 8 9 I0

1. Vocabulary Percentile 38
."--_- _ _...-..

19

19
_........._...--i4..

27 14

1

361

44
........-...11

31

25

28

70
---.....

35

52r
40

_

2. Enjoyment of Reading

3. Enjoyment of English Claspes 51 28' 39'
t

, 18

4. Usefulness of Grammar
.._

. 23.-531
1

2.1 15 22

5. Enjoyment of Writing 301
r

6. Application of English Skills

*--

14 16

7. Puhttu
_I

ation 31 47 42

8. Capitalization 25._ 39

48
9. Usage

19. Spelling

..

.

.-

*A correlation of .14 is required for s.tatistical.signifrtance at

p <.05; .18 for significance at p <.01. Non- significant correlate

tions are not reported in this table. Decimals have been omitted

for ease of reading.'

Lt

i 3 1 'S

c,
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The following relationships are evident from the data provided in

this table:

(a) Student' scores on the 5 attitude scales are significantly,

though quite modestly, interrelated. This suggests, that, to a very limited

-degree, a student who is positive in any of his English-related attitudes

tends to beipositive in all the others.

(b) Students' scores on the tests measuring skill in punctuation,

capitalization, usage and spelling are significantly, if modestly, inter-

related. The size of the correlations (.25 to .48) indicates that these,

are relatively independent skills even thodgh, to a limited degree, a

student who is proficient in one will tend to be proficient in the others.

(c) Althqugh students' scores on the vocabulary test correlate

moderately with their scores on the skill tests (.25 to .70), their
vocabulary scores correlate signifidantly with their scores on only two

of the five attitude scales. It is apparent that students' performance

on the test of Usage depends fairly heavily on verbal ability.

(d) Only 9 of the 20 correlations among attitude and skill test

scores are statistically significant. Students who enjoy reading and/or

rate grammar study as useful are, (to a limited degree, inclined to perform

better on the skill tests.

In summary, these findings indicate Statistically significant but

modest relationships_ oetween verbal Ability and mastery of certain basic

writing skills and between attitudes toward, English and mastery of those

same skilt4

Attitudes and performance on the
letter-writing assignment.,

di Correlation coefficients calculated among the relevant attitudinal
andwriting skill variables are given in Table 12, along with their correla-

tions with students' scores on the Vocabulary test. For brevity, onl, the

total, of students' ratings on the eight writing-assignment scales (Appendix

D) is considered. (CdrrelAts among the eight rating-scale scores range

from .14 to .65.) Similarly,/ only the total percent of word and sentence

errors is covered in Table 12.

A'
The following relitionsIlips are evident. from these data:

(a) The interrelationships of the attitude scores are quite similar -

in character to those reported in'Table modest interrelationships:

(b) Students who received .the best Iminer ratings of their

letters tended to have the lowest rates of word and_ entence errors.
There is only a slight torrelatioh,(.29) between'Students' tendency to 4

make word errors and their commission ,of sentence errors.
.
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TABLE 12 Inteicorrelations of verbal ability, attitude and performance on the letter

writing assignment for 467 grade 7 to 10 students.

Variable* 2 3 4 5, 6: 7 8 9

1. Vocabulary Percent4le 38 It 37 -32 -22

2. Enjoyment of Reading 25 19 36 38: 25 -23 -18

3.: Enjoyment of English Clgsses 33 37 32'
1..

t
10

,

4. Usefulness of Grammar- .
27

,

44' 14 -18
.

-13

S. Enjoyment of Writing 30t
t

6. Application of English Skills # 13 -18

LSO

`_17-

-287. Total of Writing Assignment Ratings kd

8. % of Word Errors on Writing Assignment .

,...

29

9. % of Sentence Errors on Writing Assignment

,

.

*A correlation, of .09 is required for statistical significance at p <.05; :12

for significance at p <.01. Non-significant correlations are not reported in

this table. Decimal's have been omitted for ease of reading.

(c) Estimates of students'verbal ability correlate positively'

with the examiner ratings and negatively with their word and sentence

-error scores.

(d) Ten of .the 15 correlations among the 3 waiting skill measures

and 5 attitude measures are significant. To a limited degree, students

who enjoy reading, rate grammar as useful and apply their English skills

when writing tended to receive better ratings of their letters by the

examiners and make-fewer word and sentence errors.

..1t is noteworthy that none of the correlations between the Enjoy-

ment:of Writing Scale and measures of actual writing performance were

significant.

In summary, these findings-indicalie statistically' significant but

modest reratki
nships-between verbal ability and letter-writing skill and

)7between ti udes toward English and letter- writing skill. The pattern

of relationthips among attitude measures and between verbal ability and

attitude measures isNuite similar for.this sample of students to that

obSeryed for the previously reported sample (Table 11).
(

.
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SUMMARY

y

The intent of this report has been xo present detailed data in

terms of uhich the a4equacy of Intermediate-level stu4Ents' achievement

of several attitude ind skill objectives in the area of writing may, in

part, be judged.

Two different groups of about 550 students each were administered

different batteries of tests which contained a measure of verbal ability,

short attitude scales and either a standardized test measuring knowledge

of punctuation, capitalization,
usageand 'spelling or a letter-writing

assignment.

A series of 12 tables, 3 figures and 10 appendices were included

to provide detailed, item-level descriptions of students' performance on

the various tests.

Statistical analyses indicated that, in general: students' skill

_ in writing improves over thi.grade 7 to 10 interval; girls' performance

is consistently better than boys; students' attitudes toward writing

tend to become more negative as they progress over the grades, with girls.

attitudes generally more positive than those of the boys.

Viewed in terms of absolute staiards, students' performance in.

writing tends to be either 'average' or 'below average'. There'is a

suggestion in the pattern of students' responses that at least some aspects

of their less-than-adequate
performance are related to attitudinal factors.

,16
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APPENDIX A

INTERMEDIATE ENGLISH

STUDENT WRITING ASSIGNMENT INSTRUCTIONS

Write a letter to one of the followma three persons.

lig The body of tlae letter shourd be at least 20 lines. Write on

every other:. line. Pay careful attention to your grammar, spelling,

.punctuatiOn, etc. You may use a dictionary. This assignment will be

retuned to your teacher, who may use It in determining term marks.

.1 11..pil;;gr.Ap which you are looking forward to viewing. will not be

shown. In your opinion, the proeam to be seen in its place is less

interesting than the originally scheduled show. Write a letter to

Mr. K, L. Jones at CFEW-TV in this -city. inform Mr. Jones, who is

the stat}vv manager, of your concern by pointing out your reasons

for liking the one program and not liking the other. Be sure to

give -convincing arguments in each case. Station CFEW -TV is located

at 123 Newmarket Avenue.

2. You recently bought a certain product. This product has failed to

meet its advertised expeotations. The local store which sold the

item refused to help you. Mrs. Ann Smith is the consumer relations

officer at Ace Manufacturing Limited, the firmiwhich manufactured

the-product. Write to her at 419 Southern Avenue in Toronto. Out-

line whatever background information is necessary and the complaint

which you have about the product. Ask for her assistance in finding

a solution to the problem.

'3. You are one of a group of students which wants to have a coke maceine

installed in your .school You have met with_the principal add he is

not opposed to the, idea. Before the machine can be installed,' how-

ever, permission must be obtained from the London Board of Education.

Write to Mrs. Judy White, who is Chairman of the BOard. of Education,

\I

and'explain the situation to her. Ask her assistance in presenting

'this request to other Board members. Point but the arguments in

favour of the installation of the machine which she may use in her

resentation: The mailrng address for the Board is P.O. Box 5873

'sk... this city. ilm.

,

JJ
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Dang

APPENDIX B

MARKING SCHEME FOR STUDENT WRITING ASSIGNMENT

MECHANICAL ERRORS

1. Dangling or misrelated participles, gerunds or infinitives,

and dangling elliptical phrases and clauses.

Agr 1 .. 2. Verb-subject agreement

3 Pronouns

Agr 2 (a) Pronoun - antecedent agreement

Ant
'(b) Unclear, vague, or ambiguous antecedent - they, it,

you, which, this or that

4. Illiterate, slang, and sub-standard expressions

Die (a) Diction "anyways", '!irregardless ", etc.

(b) Verb forms - "would of taken" improper tense, etc.

2N (c) Double negative

Adj (d) Adjectives used for adverbs

C (e) Case

WW (f) Misuse of words

Prep (g) Unidiomatic use of preposition

5. Faulty sentence .structure

Inc (a) Incomplete sentence

Amb (b) Ambiguous sentence

C.S (c) Comma splice

R.O. (d) Run-on sentence

Adv. Cl. (e) Adverb clauses incorrectly used as noun clauses

Cor 6. Misplace' or confused correlatives

_ . )

MM 7. Misplaced modifiers

S 8. Shift in tense, person, or number

9. Punctuation-

Pc ( f ) (a) Format

Pc (t) , (b) Textual

W.0 10. Word Cmitted-

Sp 11. ,Spelling

Rep 12. Needless repetition

. Cap 13. Capitaliption

// 14. Faulty parallelism i;)U

1



.,

Name of person,

Institution,
Street address,
City, Province.

Dear

fit

ELEMENTS FOR LETTER FORMAT

El

a

A

m

til

. Yours sincerely,

Signature.

I
Street address,
City, Prdvince,
Date.

t

a
- 23
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APPENDIX C

TABULATION SHEET FOR STUDENT WRITING ASSIGNMENT.

40

STUDENT NAME:

Number of words

ST.,..1PENT. NO.

Number of,Sentences

Overall Ratings

[ I I

Scale

1 2 3 4 '5 I 6 7 8

No. Symbol-- Count-

2 Age I. .

3a Ar Z
3b Amt. ? .

4a 1)C.

4b -V ..

4c , 2, 14
.___

i

4d

4e C

4f WW

4g PAtf)

5a .Irtc

5b ',Firpt,b

5c CS- i , .

5d R.O.

5e Palr"Ct

Error Counts

No. Symbol Count

6 (1041.
f-x .

7 M M
i

8 S
Pc (0 .

9b Pk (T)

10 wi.O. i

11 S

12 Rip
13 C.oip , .

14 11

Note-
-

All error counts, treated

as 2 digit numbers, right

justified.

4

ti



APPENDIX D

SCALES USED TO. RATE EIGHT DIFFERENT ASPECTS OF STUDENTS' WRITING ASSIGNMENT,

SCALE 1 - PRESENCE OF, AND SUPPORT FOR, A CENTRAL THEME

Rating Characteristics
No.

3 A significant central theme is obviously present, and

2

supported with concrete, substantial and consistently

relevant detail.

A central theme is evident but is too general or trivial,

and is....

supported by concrete detail, but detail that is'occasion-

ally repetitious, irrelevant, or sketchy.

1 A central theme is not evident or is confused, or is...

unsupported by concrete and relevant detail.

SCALE 2 ORGANIZATION OF THE THEME

Rating Characteristics

. 3 logical plan of development of the theme

clearly ordered stages
developed with originality and consistent attention to propor-

tion and emphasis
paragraphs unified and effectively developed

transitions between paragraphs explicit and effective

2 - plan.and method apparent but not consistently fulfilled

- occasional disproportion or inappropriate emphasis

- paragraphs unified and generally effectivelj, developed

- transitions between paragraphs weak ar mechanical

1 - plan and purpose of theme not apparent

undeveloped or developed with irrelevance, redundancy, or

inconsistency
- paragraphs not unified or developed

transitions between paragraphs lacking
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I

SCALE 3 - SENTENCE STRUCTURE

Rating, Characteristics

3 sentences skillfully constructed - i.e., unified, coherent,

forceful, effectiyely varied

2 -tsentences correctly constructed but lacking distinction

1 - sentences not unified, fused, incomplet%, montonous or

''childish

fl"

SCALE 4 ,- CLARITY AND EFqtTIVENESSOF COMMUNICATION

Rating Characteristics

3

2

1

- clear. and effective expression (message clear)

language fresh,'precise,'economical and idiomatic

clarity and effectiveness Unpaired occasionally (message

clear, with some minor exceptions) '

language correct but pedestria4, tendency to wordiness

- communication obscured (message not clear)

- language ambiguous, unidiomatic, rambling, vague

SCALE 5 - IMAGINATION, FRESHNESS, VITALITY, RICHNESS

Rating Characteristics

3 imaginative, fresh, vital, rich production_

evokes very positive affective reaction in reader thrOugh

use of humour, literary devices, or original ideas, I

perspective

2 some imagination and vitality, but rather commonpl3c0

= occasional use of a literary device or humour

1 - dull, unimaginative, pedestrian, impoverished, laJFc ng color

- complete.absence of humour, literary devices, oriSinality,-

perspective.



SCALE 6 - HANDWRIT G

Rating Oharacteribtics

3 Excellent easy to read; clear, well-formed letters

2 Average - generally easy to read, but occasional difficulties

in interpretation
orb

1 Poor - a struggle to decipher, 'many instances in which letters

unrecognizakle, no space between words, etc.

SCALE 7 - FOLLOWING DIRECTIONS

Rating Characteristics

3 Student has followed directions carefully -

written on every other line

- used letter format

included all of pertinent information given,' e.g., ad ress

responded to specific, directions - e.g., giving reaso s,

explaining the situation

2 Student has followed directions with respect to the riaii intent

of the assignment, but has -
failed to write'on every other line, or

not used letter format, or

- left out pertinent details, e.g. address

1
Student has really not grasped the main intent of the assignment,

included pertinent detail nor used the appropriate format.

SCALE 8 - USE OF LETTER FORMAT

Rating Characteristics

`5 : All 4 elements done correctly, i.e., - element in correct position
- all units in element present

.- units in correct order

3'!of 4 elements done correctly4

3 2 of 4 elements done correctly

2 r 1 of 4 elements done correctly

1* None of 4 elements done correctly

NOTE: -- Punctuation errors are not considered in making these

ratings.

.1
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APPENDIX. E

SCALES USED BY CLASSROOM TEACHERS TO RATE THEIR CLASSES
AND THE-TESTS'BEING ADMINISTERED

INTERMEDIATE ENGLISH PROJECT

.

TEACHER RATINGS. OF CLASSES AND TESTS

There are three major related difficulties in trying to evaluate

any program in any subject area:' deciding what program objectives to

assess; determining how to assess them and, finally, locating or:devel-

oping some standards in terms of which evaluative,judgements can be Fade.

With the help of various groups of teachers, the English study

committee has selected which elements of the Intermediate Program to -

assess first and has selected or developed some tests for this purpose.

The committee, however, is not completely satisfied with all the tests
441, and needs your help in both evaluating their appropriateness and creat-

ing some general standards against which the Adequacy of students' per-

formance on them can be judged.

In order to make it easier for you to communicate your opinions

and judgements, the Committee has developed the following set of questions

which it would like you to answer. Some of the questions ask you to rate

your class in general terms; some are concerned with estimates of your

class's performance on the tests, and some are concerned with your opinions

about the appropriateness of the tests and performance standards or goals

for them;

Even though some of the questions may seem impossible or very

difficult, please try to answer all of them as frankly as'you can.

Because we will want to relate student performance to some of

the ratings you give, it is necessary to have you identify yourself on

the questionnaire form. However, you may rest assured that you will not

be identified in any written reports and your responses will be treated

as confidential information. The purpose of this project is to evaluate

program, not people.

0



NAME: SCHOOL:

If grade 9 or 10, course erode (e.g. Eng.251)

and title

Number of different English classes taught this year.

PART I - RATING OF THIS CLASS

Give,a general assessment of this class-by making the following

ratings.

Compared to all of the other classes at this graderlevel that I

have ever taught, this class

is better than average in academic ability '

is of average academic ability

is below average in academic ability

seems to enjoy English more than most classes

shows neither special enjoyment nor distaste for English
t

doesn't'seem to enjoy English as much as most classes

1

.
--..*

possesses very good,English skills

ilhas
average ERglish skills

is weak in English skills

ti

i :1
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APPENDIX F

TEST SESSION. EVALUATION SHEET

CLASS: 7 8 9 10

Teacher' s, Name School Grade

BATTERY I II III IV (V

(a) What degree of effort did the students put into doing the tests?

good, conscientious effort

a \rerage effort

0 gave only minimal effort

"gave' sufficiently little effort to
'perhaps invalidate the tests

(b) To what degree was the testing session free of interruptions, e.g.,
P.A. system, someone at the doo, unruly student, etc.?

no interruptions at all

only minor interruptions

L:] enough interruptions to interfere
significantly with testing

r:j serious interruptiOns, perhaps
invalidating the tests

(c) What was the general attitude of-the class toward doing the tests?

COMMENTS:

very positive

77
slightly positive

FI neither obviously positive or negative

IT slightly'negative

very. negative

)
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. APPENDIX G

Mean number and mean percent by grade of each of 16 sentence errors m ,ade by students

on the letter writing assignment.*
A

Type of Sentence Error ,..-. ,

Grade

1. Dangling or misrelated participles,
gerunds or infinitives, and dangling
elliptical phrases and clauses

N

%

0.2

3.0

0.3
3.3

0.2

3.7

0.3'

5.2

2. Verb-subject agreement.
N 4,10%

1.4

0.1

0.8

0.2
2.1

0.1

1.1

3. (a) Pronoun-antecedent ag*reement.
IV

%

,--.,

0.0

0.6

0.0
1.1

0.0
0.5

0.1

0.9

`3. (b) Unclear, vague, or,ambiguous ante-
cendent - they, it.4 you, which,

this or that.. -

N

%

/.7--

23.3

1.4

19.4 .

.1.0

13.0

4. (a) Diction - "anyways," irregardless
,

etc.

N

%

0.9

14.0

0.8
11.4

0.6
10.5

0.5

6.5.

4. (b) Verb, forms -' "would of taken" -

improper tense, etc.

N

%

-..0.3

.4.8

0.4

5.6

0.3

4.3

0.3,

3.1

, 4. (c) DO4ble negativ.e. .
. ,

N

%

0.0
0.1

0.0

0.3

. MO
0.0

0.0
0.0

5. (a) Incomplete sentence.
N

%

0.5

6.1

0.3
4.3

0.3

-- 3'.2'-

0.2

,2.8

5. (b) Ambiguous sentence.
. N

%

0.1

1.8

0.2
2.8

0.0
1.8

0/
1..3

5. (c) CoMma splice.
N 03

4.4

0.2'

4.2-

0.3
4.7

it

0.1

2.3

5. (d) Run-on sentence.
N

%

0.5

7.6

*0.5

8.0

0.5

9.5

0.2

3.4

5. (e) Adverb clauses incorrectly used
as noun clauses., .

N

%

0.0
0.0

0.0 .

0.2

0.0
0.0

0.0
0.1

6:Misplaced or 'confused correlatives. %

N 01
0.6

0.0 0

1.2

.0 01
1..0

- textual9. (b) Punctuation~- % '54.0

4.7

56.8

4.8
60.8

4.3

54.4

12Needless 'repetition.
N

%

0.2
2:2

0.2
2.0

0.2

3.3

0.1

1.4

14. Faulty pafallelism.
N
%

0.0
0.7

0.1

0.8

0.1

0.9

0.1

0,8
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APPENDIX'G - Continued '

*The mean' percentages reported in this appendix were calculated by dividing the
number of errors of a particular type made by a student by the number of sen-

tences he wrote and multiplying the result by 100. The resulting percentages '

were then averaged across students, separately by grade, for each type of

error.

Slight apparent4inconsistencies between the mean number and mean percent of

errors are due to the fact tliat the'figures were rounded for .inclusion in this

appendix.
se'

-APP.ENDIXH

'Mean number and mean percent by grade of each of 9 word errors made by students on

the letter-writing assignment.*

,rt

Type of Word Error .

Grade

7 8 9 JO

, .

4. (d) Adjectives used for adverbs
. N

%

0.0

0.0

.01 0.0

0.0

0.0

0.0

.

4.-(e) Case
N
%

0.0
0.0

0..0

0.0

0.0

0.0

0.0
0.0

4. (f) Misuse of words
N
%

1.1

1.0

1.3

1.0

1.0

0.9

1.0

0.7

4. (0 Unidiomatic use of preposition %

0.8
0.8

0.8

0 -.6 .

0.7

0.6

0.9

0.7

7. Misplaced modifiers
N

%

I 0.1

0.1

0.2

0.2
\

0.2

0.2

0.1

0.1

8. Shift in tense, person, or number

.

N.

%

\
0.1

0.1 ..,

0.1

0.1

0.1

0.1

0.0

'0.1

+
,

10. Word omitted
N

56

0.5

0.5

0.5
'0.4

0.6

0.53

0.4
0.4

11. Spelling (number of different words)
N

%

3.6
3.3

2.8
2.2

3.0

2.8

2. 3

1.g

.

13. Capitalization ,

N

%

0.9

0.9

0.8

0.7

0.8
0.8

0.6

0.5

*Percentages in this. appendix are based upon dividing each student's number of

errors of each type by the number of words he wrote and multiplying each result

by 100. The resulting percentages were then averaged across students, separately

by grade, for each type of error.

-
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APPENDIX I

40

FIVE UNEOITED STUDENT LETTERS REPRESENTING PERFORMANCES

AT THE 10th, 25th, 50th, 75th AND 90th PERCENTI4S

10th Percentile

iiR
, 419 South Avec

AV , ' Toronto, Ontc,
4eRtDear IvirsoAnn SmithC,...

.

'ToGP.,
I. have taken action to Delfth greet store in a badrL.

tr 144!frame 6j) they told me I could not get my money back for V.
--- .

Inc,. item supposedly able to cut wood. akut it can't cut paper it is

so dull] I (will) hope you will help me0 this matter.

e.
s Thaebu for your time and 1E.tiis '---

Rt. RC. Yours& trulyd_
r ,

Overall Ratings ' M.H.

f/-

Scale
1 ,2, 3 4 5. 6 7

/ / / 2, / / 2. 3

Dear Mr3,Judy White.
c _

25th

of studen-tV".(20
ArIA::44.45;,. A

ofAcoke machine an are

Cat. to the- other members of the

lap, se. gr, (and fa )of this machine°

AF.

ercentiZe

Chairman of the Boards

P.O. Box 5`873c,

London, Onta0.

r asking permiss6) for (Pin

_asking assistance in taking this request:-

ard. We ,hope you argue favour

Very, truly yours6,

T.McD. , erall Ratings

a

c Scale
1 2 3 4 5T6 r7 8

/ 2 .2 2 / 3

I
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Appendix I - Continued

4_

Dear Mrs. White;

60* Percentile

R.O. Box 58734,

LondorOnt.

Tebruary l9/744',

MR

The G.A.A would like your permission to have a cake machine

47d in our ca ria because the of drinks at 'the counter

up to twenty five cents for a small drink and thirty cents for a

0.0.1tk large one.E-We have had a vote and m4Pity the votes were

OS' ' A
50,- 2,opo --- 50.3 All the students are starting to bring t 9wn pop

00.Wbecause of the prices) I think t

kahands and will make good busines r principal says that

,... OK and we think-that

CAr P

t the machine 69 be in good

Overall Ratings

Scale

k 2 3 4 5 6 7

2 2 2 .2, 3

would be a fairly good, idea.

Yours

CA

1 yC,
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Appendix I - Continued

- 35
A

fir. AY.

AA

75th Percentile

4(
(
Ms. PC'Smithc_

Consumer Relations'

Pd' Ae Manufacturing Limited,
'R 419 Southern Ave.c.

TOrontoc
A

Dear Ms. Smith,

Se.
I recently purchased a tube of Grip-All dlCi'urpose give.

I was encouraged to purchase this product by an advertigement on

television stating it was the "strongest glue'manufactured in the

Anil. 20th century. "EI obviously trusted this commercial to do the job

1.1"1,4:4 warited,(not suspecting any minor flaws in it ability0
iSt.44r. .Several days after seeing this commercial my baby brother's .

crib broke. The end leg, at the foot of his crib had.snapped

06.several inches from the mattresSI did not want to trust, just

at any gluecso I put ,my faith in the advertiSed/Prdauct.

I purchased this glue at SiMpson's,DepartMent:Store using

our charge.-plate. I fixed the leg; following all labelled

AttAltdirectionk.and giving it time to dry. The followingnighticat

06.11:04L4N-brother started cryinGhis crib had brolathe exact

position where it had prqyi4usly brokenrbutEas mend4with the
at. I).
10(6%glue. Had I not awake4;4t my brOther's cree may E)suffocated

101.0, in his bed coverings. I felt disappointed in product not'

living up to'expectations expected from it". I went to Simpson's

itj, cpniain branch j.n Londoncwhere I had bought "Grip -All' but terefused

at to refund my. money. .1 inquired why,,and the store clerk replied

citRt'Oloc,I'm sorry." Could you please assist me in my well earned

feetre'fundC, Thank you for your assistance c,

February 2%.1.97*,:.

1000 Netker Avenue

LandoncOntarioc
N6A 3T2

E.R.

Overall Ratings

Scale

1
,

4 5 6 8

3 .2 2 3 3 2
A

3 2,
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Appendix I Continued

90th Percentile

Ace 'Manufacturing Ltd.,

419 Southern Avenue, ..,

Totonto, Ontario.

Att'n: Mrs: Ann Smith

Dear Mrs. Smith,

112 Lobo Drive,

London, Ontario,

February 19, l974

Your companrhas a product on the market called the Kwiki

Klean-up Rai, According to your advertisoMeni on'television, this

rag should pick up twice as much dirt as an ordinary cloth. You
_

Rt. also say that it... last for years." I found both these.

Sp. Dtements to be untrue. I had to re-dust the,:furniture with an
\..

ordinaryNcloth before the dust was picked up.\\, I then washed your

pry% rag 0) in an automatic machinel[Which should be safe according
.

0 to your advertisement:land the cloth tame out with large holes .

;7. in it. I tried to return it to the,store at which I(iad gotteia")
. ,

A1,14)JAt,

but.
.//

refused to refund my money, or
I\
give me an exchange.

I showed them the receipt as well as the rag. They told me to

write to the manufacturer.

I hope you can give me more satisfaction.

Overall Ratings

Scale
4 5 6 7 8

2 3 3 2 3 3 2 q-

Yo,urs truly,

D:McC
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:PERCENT OF STUBENTS, BY GRADE,JASSING EACH ITEM OF SUBTESTS 3, 4 AND 5

OF THE COMPREHENSIVE TESTS OF BASIC SKILLS

Subtest 3 .item 1-13 Punctuation

$.1

o

5
.4,
-,

`Level -3 Level. 4

°Grade 7 Grade 8 Grade 9 .

Grade 10

g
o

7
J

s

E0 - *

g
0
-0
0.

,..,

.s

*

,cg,

0
.4

0 ,,
*

g
0

._1
0

E
0

. *

1 59 79 60 0 83 67 43 41 43 44 37 44

2 64 67 . 64 66

.

` 66 66 -78 89 79 84 89 85

75 65 475 72' 70, 72 48 5.5 48 65 64 65

4 61 _58 61 63 61 6 1 69 79' 62 79

5 57 2 5 12---8-1---88-44-----8-8--

, ( 6 68 69 68 72 75 72 S 65 53 58 68 58

7 ' 78 68 _79 77 75 78 65 69 65 . .72 75 72

,8 -64 69 64 73 70' 73 72 74 72 74 75' 73

.
80 - - 77 80 85 78 85 4*8 44 48 53 48 53.

10 80 79 80 80 81 80 . 66 61 67 69 71 68

11 66 69, 66 69 75 69 82 81. 82 s 83 87 82-

12 76 '74' 76 76, 77, 78
.

79 - 83 80 85 Pi 85

13 85 86 86 8 89' 89 81 77 82 88 84 87

*Percent passing based only on those students -who actually tried the

item.
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APPENDIX J - Continued

,

Subtlest 3 I em 14-25 Capitalisation

z

E
0.4

egel 3

_ . .

Level 4

Grade 7
4 -7'

Grade 8 b-G,tode 9. Grade 10

=

1
o

-4
. 0 *

z
o
-0
q0 t *

z

"C3
g0
._1

.
*

z
"C3
g

. 0
.-4

,

tz

_

* .

_
14 67

.

69 71 63 . 71 63 58 63 60 73

A A

68 73 .

15 43 59 47 43 64 43 ..66 72 70 79 76 81

16 28 40 . 32 24 43 24 73 81 79 83 85 83

,

17 51 '58 60 64 6 66 67 77 ', 73 79
.

8b 81

18 51 46 61 47 56 50 33 39 38 34 32 35,

19 i 35 57 44 40 60 .44 17- 34- 20 24 36 25

20 65 60 82 '76 6 ,62 71 66 53 71

21 63 75 82 78 77 89 63 72 78 74 72 82

22 47 56 63 60 56 72. 30 46 39 42 151 50

23 47 60 66 . 64 66 79 \4&9

53

61

60

64

73

64

66

59

65

75

81
24 27 47 38 39 53 SO

25 31 53 45
6

'34 57 44 39 51 55 53 57 65

*Percent passing based only'on those students, who actually tied the

item.

L ti



APPENDIX J - Continued

SubteSt 4; Items 26-45; Usage

G)

E
Q)
i--

Grade 7 Grade 8 Grade 9
*

Grade 10
c
0

90
00

1-1
t

*

c
0

-1:3

00.- t
*

=0
-a

0
....1

E
0

*

c0
"0
00
-1 2 *

26 58 .56 58 48 -57 48

.

75 70 7S 78 78 '78

27 60 61 60 64 65 64 60 60 60 72 68
1*.
72

28 86 86 86 86 90 86 79 62 79 84 68 84

29 93 88 93 91 88 91 57 58 57 59, 62 60

30 70 61 70 66 63 66 77 81 77 '83' 84 82

31 38 51 38 54 54 54 79 72 79 72 74 72

32 53 54 53 54 66 54 88 83 88 87 85 86

33 47 49 47 52 58 $2 74 71 74 73 78 72

34 91 8E 91 92 88 92 34 63 34 . 57. 68 57

35 67 /0 o/ 70- Z2 70 74 72 74 77 73 77
, .
36 52 54 '52 58" 57 58 88 89 88 90 87 90 '

37 55 65 55 70 69 70 . 84 83 85 92 90 91

38 71 63 71 69 70 69 76 71 78 82 76 83

39 75 75 75 80 76 80 79 78 80 79 78 80

40 710 70" 70 77 70 77 50 -60 51 67 65 68

41 58 59 58 65 61 65 54 62 -55 62 71 , 63

42 63 68 65 65 70 65 67 ' 55 69 58 56 601

43 77 78 80. '91 79 91 63, 60 65 70 71 71

--44 60 69 ' 62 67 '74 .1P 46 55 47 54 65 55

45 70 69 77 73 74 44 42 45 44 48 44

*Percent passing based only On those students who actually tried the
item.

rTh



- 46

APPENDIX J - Continued

Subtest 5; Items 1-30 ST?etlina.

a.)

z
E

-4

Level 3 y
Level 4

/I

-

Grade Grade 8 .
Grade 9

.

Grady 10

Co
-0

1..3

.
E

i c
o

-0c

0
...1

t
*

c'o
'20
...a ,

E
v, 0

co
11

g
..4

.

E
c)

li
,

1

9790 9852.

90

19875 7869
-: 89351

2 82 89°57
, 8797 .' 8769 9868

9868

3 89 5 899 . 899 91 . 90 86 90 90

4 80 , 82 , 480 86 82 ! 87 80 81 f aó; ' 84 ..8;8 84

5 71 75
-

6 76 76 76 82 79 83 77 73 77 70 79 70

7 84 79 84 .91 83 91 69 72 69 78 -81 78

8 i 69 69 69 - 75 _ 76 75 79 78 79 85 88 85

-9 56 75 56 87 82, 87 60 63 60 SI 62 51

10 87. 72 87 91
i

81 91 86 79 86 84 85 84

11 81 74 82 84 78 84 66 74 0.66 75 72 75

12 61 64 r 61 72 70 72 52 58 53 45 62 45

13 77 69

58

77 .67 i 70 67 53 56 S4 58 57

14 72 75 73 76 77 77 55 57 56 S'9 67 59

15 63 68 64. 82 78 82 62 71 'I 63 73 _77_, 7

16 52 61 52 54 1 66 56 57 56 58 70 65 71

17 51 58 52 69
l

63 1..-70 66 55 67 57 60 '57

18 61 64 62 66 ' 69 67 46 .51 47 55 ., 61 55

19 44 . 19 47 57 64 57 47 48 49 44 57 45

20 38-

-..

54 39 -54 61 55 71 67 73 77 177 77

21 51 52 53 53 59 54 38 48 40 39 52 -39

22 46 50 48 56 61 56 49 55
\--.

51 59 60' 59

23
--...

43" 55 46 40 61 42 46 46 48 56 53 56

24 24 49 26 32 53 33 43 37 46 47 49 47

25 35 58 38 6. 68 68 52 54 56 61 63 62

26 53 58' 58 66 63 69 41 50 45 39 61 41

27' 42 54 49 66 57 72 30 33 33 41 44 44

28 35 47 42 57 .58 4-61 55 53 60 57 . 68 61

29 17 34 21 30 41 33 37 .38 42 46 51 50

30 32 42 4.9/ '39 48 43 17 23 19 19 24 21'

*Percent passing based only on those students who actually tried the item.
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INTERMEDIATE ENGLISH EVALUATION PROJECT: LISTENING

R. G. Stennett, Ph.D. F Lorna Isaacs

Educational Research ServiceS

Research Report 74-10

This reports is one of a series of six which describes in detail

student.attitudes and achievement in major areas of the Intermediate

Eriglish program. The six reports, in turn, represent one major segment

of the(needs assessment phase of an overall'evaluation plan which has

included prior surveys of the community, faculty and students and a

special goals-specification project.

Because of the size and complexity of the achievement assessment

phase of the evaluation project, a 'preface' paper has been prepared which

gives an overview of the project and describes the saMpling procedures,

subject population, testing strategies, program objectives evaluated, etc.

(Stennett & Isaacs, 1974). The current report has been written on the"

assumption that the reader will have read this 'preface' paper before

reading this one.

This report outlines the students sampled, the attitude and skill

objectives evaluated, the tests and scales used and the statistical tech-

niques applied.

A major limitation of this and other reports in this series is

the absence of clearly-stated standards or expectations of student perfor-

mance against which their actual performance can be evaluated. Really

appropriate value judgements abodt the adequacy of student performance

al require the development of explicity-stated, detailed performance standards

- keyed to student age and ability differences - about which there is at

least a reasonable degree of local consensus.

The findings provided in this report, therefore, represent one of

the important bases necessary for judgements about whether or not the

current level of skill in listening is "adequate". In and of themselves,

they do not allow such judgements.

METHOD

Sating of Students p
A total of 528 students was iniluded in the sample used to assess

listening skills. As indicated in the''preface' paper (Stennett & Isaacs,

1974), this griopp of students is quite representative of all Intermediate

Division studefts in terms of age and sex composition. The grade 7 and 8

students are somewhat more capable, and the 9 and 10 students slightly

less ,..ipable, as measured by their performance on the vocabulary subtest

of the Comprehensive Tests of Basic Skills. They are fairly typical of

all students in terms of their rated 'Enjoyment of English Classes'.

1017-.
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'ecties Studied and Tests Used :t

Since no specific attitudinal objectives regarding listening were

studied, in.this section the skill objectives be listed and the test

used to assess them degtribed.

Objectives: To have students be able to follow a verbal presenta-

tion and: (a) asess the speaker's information, qualifications, intentions,

and presentation; (b) decide to accept or reject any part or whole of a

speech, i.e.to decide: W.) whether the speaker is informed or Misinformed

(ii) whether the speech is logical or illogical, effectively or ineffec-

tively presented, and (iii) whether the various pointq made by the speaker

are relevant or irrelevant, complete or incomplete.

The extent of student achievement of this objective was assessed

by administering the STEP Listening Test (1957). Form 3i was given to

students in grades7, 8 aid 9, Form ZA to grade 10 students. Due-to time

limitations only 66 of 80 items of Form 3A, and 60 of 72 items of Form 2A,

could be administered.'

The items comprisilig this test can be grouped to assess three major.

skills: (1) Plain-sense Comprehension, i.e., identifying main ideas, remem-

bering sianificant details, remembering simple sequences ofideas and under-

standing 'denotative meanings of important words; (2) Interpretatio,
understanding the implicatiOns of main ideas, understanding the implications

of sianificant details, and understanding the interrelationships among ideas
-ri7

.

_

validity and adequacy of ma-,:n

criticizing organization, judg
mood or effect, and recognizi

In this test, students
of different kinds of material

multiple-choice questions.

ideas, judging sufficiency of supporting details,
ing whether the speaker has created the intended

ng the speaker's intent.

:Pst Administrati-on

listen to an examiner read aloud brief passages
and, after each, answer a short series of

The STEP Listening test was administered to students in their normal

class groups by specially trained testers (Stennett E Isaacs, 1974). During

testing, the classroom teacher was asked to rate both his class and the test

on a number of simple, locally-produced scales. After each_of the two test

sessions, the tester completed a simple evaluation form which allowed. her to

rate the adequacy of, the testing session.

::.3,;r:n,? and ata Analysis

The STEP Listening test was scored by computer using programs

specially written for the purpose.'

The Committee wishes to thank Wayne Kelly of Computer Services for his val-
uable help with this and all other data processing aspects of this project.
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a

AlaOrtlaafr.
were punched into data cards,.verified and subsequently

edited by computer. The major analys'es consisted of:

(a) calculating means and standard deviations; and preparing fre-

quency and percentage frequency distributions for all variables, ,separately

for grade and grade-sex groupings of students; #.

(b) calculating one-way analyses of variance (ANOVA) across grade-

and grade-sex groups for all major'scores or subscores, and

(c) intercorrelating the major.seores and subscores. `

Because it was not possible to administer all test items to the

students, percentile equivalents for students' raw scores could not be

calculated. Comparisons of London students'.performance with that of the

1957 American standardization sample are, therefore, not possible in this

regard.2 .HWever, since the test publisher does provide percent passing

figures for each item, comparisons of London students' performance with

the standardization sample cgn be made at this level.

RESULTS

` The percents of Condon and standardization sample students passing

each STEP Listening Test item are presented, separately by grade, for the

three major subscales of Plain-sense Comprehension, 'Interpretation, and

Evaluation and Application in Tables 1, 2 and 3 respectively. Summaries

1
of the ave ages of these percent-passing figures, across items within eacH

subscale, or the two groups of students are given, by grade, in Table 4.

The reader may note that, within each of the three major subscales,

items have been further classified to indicate' in greater detail the partic-

ular skills being assessed. The items comprising the Plain-sense Comprehen-

sion subscale' (Table 1) have been divided into the following four areas:

identifying main 'ideas, remembering the sequence of ideas, understanding

denotative meanings, and remembering significant details. The Interpreta-

tion subscale (Table 2) is broken down into four areas: understanding the

implications of main ideas, undivstanding connotative meaning, understanding

the interrelationships of ideas, and understanding the implicatilitIls of

significant details. Evaluation and Application subscale items (Table 3)

are divided into five areas: judging the validity of ideas, judging the

sufficiency of details, criticizing organizations judging mood and effect,

and recognizing the intent of the speaker.

2A concerted effort to develop a workable pro-rating scheme to adjust London

students' scores and thus use percentiles failed, primarily because of the

different difficulty level of the items which were administered compared

with those not administered.



An examination of the figures presented in Tables l'to 3 indicates

that the pattern of London students' performance fpllows that of the stan-

dardization sample students quite closely. London students do not exhibit

any particular strengths orweaRensses in the area of Listening ski0s.

TABLE 1 Percents of London and standardization sample students passi g
STEP Listehillt. Test items dealing with Plain-sense Comprehe sion.

LA

Area

tn

0..
X)'"
9 4.;z\
o

Form 3A'

3r, 3
1.1 ..,
0
.0 %

g ti:z'
.--

la

Form 2A

7 8 9 10

% Passing % Passing % Passing
.81

% Passing

c
0

c

c
0

c E

c ,

4
c E

,
0
C ' E

tr)

m

c 1

.-4

.x
Isc

c
...

:..

,

7 81 7/ 87 77 88 81 2 82 82

22 89 37 89 93 94 97 16 60 57

1 27 69 72 76 78 72 82 19 41 52
I .

24 56 62

1 67 89-

8 56 63

=
t, o

.-c

19 65 57
.

26 74 68

wt.._

... '
1.. 0 tn

.? 2

E
a; -c
z
7'0 0
tr;

,

2! 75 70

,

75 76 76 80 15 72 79

10 78 71 .82 77 10 81 16 45 64

17 70 el 1 80 67 476 71 21 61 56

,
31 61 61

00 sfs
C I 00

o q 0 0 c
7 '.,
= ir. -3 . E

3 69

1

65 71

1

71 75 75

.

12 ST 65 75 66 68 70

29 49 4e 72 52 56

*3
c
m
u
34.

c
04 tr,

t..?': ..

c.c ...)

c c.)

-;:l.

-01.,,

I"
o
e
ox

2 70 76 77 82 68 86 1 76 75

4 73 74 66 80 62 84 2 82 '82

5 25 22 34 28 25 32 3 92 86

18 - 55 67 55 73 61 77 6 36 31

21 59 45 76
-;

64 68- I 58 8 61 55

24 79 83 74 86 75 10 . 93 85

29 49 46 72 52 56 56 12 45 6.:

3 1 62 63 64 6.9 56 73 14 90 82

15 I 33 *34 44 45 28 44 15' 43 43



5

TABLE 1 - Continued

Area

ul
. ;..

E.--.

z4
z a.

--..
E .--o-

:71 .

Form 3A

0
s...

o
.-.3m ,

S +.-
4 0..

---..
E 0-4
0. al,

Form PA

7 8 9 10

% Passing % Passing U-Passin&

c
0

"E

.-1

% Passing

c
0
'Vc
.-3

E
0

"2

.--)

E

g
0
Vc
.-1

E2'

,.,)

..
m

o
4,

..,

c
u
.-,

,...

7.1

"3

16 62 57 73 63 71 67 16 60 57

21 77 69 83 75 86 79 28 43 47

28 55 61 69 67 69 71 3 67 65

29 52
.

44 60 50 53
.

54 4 56 56

5 84 70

11 56 69

.
13 91 89

14 34 40

....
..,

xt
E
0
E
Q=

15 72 /79

..
. 16 45 64

17 83 85

_
21 61 56

. ... 23 4-8 46

28 57 67

Percent passing figures for thenormative group of students are

based upon Fall' esting; London students were tested in February

and March.

1

1
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TABLE 2 Percents of London and standardization sample students passing
STEP Listening test items dealing wiih Interpretation.

Area /,\

Form 3A - Form 2A

0 7 8 9 0 : 10
k

.--s
.0 1, % Passing % Passing

,% Passing

k
az .-. % Passing

o 4.,z 0.
--...

:]...)
:

#- 0.

g
0
g

,-3

lci
#

g
1 ,
o
-a

E
°

0
go.

F E

o

g 4-.z 0.
--...

4:: cl.

g
0

,o Q

6 96 84 , 94 90 95 94 4 37 34

G 9 57 36 55 42 61 46 7 72 72
o
.-1
...

m
u
..

-4 0
m

a 1), .t,
g

.1, -I
m

oo x

17 55 37 62 43 62 .47 13- 22 23

;3 37 35 4" 60 41 39 46
,

17 9 12

31 31 45 47 51 49 55 18 69 56

32 72.. 61 76 67 70 71 21, 39 37

13 75 68 80 74 75 78 24 56 62

.
8 ; 5.r-----r,e

-it.
-o o

m
...

0

G-

24 . 82 78 90 84 81 88 2 75 67

33 '26 19 25 25 21 29 9 '41 34

19 65 57
.

24 72 68

04g 1.) 19
. - >
'0 DD

'-' 4.'
co

r-1 -
as ---,

cil
g
0 ct

t)0 0-0 0
.... )c.

8 50 48 55 54 49 58 27 41 46

55 50 61 56 60 60 10 28 35

33 33 31' 43 37 41 41 22 60 37

31 79 79 89 85 90 89 23 48 46

24 72 68

28 57 , 67

04 ...,

g o o
, ..... , ....,

s.. -o s, 4) 0 0

g +4 g CD ... 0ti) r. 6 VI .-1

' .7
../

7 1 63 6t8 69 64 73 25 36
.

37

7 46 26

.
25 70 80

-._
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TABLE 2 - Continued

/

Area

0

-c'"
;0

Z ca.
--,

a)

4-, 4-,

1-4 ra.

Form 3A

0

'"

..;

Z ta.
....

a)

4..) 4-,

1.4 0.,

Form 2A

7 8 9 .170

A Passing % Pissing % Passing % Passing

0
0
0
o
.-J

o

0
0
2
o
.-1

0
0

..I

0
o
0
oa

.

rI
..,

`4-,

0

...,

c
m
U
..
L..

CI
,.

..

1 96 ,90 98 96 97 99 6 36 31

2 70 76 77 82 68 66 8 61 55

8 50 48 55 54 49 58 13 -722 23

11 50 59 59 65 57 69 20 66 65

17 , 55 . 37 62 43 62 47 22 73 78

18 55 67 55 73 61 77 26 46. 62

20 55 44 73 ' 50 62 54 6

-.

58 67 j

.

21 59 48 76 54 68 58 11 56
1

69

23 37 60 41
,-39 45 27 33 48

,

.. 68 79 72 29 31
---1

44

P

cn

4-1

o

c
o
«.)

m
U
-4
.-Ia
E

a)

.0
«.)

..4

-o
c
4-,

m

0
a)

-0

=

28 60 70 76 76 68 80
...

1 76 75' 90 81 81 85

4 83 83 87 89 86 93

6 84 50 87 56 76 60 .

,

8 80 81 87 87 86 91

11 77 74 86 80 76 84

.

12 53 61 69 67 68 71

14 65 64 73 70 69 74

18 54 49 66 55 44 59

20 88 68 89 74 90 78 .

22 75 72 78 78 86 82

23 68 68 76 74

1

78 78

24 82 78 '90 84 91 88

26 75 80

Ai

sa
,

86 76 . 90

30 33 34 46 40 45 44

32 5 55 66 62_ 58

,

65

*Percent passing figures for the normative4roup of students are based

upon Fall testing; London students were tested in February and March.
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TABLE 3 Percents of London and standardization sample students-passing
STEP Listening test items dealing with Evalgation and Applica-

tion.
,-

C-

-Torm 3A Fortd2A

0 7' 8 9 o 10 ,
14

0
1-1 1-1

.2" % Passing % Passing % Paising - % Passing

4 ? % 4)
Z Z la.

,-...
0

--.. 0 k 0 O' o
e 1-4 lc) _ E 'V 11 a k.... 11

Area 0 0 F-, 0 0 0 0
4-) 4-) -/0 0 t-) 4-) 0
p-4 fa. .- .3 .3 1-4 fa. .3______ _________

/04) 4.) 32
.

72 61 76 . 67 70 ? 71 J5 32 33
,-.4 CD

,4 11 11
11 ,..,
do ri 1.4

1 76 7S 90 ,81 81 85
. Z al 4-4in >: ° -9 13 I, 15 25 21 10 25

.1

>, ,
13 54 52 52 58 56 *62 9 49 63u ..--)0 -

4 2 56 65 68 71 66 , 75 4 56 56-
u 0

5 , 38 , 28 52 34 56 38 . 18 50 66
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The-data of Table 4 indicate that, in general,. London students in

grades 7 and 8 exceeded the performance of the standardization sample

students, whereas grade 9 and 10 students' performance is slightly below

that of this referencp group. This -finding parallels the verbal ability

differences between the elementary and secondary students noted_earlier

in this repor.- Considering the substantial 'memory' and 'understanding'

requirements of the Listening test, this parallel wat probably 6 be

expected.

_

TABLE 4 Mean of percents of London and normative populatipn students past-

ing items on the Comprehension, Interpretation and Evaluation,and

Application Subscales of the STEP Listening Test, by grade.)

_-
Subscale

(Number of items:
7s 8 & 9; 10)

,

Form 3A ,j form 2A

G a

7 8 9 - .-10

c
o
-1:1

c
oa

4
o
Ti

a
=
o

.

=
o

=oa

=,
o

o
,

Comprehension (22, 35) 63 60 71 66 66 70- 63 64

-5 9-7--1---6-5------6-7 '_., ----49------.5;0_____,9.

Evaluation & Application

(21, 19)
Si 51 61 57 59 61 43 46

I

Table 5 gives the mean number of items correct, by grade and sex,

for the three listening subscales. ANOVA tests failed to indicate any

statistically significant differences between the performance of boys and

,girls on any, of the subscales at any grade level-.

,Because grade 10 students took a different level (2A) of this test

than students in grades 7, 8 and 9 (3A), compafisons can only belmade for

the latter three grade groups. ANOVA tests revealed statistically signifi-

cant differences on, all thrbe subscales only between the grade"-and grade

8 groups. The 'relatively' poor performance Of the grade 9 students is

probably related to the ability differences noted earlier.



:.4
- 101,

p

TABLE 5 Mean number'of items c2rrect, by grade and sex, for the three STEP Listen-
ing Subscales of Plain-same Comprehension, Interpretation, and Evaluation
and Application.

.....

Scale E
E
ca

Form 3A I Form 2A

Grade

7 8 9 10

0
E
4-+

z
1-1

* 4.3

Z c.)
= 1-4
01 i-I
(1) 0
x.c..)

0
E
44

+.3Z U

0 o
2 u

0
E

+.3Z U

o o
x u

0
E

+.3Z U

cd s*

o o
xici)

Comprehension

M** .

22

13.9

22

15.0

22

13.9

35

18.0

F 42.8 15.1 14.1 20.4

T 13.4 15.0 14.0 19.0

Interpretation

M

41

'24.3

41

25.4

41

. 24.6

31

13.7

F 21.6 26.2 24.2 15.7

T 23.0 25.9 24.4 '14.5

Evaluation

M

21

10.4

21

..'

11.7

21

11.3 ,

19

5.9

F, ; 9.9 '12.3 11.8 7.1

T -1001 12.0 11.6 6.4

Mk1 means 'number of'.
I

* *M .-ftmle; F = temale; C4tal of male and female

Interrelationships among 'measures of ability,

attitude fad listening Skills.

Table 6 presents Pearson product-mbment correlations calculated

among 4 set of ability, attitude and-liitening skill variables. It is -

apparent from these figures that:. (a) students' performance on the three

listening subskills is moderately to highly correlated; (b) performance

of the 'lis,tenin,g test is quite highly related to; or depends fairly sub-

stantially upoArverbalability, as measured by the vocabulary test,.%nd

(c) there are no significant relationships betweestudentss,rated 'enjoy-

ment of English classes' and their performance on the Listening test.
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TABLE 6 Correlations among ability, attitudeantrlistening skill

variables. fo; a sample.of 364 grade 7, 8 and 9 students.

Vaiiable*
1 2 3 4 5 6'

1. Vocabulary .

'66 68 61

2.' Enjoyment of English ;Masses
.

(

3: Comprehension .k- .
77

1

64 1 .89

4. Interpretation t 75. 1 94

S. Evaluation
,

, 85

-

,6. Listening, - Total Score

, .

*A correlation of .10 is required for significance at p

.14 for significance at p <.01.& Only statistically signifi-

cant correlations are reported in this Table. Decimals have

been omitted for ease of reading.

SUVIA.FAT

This report has described, largely in terms of detailed tabular

data, how students performed on a standardized.test of listening skills,

the STEP Listening Test.

In general, the patterp of London students' performance on the

Listening test...paralleled
quite,closely that of the standardization or

normative sample. It is apparent that performance on this Listening test

is highly-related to general verbal ability, as measured by the vocabulary

test, but not at all to students' rated enjoyment of their English classes.

Unlike many otherNskills in English, there do not appear to be

significant sex differences. However, the expected improvement in perfor-

mance as a function ofigrade is apparent,

.1s

G2.1
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INTERMEDIATE ENGLISH EVALUATION PROJECT: SPEAKING

R. G. Stennett, Ph.D. & Lorna Isaacs

Educational Research Services

Research Report 74-11

This report is one'of a series of six which describes in detail

student attitudes and achievement in major areas of the Intermediate

English program. The six report, in turn, represent one major segment

of the needs assessment phase of an,ovgrall evaluation plan which has

included prior surveys of the community, faculty and students and a

special goals-specification project.

4
Because of the size and complexity, of the achievement assessment

phase of the evaluation project, a 'preface' paper has been prepared

which gives an over..ew of the project and describes-the sampling pro-

cedures, subject population, testing strategies, program goals evaluated,

etc. (Stennett F3 Isaacs, 1974). The current report has been written on

the assumption that the reader will have read this 'preface' paper before

reading this one.

This report outlines, in considerabledetail, the students sampled,

the attitudinal and achievement goals selected for evaluation, the tests

and scales used and the statistical techniques applied.

A major limitation of this and other reports in thilkseries is

the absence of clearly-stated standards or exTectations of student perfor-

mance against which their actuai performance can be evaluated. Really

appropriate value judgements about tne adequacy of student performance

requirc the development c,f explicitly- stated, detailed performance stan-

dards - keyed to student age and ability differences - about which there

is at least a reasonable degree of local consensus.

The findings provided in this rcpert, therefore, represent one

of the important bases necessary for judgements about whether or not,the

current level of skill jn speaking is "tdequate". In And of themselves,

they do not allow such judgements. 4

METHOD

Sar7/1-7:K: Et4dents

A total of S40 students were included in the sample used to assess

_speaking skills. As indicated in the 'preface' paper (Stennett F3 Isaacs,

1974), this group of students is quite representative of all Intermediate

level students in terms of age and sex composition. The grade 8 students

are slightly above, and the grade 10 students slightly below average in

verbal ability as measured by their performance on the vocabulary subtest

10174
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of the Comprehensive Tests of Basic Skills. They are fairly typical of

all students in terms of their rated 'Enjoyment of English Classes.'

Sb,:"ectives Studied and Tests Used

Attitudes

.

Objective: To develop .z.,1 students an enjoyment of speaking and a

.....7illingness to express their opinions and ideas honestly; to develop

confidence in speaking in public. This objective was assessed by having

students complete a 6-item, locally developed- attitude scale called 'Self-

confidence in-Speaking'.

S;(illo9

thjective: To have students develop a flexible and clear:y

audii;:e speaking voice.

Objective: To have students develop the to as pertinent

questions and give pertinent ans,2ers.

The degree of student attainment of these objectives was assessed

by having students participate, one at a time, in a short, structured,

tape-recorded conversation with an examiner. (See Appendix A.)

Each student's performance was subsequentl' 'marked' for correct-

ness of expression and rated on three simple scalers for: general effec-

tiveness, pertinence, and quality of speech. (See Appendix B.)

Test Adrinistration

The oral communication test was administered to students individually

in an appropriate room of their home school, along with the Gilmore Oral

Reading Test. The testing:session, lasting about 10 minutes, was tape-

recorded.' Other tests of attitude and vocabulary were administered in

students' regular English classes.

Test Scoring and .ata Analyses

The oral communication test was scored by having an examiner listen

to the tape- recorded conversation twice: first, to count the occurrence of

seven different errors (Ap ix B) and second, to make ratings of Effective-

ness, Pertinence and cu ty of Speech for both the 'Asking Questions' and

'Providing J.r.formati sections of the test.

'The Committee wishes to express its appreciation to the Media Centre for
their generous cooperation in supplying tape recorders and cassettes.
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Checks on the reliability of the error counts and ratings were

made by having each of the two examiners` score the same set of 25 student

conversations. The two examiners agreed within one point on the various

error counts from '2 to 100 percent of the time (median of 95%) and the

correlationsiCalculated between the two sets of six ratings varied from

.'0 to .96 (median value of .92),-indcating very adequate reliability
for the measures used to assess students' speaking skills.

Statistical analyses consisted of: (a) calculating descriptive

statistics and frequency and percentage frequency distributions for all

variables, separately by grade and grade-sex groupings (b) computing one-

way analyses of variance (ANO\A) tests across grade and grade-sex groups

for all variables, and (c) intercdrrelating the oral communication test
scores .1th attitude and verbal ability measures.

All oalcuslations were done using an IBM 3'0- computer and standard

statistical programs with the data input on cards which had been keypunched

and verified. Initial computer runs were made to edit the data.

,VFTITUDE

The percents of students agreeing with each of the six items making

up the 'Self-confidence in Speaking' scale are presented, by grade and sex,

in,Table 1. The means of these percent-of-agreement figures, calculated
across items, have been plotted by grade, separately for boys and girls,

in Figure 1.

Analysis of variance tests ;ANOkA) indicate that, with the excep-

tion of grade 10, boys score significantly higher on this scale than girls,

and there are no significant differences in students' scores as a function

of grade. This means that boys are apparently somewhat more self-confident
than girls when speaking in an audience-type situation and that students'
self-confidence in speaking does not change as they progress through the

grades. Many students are apparently quite uncomfortable when they have

to speak in public.

2The Committee .ishes to express its gratitude to Mr. Terry Benbow and Mrs.

Marylou Cunningham, two dedicated English teachers, for their conScien-

-trous work on this difficult task.

. )
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TABLE r Percent of students; by grade and sex, agreeing* with'eficb item

in the 'Self-confidence in Speaking' scale.

Item

Number Item

Percent of Students
Agreeing, by Grade and Sex

Sex 7 8

....

9 10

4
I enjoy taking an active part

in class discussions.

M
F

87
78

88

82

83

79

76

81

9**

I usually don't say anything

during class discussions be-

cause I'm afraid others might

laugh at my comments.

M
F

75

65

74

64

78

60

81

74

13**

If I know ;I have ,to give a

speech in class I get so nervous

I have difficulty getting to
sleep the night before and don't

feel like eating breakfast that

day.

M
F

65

51

62

49

61

47

.

65

51

19

I usually feel quite self-con-

fident when I have to talk in

front of a group.

H

F

54

53

49
45

49

46

45

44

24

It doesn't bother me at all to

give a speech in front of the

LIAss.

M
F

36

-

34

31

24

31

27

29

26

27**
I always feel a bit nervous
when I have to speak in class

M
F

45
.

32

43

26

44

30

44

32

*In order to simplify presentation of the data, the scores of

both students who 'agreed' and 'strongly agreed' with an item

were added together to calculate the 7-.-cent agreement figures

presented in this table and plotted in Figure 1.

**In order to 'keep the figures in this table consistent with the

positive character of the scale name, the figures for theSe

negatively-worded item are for students who 'disagreed' and

'strongly disagreed' with each. '



FIGURE 1 Mean of percents of students agreeing with

the six items comprising the 'Self-confidence

in Speaking' scale by grade and sex.

410-1111 Boys

b---410 Girls

8 9 10

Grade

SKILLS

"r2: ixpreEFf,n
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The mean number of errors of seven different types students made

on the oral communication test is presented, by grade, in Table 2. Al-

though students' performance shows a slight trend toward_ improvement as

a function of grade level, ANOVA tests indicate that the grade differences:

are not statistically significant.' This suggests that, contrary to what

might have been expected, students do not show significant improvement

in the correctness of their oral expression as they progress through the

Intermediate English program.

'The reader should be cautioned that a limitation in the handling of oral

communication errors, i.e., using the absolute number'of errors rather

than calculating errors as a 'percentage of words spoken', makes the

interpretation of this variable somewhat ambiguous.
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TABLE 2 Mean number of errors on the oral communications test, by grade.

Type of Error

.

Grade

7 8 9 10

Grammatical Word Error .89 .90 is; .62

Grammatical Sentence Error 1.92 1.66 1.34 1.16

Slang .14 .10 .22 .14

Omnibus Words 1.59 1.83
J._

1.69 1.87

Fillers or Cliches 5.89 5.52 5.52 4.88

Repetitions .76 .64 .58 .35

Wrong Words .03 .02 .00 .00

Total Errors 11.25 10.66 9.81 8.98

As and rc,1:d-.:n

The percents of students receiving each of three ratings of the

Effectiveness, Perti4nce and Quality of their oral expression when

'Asking Questions' are given, by grade, in Table 3(a). Similar-data

related to students' performance when 'Providing Information' are like-

uise summarieed in Table 3(b).

TABLE 3(a) Percents.of students,
and

grade, receiving various ratings of Effec-

tiveness, Pertinence and Speech Quality on the 'Asking Questions'

section of the Oral Communications Test.

1

! Rat in

. Effectiveness Pertinence Quality of Speech

Grade Grade Grade

'8 9 10
i

8 9 10 7 8 9 10

3 72.9 79.8 81.9 77.0 42.1 141.1 53.8 ,47.8 75.2 87.6 81.2 69.9

2 21.1 15.5 15.5 15.9 47.4 146.5 141.0 40.7 15.8 7.0 12.0 17.7
....

1 6.0 4.- 2.6 7.1 10.5 : 12.4 1 5.1 11.5
4

9.0 5.4 1 6.8
A

12.4

Mean 2.6' 2.75 2.79 2.70 2.32 _2.29 t2.49 2.36 2.66 2.82 _2.74 2.58

I.

.t3



TABLE 3(b) Percents of students, by grade, receiving Various ratings of Effec--

tiveness, Pertinence and Speech Quality on the 'Providing Information'

section of the Oral Communications Test.

Ratin-

Effectiveness Pertinence Quality of Speech

Grade Grade Grade

8 9 10 7 8 9 10 8- 9 10

3 29.8 33.6433.1 48.7 16.7 10.7 12.7 !21.2 60.2 74.0 55.1 58;4

2 56.5 58.8 1 52.5 31.9 56.1

.--

56.5 1 55.9 48.7 27.1 20.6 28.0 20.4

1 13.- 7.6 1 14.4 i 19.5_ 2 .3 32.8 1 31.4 ! 30.1 J.2.8 5.3 16.9 21.2

Mean 2.16 2.26 1 2.19 2.29 1.89 1. 7 1.81 1 1.91 2.47 2.69 2.38 2.3

ANO%1, tests indicate neither significant grade nor sex differences

these ratings of students' oral communication.

Students are apparently some»hat more 'effecti\e' in asking ques-

tions than in providing information.

The 'pertinence' of their communication isso apparently better

:,nen trey are asl.irig questions than when they are pro:qcling information.

Although the ora: communication test as designed to minimize the influence'

of the 2;K:-er.: of the communication on students' performance, the differ-

ence in the ratings of 'pertinence' noted above may, in fact, be related

to students' kno»ledge about the appropriate criteria for evaluating a

book.

Ratings of the Quality of students' speech when asking questions

or providing information are summarized in Tables 3(a) and 3(b). ANOVA

tests revealed neither statistically significant sex ole grade differences.

Students apparently show a slightly better quality of expression when

asking questions, than when providing information.
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:nterr.=:atonshi8 :f -:easuresof verhal aliiity,

attitude and oral ccmmunication skill.

_ .

Pearson product moment correlations calculated among-the various

ability, attitude and oral communication skill measures are presented in

Table 4. An examination of these figures indicates that: (a) verbal

ability, as measdred by the vocabulary test, is unrelated to ratings of

oral communication skill or correctness df expression;- (b) there are no

substantial relationships between students' ratings of their enjoyment of

English classes or self-confidence in speaking and examiner ratings of the

.qualities of their oral communication; (c) there are Significant, but only

modest, relationships among the various ratings of students' oral communi-

cation, suggesting both that the scales do measure somewhat different

aspects of performance and that the adequacy of students' communication

does vary depending upon whether they are asking or answering questions;

and (d) there are significant, but slight, relationships between ratings

of students' oral communication and their tenderly toward incorrect

expression. This somewhat paradoxical finding is due to the fact that

students with the poorest ratings said less and, therefore, made fewer

errors.

TABLE 4 Intercorrelations-among measures of verbal ability, attitudes and skill in

speaking for a sample of 582 grade 7 to grade 10 students.

!

Variable* 3 4 5 6 7 8- 9 10

1. Vocabulancpercentile -09

2. Enjoyment of English classes 11 09 14 13 11

3. Self-confidence ir'i'speaking

4, Giving information E** 61 59i 41 25 46 20

5r-Giving information P r 47' 36 30 40 37

6. Giving information Q 41 27 69 21

.

7. Asking questions E _

b.
62 641

45

19

- 11.

,8. Asking questions P

9. Asking questions Q

,

/

r
20

10. Oral communication - total errors _

*A correlation of .09 is required for statistical significance at p <.05;

.12 for significance at p <.01, Only statistically significant correla-

tions are reported in this table..

**E = effectiveness; P = pertinence; Q = quality of expression

Decimals have been omitted for ease of reading.

Lis]
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SJ.'1.VARY

The report has described,. largely in terms of a series of-'tables

and figures, how students performed on a_locally:developed test designed

to measure their skills' and attitudes in the area of oral communication.

In general, it appears that the characteristics of students' oral

9bmmunication are well established before-they enter the Intermediate"

etnglish program and change very little as they progress through it. There

are no substantial relationships"betweem students' sex or verbal ability

and their skill ih'oral communication. Although boys are apparently

somelAhat more self-confident than girls when they speak, in an audience-

type station, a large number of all students do not share'suchself-

confidence.

Because the tests used to measure student skill in oral communi-

cation were locally developed, there are no norms or standards against

which students' performance can be assessed. While the ratings of student

performance in1icate 'room for improvement', final judgements of the cur-

rent adequacy of students' speakrng skill will probably require additional

review of the tapes of students' conversations by a panel of appropriate-

judges.

i

r

-dr
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APPENDIX A

ORAL COMMUNICATION TEST: STRUCTURED INTERVIEW

MATERIALS NEEDED: Tape Recorder,

Several Paper Back Books

Reading paragraphs _

Record blank (Gil ore)

Ir

11

(PART A - Giving Answers)

"As part of your English class, you have already been involved

in our English study. Now we are seeing each member of your class on

an individual basis for this one time only. I'm going to tape this

session so I don't have to keep writing while we're talking.

One of the problems that teachers have is deciding which books-

-to have students read,and study at each grade level. It is difficult

to choose one or two books which everyone in the class will find

interesting. By this time you have read quite a few books in your

'English Classes haven't you?

Z. What do you think of th4 books you have had to read so far?

a) Are they the kinds of books you would have chosen for

the class to read?

b) - What other kinds of books would you Zike'to see read in

classes?

2. Of aZZ the books or magazines that you've read, in ,or out

of-school, which i.c your favorite. If S answers 'I don't

know' --E says, 'Name one book yoit Zike:'

a) 'Why did you like that particular one?
P

b) Could you tell me a'bit about it?

3. What kinds of books don't you like reading? If S answers

'I don't know'- E 'says, 'Name ON& book you didn't Zike

reading.

a) Why d-n't :fou Zike this type of book?"

(NOTE: Do not ask the questions a) and b) if the student has already",

angered them in response to the initial question.)

(E*should 'thank the student.)

3

$



12

Appendix A - Continued

(PART B - Asking Questions)
7

"Have you read this book?"

(Answer must(be "NO", if "YES" - select a book S hasn't read.)

"If this book were in 'the library and you were trying to decide

if you'd be interested in reading it, there would be some questions you'd

want to ask about it. We want tofind out the type of information that

students need before they can decide whether or not a book is worth

reading.

I want you to ask me some questions about this book. Ask me the

questions you'd-,,Zike to have answered most, I won't answer them

for you. I'd just like to know the type of information you would like

to have. What's your first question?"

(If S only volunteers one or two questions E says,)
16.

"I'd Zike you to ask at least three questions. What else would

you like to know about the book?"

(E shouldxthank the student.)

"I would 1 ou read two paragraphs. ,
Here is the first one,

Would you read it o oud." (C

(E reccIrds errors or record blank. If student receives 10 or

more errors give him C - 5 to read. If student receives under 10 errors,

give him C - 9 10 read.) ft

"Here is the second paragrp.
Would you read it out loud."

-(E should-tkank the student.)

;

v

41.
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Appendix A Continued.

1

t

COMMUNICATION

STUDENT NUMBER

giving
information

asking

questions

r

13

EFFECTIVENESS PERTINENCE
QUALITY OF
SPEECH

.

.

,

STANDARD ENGLISH (CONVENTIONS)

grammatical offences - word

grammatical offences - sentences

slang or jargon

omnimbus words, cliches.

fillers

repetitions

wrong words

4

TOTAL

/

ORAL READING NATURALNESS
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APPENDIX B

TYPES OE ERRORS TABULATED FOR THE ORAL.COMMUNICATION TEST

AND SCALES USED TO RATE STUDENTS' PERFORMANCE

STANDARD ENGLISH

1. grammar - word errors, e.g. pronoun errors, double

negative, adjectives as adverbs
.

sentence errors, e.g. incomplete sentences,

run on sentences

2. slang - e.g. the guy who ripped off the cops

3. omnibus words - e.g. nice, interesting, good, stuff, okay

4. fillers or e.g. y'know, like, see, um

cliches generally speaking, to be perfectly

candid

5. repetitions - e.g. I read it, read it, I think I read it

1111
in grade 6:

_ 6. wrong words - e.g. I wasn't very convicted by the ending.

The categories for A (General Effectivenes1) and B (Decision Making

Qualities - Pertinence) are considered independently of the level of lang-

uage used - not necessarily standard or conventional English.

--
111;6,A.

GENERAL EFFECTIVENESS

3 Candidates will ask (make) a considerable number of

clear and concise questions (statements). The

questions (statements) will be well phrased and
organized so that there is no ambiguity as to the

intended meaning.
1

2 The questions (statements) in this category may,
be lacking in clarity and Organization. Due to a

deficiency of questions (statements) or a certain
awkwardness of expression, the listener will, at
times, find it vague or confusing.

- R(sponses falling in.this category will contain very

few, if any, questions (statements). They will be

confusing and ambiguious and the listener will have

altost no real understanding of the intent.

u
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B. DECISION MAKING QUALITIES (PERTINENCE)

3 A considerable number of pertinent questions will be posed

(statements will be made). The questions (statements) will

be on topic and will contain a vocabulary which indicates
that the respondent has at his command some basic criteria -'

on which to base a decision. The questions (statements)

are likely to be objective in nature and will be related

specifically to the topic.

2 Some questions will be asked (statements will be made)
which show some knowledge of the content area. The

questions (statements),would tend to be general in-

nature. Only a qualified decision could be made.

1 Few, if any, questions twill be asked (statements will

be made). They will indicate a paucity of vocabulary
and knowledge relating to the content area of books and

Literature. The questions (statements) may also be
subjective in nature allowing for no real criteria on

which to base a decision.

QUALITY OF SPEECH

3 The speech is loud enough and paced so that it maybe

readily understood. The student pronounces words

correctly and enunciates clearly. There is expression

in the voice.

2 - The speech is difficult to understand in some places
because it is too soft, not well Paced or there is
some problem with pronunciation or enunciation.

There is not much expression in the voice.

1 It is very difficult to understand the speech because
it is too soft, not well paced or the pronunciation or
enunciation is very poor. There is very little expres-

sion in the voice.

G
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INTERMEDIATE ENGLISH EVALUATION PROJECT: VERBAL CREATIVITY

R. G. Stennett, Ph.D. Lorna Isaacs
Educational Research Services

Research Report 74-12

This report ,s Tie Of a series of six which describes in detail
student attitudes and achievement in major areas of the Intermediate

English program. The six reports, in turn, represent one major segment
Of the needs assessment phase of an overall evaluation plan which has
included prior surveys of the community, faculty and students and a

special goals-specification project.

Because of the size and complexity of the achievement assessment
phase of the evaluation project, a.'preface' paper has been prepared
which gives an overview of the project and describes the sampling pro-
cedures, subject population, testing schedules, etc. (Stennett Isaacs-,

19-4). The current report has been written on the assumption that the
reader will have read this 'preface' paper before reading this one.

This report outlines the students sampled, the objectives evaluated,

the tests and scales used and the statistical techniques employed.

major limitation of this and other reports in this series is the

absence of clearly-stated standards or exT.ecza:i_:r.s of student performance

against which their f.:^7:4a: performance can be evaluated. Really approp-

riate value judgements about the adequacy of student performance require

the development of explicitly-stated, detailed performance standards -

keyed to student age and ability differences , about which there is at .

least a reasonable degree of local consensus.

The findings provided in this report., therefore, represent cre of
the important bases necessary for judgements about whether or not the
current development of students' verbal creativity is -adequate". In and

*themselves, they do not allow such judgements.

A total of 534 students was included zn the sample used to assess

verbal creativity. As indicated in the 'preface' paper (Stennett & Isaacs,

19-4), this group of students is quite representative of all Intermediate
level students in terms of age and sex composition, verbal ability and
rated 'Enjoyment of English Classes'.

The single, broadly-stA goal selected for evaluation in the

area of verbal creativity was defined as follows:
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7f,
creazi-;e1?

2nner. (Rice E, Dickie, 1973.)

--..X"search of the literature revealed that the only 'standardized'

test which purported to measure the talents encompassed by this goal state-

ment was the Torrance Tests of Creative Thinking - Verbal Form A (Torrance,

1966). The author of this test defiles creativity as '.:.a process of

becoming sensitive to prOblems, deficiencies,- gaps in knowledge, missing

elements, disharmonies,. and so on; identifying the difficulty; searching

for solutions, making guesses, or.formulating hypotheses about the deficien-

cies; resting and retesting these hypotheses and possibly modifying and

retesting them; and finally communicating the results.' (Torrance, 1966;

p.6.)

Although the Verbal Form A of this test contains seven different

types of activity, time limitations allowed the administration of only

.two, 'Asking' and 'Unusual Uses''. The Asking activity requires students

to look at a simple line-drawing and ask questions about it. This test

gets at the student's '...ability to become sensitive to what is unknown,

to gaps in knowledge, because the questions asked must be those that can-

not be answered by looking at the picture.'

The Y.le-k.er re:e1:27:t resses yields a measure of the student's

rdeational f:.:,erce. The nurr:s-er differen:: oat,eges of questions,

causes or consequences gives a measure of The statist ea:

:,:freq-Aenc? of the questions, causes or consequences or the extent to which

the student's responses represent a mental leap or departure from the

obvious yields a measure of

The Unusual Uses activity requires the student to think of as many

different uses as he can for cardboard boxes. This activity tests students'

ability to free themselves of a well-established set, i.e., boxes are con-

tainers, and think divergently. Students' responses are evaluated for

zr,d in the same fashion as described above

'for the Asking activity.

- .

The Torrance Test was administered, along with Vocabulary, Attitude

and Reading tests, to students in their regular classroom groups (as part

of Battery II, Stennett G Isaacs, 1974) in the manner suggested by the

author, i.e., the 'non-test' character of the exercise was explained and

the time limits rigidly observed. This test was given prior to the othet

more typical tests to encourage a 'freer' response mode from students.

Students were allowed five minutes, for the Asking activity and ten minutes

for Unusual Uses.

Z, A
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The Torrance tests were scored, using the directions and standards

provided by their author, oy two experienced, specidlly-trained, English

teachers.- To check the reliability of the scoring, the two examiners

scored a random sample of 24 student records independently and the result-

ing 23,sets of scores were correlated. The correlation coefficients,

'presented in Table 1, indicate very high inter-scorer reliability of the

order that the author indicates is possible Using his standards and scor-

ing system.

TABLE 1 4 Pearson product moment correlations between
the Torrance Tests of Creative Thinking scores
of 24 students developed independently by two
examiners.

Scale

Acti\ity
i

. Asking 5 - Unusual Uses i

Fluency .99 1 00

Flexibility .95 .91

Originality .96

.

. .94

Since or.1> two of the sever. Activities were administered, it was

not possible to refer London students' raw scores. to the test publishers'

normative data to obtain percentile scores.-

All data for this sample of students were punched into data cards,

verified and subsequently edited by Computer. The major analyses, done

using standard statistical.computer programs, consisted of:

(a) calculating means and standard deviations and preparing

frequ'ency and percentage frequency distributions for all variables,

separately for grade and grade-sex groupings of students;

(b calculating one-way analyses of variance (ANOVA) across grade

and grade-sex groups for all major scores and subscores, and

The Committee would like to express its gratitude to Mr. Terry genbow and

Mrs. Marilou Cunningham for their conscientious and dedicated work on this

phase of the project.

In correspondence with Dr. Torrance it was discovered that separate grade-

level 'norms' for each activity were not available and could not be supp-

-lied for 1.erbal Form A of this test. Limited data for Verbal Form B were

provided, and the authors thank Dr. Torrance for the considerable work

involved in providing this information.



(c) intercorrelatin all major score; and subscores. Because not

all students took the same firm of all e tests, correlations were cal- °

culated using only stu22nts =nroled in g des ', 8 and 9.

Mean scores for students are provided in Table 2 separately by

grade and sex-, for each of the three dimensions (fluency, flexibility and

originality) for Activity 1 - Asking Questions, and Activity S Unusual

Uses. A comparison of the mean, scores of London grade 8, 91..and 10 students

on %erbal Form A with a similarly composed 'norm' group on kerbal Form B

can be made by examining the data of Table 3.

TABLE 2 Mean scoeft, by grade and sex, on the Fluency, Flexibility

and Originality Scales for Activities 1.and 5 of Verbal
Form A of the Torrance Tests of Creative Thinking for a
sample of 508 students enroled in grades 7 to 10 inclusive.

Scale Grou.*

Grade

,
8 9 10

/
'F

:.,

.s.

,-..

:4

v
...

<

I - Fluency i 8.0 10.2 10.3 10.9

F 9.9 9.9 10.7 10.6

T

,

8.9 10.0 10.5 10.7

I Flexibility M
t

5.5 :

i.

6.1 ' 6.3 6.8

F ' 6.2

-4-

6.0
;

6.4 6.6

4 _ T 5.8
. .

6.1 6.4 6.7

I Orig nality

it

!

M 4.6
;

7.3 7.4 9.5

"-

F

,

1

6.2 i 7.1 8.4 8.7

T
!

5.4 7.2 8.0 9.0
___ _____

..r.

=

=

=
=
=

% - Fluency M 20.9 22.2 19.6 20.6

F" 26.5 21.1 1 22.2 24.6

T 23.6
.4

1 21.021.6 ; 22.8

% Flexibility

z

M 8:7

+

10.0 i_ 8.6 9.4

F 10.6 9.6 10.0 10.3

T 9.6 9.8' 9.3 9.9

V Originality 1 M

t

5.9 8.8 7.8 7.9

F 9.6 7.3 7.7 8.4

T 7..4

#
5.8 6.9 7.0

Number of Cases

M 71 70 56 47

F 67 72 66 59

T 138 142 122 106

* M = male, F = female, T = all students

L42
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TABLE 3 Mean scores for grade 8, 9 and 10 London students on
Verbal Form A and for the 'nprmative? sample on Verbal

Form B.

Scale

Activity

1 - Asking 5 - Unusual Uses

London Norm London Norm

Fluency 10.39 11.15 21.78 17.94

Flexibility 6.36 6.94 9.67 8.34

Originality 7.98 4.77 7.97 10.77

ANOVA tests revealed no statistically significant sex differences

at any grade level on any of the dimensions of either Activity 1 or 5,

In fact, the only statistically significant differences are between grade

and 9 and/or 10 students for all three subscales of Activity 1. !The

size of the differences in absolute terms is, however, relatively small

(Table 2).

The data of Table 3 indicate that the level and patterning of

London grade 8, 9 and 10 students?' responses is quite similar to that of

the 'norm' group...London students performing slightly bettet on some

dimensions and slightly worse on others. Because London students took

\erbal Form A of the Torrance test and normative data are available only

for the parallel', but not necessarily equivalent, Verbal Form B, no sta-

tistical tests for differences.between the two groups were made.

YerbaZ'AL:Z::t,?,

4:-.tit:,4de and Verai c'reat::1;it? Measures

Pearson product-moment correlations, calculated among a series of

ability, attitude and verbal creativity measures are displayed in Table 4.

It is apparent from these data that: (a) for both 'Asking' and 'Unusual

Uses' activities, students' scores on the fluency, flexibility, and origin-

ality dimensions are moderately correlated (b) students' performance on

the 'Asking' activity is only modestly related to their performance on

'Unusual Uses'. (c) students' performance on the verbal creativity tests

shows a significant but minor relationship, to their rated enjoyment of

reading, writing and self-confidence in speaking and to their verbal

ability and reading skill. This finding of relative independence of

verbal creativity and verbal abilltYSIMiily confirms prior findings by

Torrance and other investigators working in the area of creativity.

1



TABLE 4 Correlations among Ability, Attitude and Verbal Creativity

measures for a sample'of 4.02 grade 7, 8 and 9 students.

Variable*

Attitude Asking
Unusual
Uses

2 3 4 5 6 7 8 9 10 11

,

1. Vocabulary . 81 17 23 26 17 17

2. STEP II Reading 37 16 23 23 18 19
.

3. Enjoyment.of Reading 26
1

1 15- 19 12 13

'4. Enjoyment of Writing .

1

17: 13 12 12 22 17 11

S. Self-confidence in Speaking ;_11 19 15 20 13

6. Asking - Fluency 77 71; 49 45 40

7. Asking - Flexibility 46; 37 35 34

8. Asking - Originality
1

. 40 38 29

I 9. Unusual Uses -. Fluency 67 69

10. Unusual Uses - Fle'xibility 66

11. Unusual Uses - Originality

lk--

*A correlation of .10 is' required for significance at p <.05,

.13 for significance at p <.01. Only statistically signifi-

cant correlations are reported-in this Table. Decimals have

beep- omitt'ed for ease of reading.

SUIVARY

This report has described students' performance on measures of

-verbal creativity and the relationship of this perforMance tb measures of

their verbal ability, reading skill, and attitudes to4ard three aspects of

the English program.

The level and patterning of London students' petformance on the

creativity tests follows quite closely that of the 'norm' group. N signif-

icant sex differences and only minor grade trends were evidentin students'

responses to the Torrance Tests of *Creative Thinking.

'-

The unavailability of really appropriate normative data make assess-

ment of London students' performance in the area of verbal creativipy

difficult.

One can obtain a more concrete impression by trying the test one-

self and then-reviewing the actual responses of a sample of students.
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INTERMEDIATE ENGLISH EVALUATION PROJECT:

ATTITUDES REVISITED

R.G.R. G. Stennett,Ph.D.*& Lorna Isaacs
Educational Research Services

Research Report 74-13

This report is one of a series of six which describes in detail

student attitudes.and achievement in major areas of.the Intermediate 1

English program. The six reports, in turn, represent one major gegment

of the needs assessment phase of an overall evaluation plan which has

in ludedprior surveys of the community, faculty and students and a

spe ial goals-specification project.
. -- .

,

Becakse of the size and complexity of tkp"achievement assessment

phase of the evaluation project, a 'preface', paper has been prepared which

gives an overview of the project and describes the sampling procedures, _

=Subject population, tests used, etc. (Stennett & Isaacs, 1974). The

current report has been written on the assumption that the reader will

have read the 'preface'lpaper before reading-this one.

This report summarizes the results of all the attitude measures
used, describes the interrelationships among them and their relationships

to.other measures of ability and achievement. In addition, students'

Ion al attitudes toward English are compared with their attitudes toward

academic subjects. The variation in student attitudes as a function
dent-sex teacher-sex interaction is also described. Finally, the

,results of the findings of this study are compared with those obtained in

the original survef...of'student attitudes (Stennett, Dickie, et al., 1973)

This original survey involved administering ail00-item test,

composed of several types of items, designed to assess student attitudes

, toward various facets or English program. , The results indicated

fairly consistent sex differehces, girls generallk,being more positive

thak boys toward most aspects of the program, and.fairly consistent grade

tralids, secondary Students generally being less positive than elementary

students. A trend_for,girls to show a more pronounced elementary-to-
secondary decreage In the positiveness of their attitudes toward English

'Than boys wag also noted.

Because of certain limitations in. the original study and the need

to relate student attitudes IT -their achievement, a 40-item attitude sur-

vey was developed from the original 100-item test and administered to all

students participating in the current project. .

The-reader should be tautioned that this study is cross-sectional

rather than longitudinal in nature. This-means that when change§ in

student attitudes arereportedas a function of gr de level, different

groups.of students are-involved. The results, therefore, do not necess-

arily regrebent What one might obtain if.thesame students were tested in

1 0 I 7 4
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each of four consecutive years. Although the results of the cross-
sectional approach at the elementary level (grades 7 and 8) would probably

be fairly comparable to those of a longitudinal approach, the differential
attrition of students in grades 9 and 10 and the addition of proportionally
more students from other school systems make the comparability of cross-

sectional and longitudinal approaches at this level.much less adequate.

An additional caution is necessary with respect to comparisons of
the findings of the original and current attitude studies. Although the

findings are generally similar, differences in sampling procedures, timing
of testing, the tests themselves and the methods of administration largely
preclude inferring that lifferences in stuOnts' scores between the two
studies represent any underlying change in attitudes during the nine months

iletween the two studies.

METHOD

Subjects

The subjects for this study were 2,684 students, about 600 to 700
in each grade from 7 to 10. Within elementary and secondary panels,.the
samples are quite representative of their respective population in terms

of grade and sex composition. (See Stennett E Isaacs, 1974 for details

and sampling procedures.) The original study involved 1,247 students, *

with about 2S0 to 370 per'grade level. (See Stennett, Dickie, et al.,

1973 for details and,sampling procedures.)

Although the six major attitude scales were administered to all
students, various achievement and other tests were administered to differ-
ent comparable subsamples ofstudents containing about S25 students, 100
to 150 per grade level. To avoid-duplication the numbers Of students (Ns)
involved in each analysis will be given with the results rather than in

this sectior.

Tests

A general description of all the tests used isTrovided in the

'preface' paper (Sfennett f Isaacs, 1974) and additional detail is given

AL.in the five other re its in this series. A copy of the test used to

allow students to rat heir liking for, and difficulty with, five differ-

ent academic subjects is given in Appendix A.

Five of the six attitude scales for this study were deve)loped, as

a result of detailed statistical analysis, from items contained in the

original 100-item, attitude survey. The sixth scale, 'Self-confidence in

Speaking, was adapted from a scale developed for another project (Gardner

& Smythe, 1974). Although the items in three of the current attitude
scales are identical in wording and recponse format to those of the
original study, two of the current scales used slightly different wording

d
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and format. The number and arrangement of the items wv; of course, quite
different in t e two studies. ,,-

--., ,

4 r

Test Administr tion

In the original study the attitude scales were administered by
either a principal, vice-principal or homeroom teacher. in the current

study, all tests were administered by a team of six specially trained
teachers in students' regularly-scheduled English classes with the assis-

tance of the classroom teacher. A special effort was made to encourage

students to express their opinions freely and frankly.

In the original study, students were tested in May, 1973; in the
current study, the tests were administered in February and March, 1974.

Data Handling and Presentation

Students made their responses to most of the attitude, ability

and achievement tests on machine-scorable answer shevs. Their responses

to all other tests were coded, keypunched into cards and verified. All

student responses to all tests were ultimately transferred to data cards
for scoring, tabulation and analysis by computer.

In tabulating the results of the attitude scales, a "reverse"
scoring key was used for negatively worded items and students' responses
are reported largely in terms of the percents of students "agreeing"

with,the various items. TheseipArcent agreement figures are reported in
tabular form for eadkftem in each of the scales, separately by grade and

sex. Means of the percent agreement figures across the items in each
scale are plotted, separately by grade and sex, in a series of figures.

Tests of sex differences and grade trPnds were made using one-way
analyses of variance (ANOVA) and a posteriori. Scheffe tests. An examination

of possible teacher -sex, student-sex, elementary-secondary attitude inter-
actions was done using the same techniques.'

Interrelationships of student attitude, ability and achievement

scores were assessed by calculating Pearson product-moment correlation's

among these v?Lag-i-kbles for the various subsamples of students who received

different combinaflons of tests.

In order to make this report as concise as possible, most of 0
detailed findings are reported primarily in terms of Tables and Figures

which, it is hoped, will be largely self-explanatqxy. General patterns

and trends are noted in the text where appropriate.

'Although 2- and 3-way ANOVA tests would have been more appropriate, time
and computer program limitations dictated the use of the simpler tech-

niques described.
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RESULTS

Sex Differences and Grade Trends

The percents of students, by grade and sex, agreeing with each

item making up each of the six attitude scales (Enjoyment of English

Classes, Usefulness of Grammar, Enjoyment of Writing, Enjoyment of Read-

ing, Application of English Skills and Self-confidence in Speaking) are

presented in Tables 1 to 6. Means cif the percent agreement figures for

each of the six scales are plotted, by grade and sex, in Figures 1 to 6.

As found in the originalstudy, girls' are generally somewhat more positive

than boysand, with the exception of the scale measuring Enjoymdnt of

English classes, secondary students, especially boys, are less positive

than elementary students.

Boys express somewhat more self-confidence in speaking than girls

at all grades with little change over the grade 7 to 10 "interval..

TABLE 1 Percent of students, by grade and sex, agreeing*with the six items

making up the Enjoyment of English Classes scale.

Item

Number Item

Percent of Students

Agreeing, by Grade and Sex

Sex 7 8 9 10

7 English classes are fun.
M
F

40%
51

36

53

55

- 65

45

59

11 I look forward to going to
English classes each day.

M
F

31

39

21

41

45

54

37

49
,

15 I enjoy English classes.

,

M
F

AA

53'
45
60

59

69
50
68

it) , I feel that the English class-
room is a happy place.

M
F

.

43

45

34

49

57

59

45
57

23
I find that most of my English
classes are interesting.

M
F

51

59

43

58

56

68

51

64

28
.

I would rather attend English
class than most other classes.

M
F

20

28

11

.31

30

43

25

44

`In order to simplify presentation of the data, the scores of both

students who 'agreed' and 'strongly agreed' with ah item were added

together to calculate the percent agreement figures presented in

°Tables 1 to 6 and Tigures 1 to 6.
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FIGURE 1 Mean of percents of students agreeing
with the six items comprising the
Enjoyment of English Classes scale,
by grade and sex.
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TABLE 2 Percent of students, by grade and sex, agreeing with the five items

making up the Usefulness of Grammar scale.

Item
Number Item

Percent of Students

Agreeing, by Grade and Sex

Sex 7 8 9 10

2 The study of grammar helps my

writing.

M
F

55

55

51

69

68

80

68

82

12 The grammar is

necessary.

M
F

87

83

74

83

71

78

63

76

14 I believe that people who

use poor grammar are poorly

educated.

M

-F

37

37

32

33

32 1

33

22

, 30

22 Punctuation rules are good to

know.

M
F

89

92

89 88

93 91

82

90

30 I try to apply the grammar
rules that I have learned
when I am writing.

M
F

81

85

73 79

86 85

75

81

FIGURE 2 Mean of percents of students agree-
ing with the five items comprising the
Usefulness of Grammar scale, by grade

and' sex.
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4., 70-

t.J

Lr

60-
= 4.

OO Girls
0-1) Boys

7 8 9 10

Grade



-7

TABLE 3 Percent of students, by grade and sex, agreeing with each item

in the 'Enjoyment of Writing' scale.

Item

t. Number Item

Percent of Students

I Agreeing, by Grade and Sex

Sex 7 8 9 10

3 Memory work is worthwhile.
M
F

64

64

54

60

i

44

49

1

36

42

8 I enjoy writing short stories.
M
F

73

69

1 62

75

4

60
60

43

i 56

18

I-

I like writing poetry.
M
F

45 41 27 23

65 58 49 53
i

,

FIGURE 3 Mean of percents of students agree-
ing with the three items comprising

the Enjoyment of Writing scale, by

grade and sex.

50-
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TABLE Percent of students, by grade and sex, agreeing with each item

in the 'Enjoyment of Reading' scale.

Item
Number Item

Percent of Students

Agreeing, by Grade and Sex

Sex 7 8 9
1

10

1

I read books al:I-art from those

that are required reading for

classes.

M
F

1

80

83

82

91

75

88

72
89

6
I have recommended a book to

a friend.

M
F

71

84

69

91

68

92

73

92

16

Once I have begun a book I
often finish it within a few

days.

M
F

62

63

52

67

57

74

51

73

21
I have re-read a favourite

book.

M
F

77

86

73,

87

65

72

56

75

25
I enjoy reading novels of
movies I have enjoyed.

M
F

76

80

68

86

68

82

63

83

29

When I have extra time in

class, I often read a

library book.

M
F

56

55

4

53

59

33

45

30

39

FIGURE 4 Mean of percents of students agreeing with

I the six items comprising the Enjoyment of

Reading scale, by grade and sex.

t 901.-

80 L

70

0---00 Girls
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FABLE 5 Percent of students, by grade and sex, agreeing with each item in

the 'Application of English Skills' scale.

I Item

Number Item
-

Percent of Students

Agreeing, by Grade and Sex

Sex 7 8 9 10

5 I look up unfamiliar words in
a dictionary when I come
across them in a book,

-----

M
.F

56

6

56

64

51

62

44

56

10 When I write notes to a friend,

I use complete sentences.

M
F

57

59

45

57

47

54

37

51

17 Before I hand in a social

studies or science report, I

check the spelling of words
which I think I may have
spelled incorrectly.

M
F

66 58

74 75

57

78

57

75

26 I usually check whatever I
write to make sure that there

are no mistakes in spelling,

grammar or punctuation.

M 162
F j 73

,

56 55

I 80 78

54

80

FIGURE 5 `lean percents of students agreeing with

the four items comprising the Applica-
tion of English Skills scale, by grade

and sex.

Girls-
= 41-11 Boys

70

60 k
5
s.

50

I -t
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fABLE 6 Percent of students, by grade and sex, agreeing with each item

in the 'Self-confidepce in Speaking' scale.

Item

Number Item

Percent of Students
Agreeing, by-Grade and Sex

.

Sex 7 8 9 10

.

4
I enjoy taking an active part

in class discussions.

M
F

87

78

88

82

83

79

76

81

9*

CI usually don't say anything
during class discussions be-
cause I'm afraid others might

laugh at my comments.

M
F

75

65

74,

64

78.

60

81

74

13*

If I know I have to give a

speech in class I get so nervous

I have difficulty getting to
sleep the night before and don't

feel like eating breakfast that

day.

OM
F

65

51

.

62

49

61

47

65

51

i
19

I usually feel quite self-con-

fident when I have to talk in

front of a group.

M
F

54

53

49
45

49
46

45

44

24

.....

It doesn't bother me at all to

give a speech in front of the

class.

M
F

36

34

31

24

31

27

29

26

27*
I always feel a bit nervous
when I have to speak in class

M
F

...

45

32

43
26

44

30

44

'32

'In order to keep the figures in this table consistent with the

positive character of the scale name, the figures for these

negatively-worded items are for students who 'disagreed' and

'strongly disagreed' with each.



FIGURE 6 Mean of percents of students agreeing with

the six items comprising the 'Self-confidence

in'Speaking' scale, by grade and sex.
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Table 7 gives the correlations among the 6 attitude scales and

liking and difficulty of English ratings for a sample of 582 grade 7 to

10 students.,

With the exception of the self-confidence-in-speaking scale, all

of the correlations, though statistically significant, are modest in size,

ranging from -.11 to .62. This finding tends to confirm the fact that

the various scales do measure relatively distinct aspectS of students'

attitudes toward English and also that students who are positive toward

one aspect of the program tend, to a limited degree, to be positive toward

other aspects of it.

The substantial correlation (.62) between students' rated Enjoy-

ment of English and their scores on the,Enjoyment of English classes scale

is not surprisingbecause of the overlap in scale content. The fact that

students' ratings of the difficulty of English correlate negatively with

their scores on the other attitude scales suggests that at least part of

students' negative attitude toward English is associated with their per-
.
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ception of it as a difficult subject. Students who find English difficult

tend nqt to like it....and this, as will be shown in a later section of

this report, is also true for other academic subjects.

TABLE 7 Intercorrelations of English Attitude and Liking and
Difficulty of English scores for a sample of 582 students

enrolled in grades 7 to 10 inclusive:

Attitude Scale*
I

2
i

3 4 5
,

6 7 8

1. Enjoyment of Reading 37 24 22

.

-20. 19 38

2. Enjoyment of Writing .

37 34 -20 28 31 11

3. Enjoyment of English Classes 62 -33 32 33 11

4. Liking of English -52 .24 20 14

5. Difficulty of English -14 -11 -26

6. Usefulness of Grammar 43 09

7. Application of English Skills
/

8. Self-confidence in Speaking
.

*A correlation of .09 is required for significance at p <.05; .12

for significance at p <.01. Only statistically significant correla-

tions are reported in this table. Decimal places have been omitted

for ease of reading.

and':.'urrent Stud? Findings

Figures 7 to 11 show plots of the.means of perceig agreement values,

separately by_grade and sex, for the five attitude scales administered in

both studies.' A review of these Figures reveals the following patterns:

(a) girls are without exception more positive than boys at all grade levels

in both studies; (b) an elementary to secondary decrease in positiveness

2For the Enjoyment of English Classes, Usefulness of Grammar and Enjoyment

of Writing scales, data for the same items (which involved the same res-

ponse format) are reported. For the Enjoyment of Reading scale, data from

thosame items are reported but the student response format used was dif-

ferent (3-point vs 4-point scale). For the Application of English Skills

scale, three of the four items were the same, but -the response format was

different in the original and current studies. The Self-confidence in

Speaking scale was not included in the original study and there are, .

therefore, no comparisons possible.
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I
is apparent with respect to Enjoymentkof Writing, Application of English "'

Skills, Enjoyment of Reading and, to a lesser extent, Usefulness of

Grammar in both studies; (c).a tendency for students' Enjoyment of Eng-

lish Classes to increase over the elementary to secondary transition,

especially in the case of boys--a tendency more marked in the current

study than in the original 'one; (d) students( attitudes as measured in

February, 1974 are somewhat ,more positive than when measured in May, 1973;

(e) the increasingly negative attitudes ofAiirls at the secondary level

apparent in the results of the original study is not apparent in the,'

Current one and, in fact, what was azated decrease in Enjoyment of

English classes at the secondary level in 1973 has changed to a fairly

substantial increase in enjoyment in 1974 for the girA; (f) for both

the Application of English Skillsi4ind Enjoyment of Writing scales, the

decrease in positiveness over the grade 7 to 10 interval is Much more

marked in the current than in the,original study.

.4.

FIGURE 7 Mean of percents of students agreeing with the three

items making-up the Enjoyment of Writing Scale, by
grade and sex, for the origina4'.(May, 1973) and Cur-

rent- (Feb, 1-974) studies.
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Feb, 49741
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c
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.1

As mentioned earlier in this report, differences in the.test items,

response format, sampling of students and time of test administration

preclude making really valid comparisons between the findings of the two

studies. It seems quite clear, however, that the general nature and pat-

terning of results of the two studies are quite similar and this, in turn,

permits additional confidence in the findings.
p

FIGURE 8 -Mean of percents of students agreei owith,the.four

items making 14p the Application of. EE lish skills

scale, by grade and sex., for'the original (May, 1973)

and current (February, 1974) studies.,
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0-
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I
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,
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FIGURE 9 Meanercents of students agreeing with the six items

making up the Enjoyment of Reading scale, by grade and

sex, for the original (May, 1973) and current (February,

1974) studies.
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0 C) Girls - Feb, 1974

Boys - May, 1973

0 0 13 ys - Feb, 1974

u
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FIGURE 10 Mean of percents of students agreeing with the five

items making up the Usefulness of Grammar scale, by
grade and sex, for the original (May, 1973) and cur-

t
A

rent (February, 1974) studies.

1
as

0----0 Girls May/73

O ()Girls - Feb/74

Boys - May/73

411 111 Boys Feb/74

8 9
Grade

4

.

10
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.

FIGURE 11 Mean of percents of students agreeing with the six

items making up the Enjoyment of English Classes

scale, by grade and sex, for the original (May, 1973)

and current (February, 1974) studies.
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Teacher-sex, Student-sex, Elementary-Secondary Interactions

It was noted in the original study that girls' attitudes tended
to change more dramatically over the elementary to secondary transition

than did those of the boys. Although no ready explanation for this find-

ing was apparent, it was known that the-percentage of English teachers
who are women is substantially higher in the secondary panel. This led

to the hypothesis that students' attitudes toward English might vary as

a function of both their own and their teachers' sex. .

In order to test this hypothesis the data for students were divided

into eight groups in terms ofwhether the students were enrolled at elemen-
tary or secondary level, whether they were a boy or a girl and whether or

not their English teacher was a man or a woman. One-way ANOVA tests were,

then conducted separately for each of the six attitude scale scores across

eki
these eight groups and appropriate a posteriori Scheff6 tests done. Sta-

tistically significant' Its were obtained on only 2 of the 6 scales,

Enjoyment of English classes and Usefulness of Grammar.

Plots of the mean raw scores for the various groups of students

on these two scales are provided in Figure 12.3 As expected, girls'

attitudes are more positive than those of the boys and the elementary-
0%ecOndary difference5 (in different directions) are apparent as they were
in the earlier analyses of these two scales.

There are-no statistically significant differences in students'

rated Enjoyment of English classes as a function of teacher sex at the

elementary level. At the secondary level, however,oboys who have a male

teacher are significantly more positive in their rated enjoyment of English

classes than those who have a female teacher. Secondary girls who have a

male teacher are moist positive, whereas secondary boys with a female

teacher are least positive.

There is also a slight trend, evident in the results for the
-Usefulness of Grammar scale, for boys with a female English teacher to

be the least positive in their attitudes.

The reader should be cautioned that, while the results of this

analysis are interesting,,they are at best tentative. It was not possible,

for example; to eliminate the effects of other variables,such as the level .

of students' secondary program, which might indirectly produce the results

obtained.

11
Students Liking For, and Perceived
Difficulty of, Five Academic Subjects

One of the:limitations of' the original attitude survey was that,

although it did assess students' liking and enjoyment of English, the

3Because of the way the students' tests were scored for this analysis; a

low score means a more)oositive attitude.
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asses-aw...1;as done only in terms of students' response

with English. This strategy, though useful, does not p

reference points in terms of which, students' attitudes

To overcome this limitation, students in the current st

rate their 'liking' for, and 'difficulty' with, four of

jects, as.well as English. In this way, it is possible

attitudes toward English relative to their attitudes tow

The percents of students who 'strongly agreed' or 'agreed' with .

each of the statements contained in the Liking and Difficulty test

(Appendix A) are plotted, by grade level, in Figure 13. In general, a

majority of students (50-70%) express a liking for all subjects rated and

a minority (10-25%) rate them as difficult. With the exception of English,

students' ratings at the secondary level are slightly less positive than

those of elementary,students. There are slight trends for secondary stu-

dents to rate Mathematics, Science and History as more difficult than do

elementary students. There is little difference'in the difficulty ratings

given English and Geography by elementary and secondary students. Overall,

Mathematics and English are rated as slightly more difficult than the

other subjects.

to items dealing
ovide sufficient
an be evaluated.
dy were asked to

er academic,sub-
o assess student
rd other subjects.

Although there are very different patterns across the grade levels

in students' rated liking of the various subjects, there do not appear to

be marked overall differences in the degree to which they rate the subjects,

i.e., in general, intermediate students as a group do not appear to prefer

one subject greatly over another.

1' is also apparent from the curves plotted in Figure 13 that

students' liking for a subject is inversely related to the difficulty they

have with it. This observation is supported by the inter-correlations

among the 10 liking and difficulty ratings reported in Table 8. The

correlations of liking and difficulty ratings -2it;-!-:r. subjects are remark-

ably similar, varying from -.52 to -.49.

Correlations of liking ratings among the five academic subjects

are statistically significant but small, rangingfrom .12 to .25 with a

median of .1-. Correlations of difficulty ratings among the five academic

subjects are similar in significance and size, ranging from .08 to .34,

with a median of .19. These sets of correlations indicate a very slight

tendency for students who like one suktect to also like the others and,

conversely, for students who find one s'abject difficult to find the others

difficult. The size of the correlations, however, indicates that, for any

particular student, there can be wide variations in both his liking and

difficulty ratings across the five academic subjects.

Of the 20 correlations of liking and difficulty ratings across

subjects, only 9 are statistically significant and these are all small

and negative, ranging from -.09 to -.23. The pattern of these relation-

ships appears largely to reflect the general tendency for liking and

difficulty ratings to be inversely related.
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FIGURE 13 Percents of students, by grade level, who 'strongly agree' or 'agree'

with statements indicating 'liking' and 'difficulty' of five academic

subjects.
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'ABLE 8 Intercorrelatips of 582 Grade 7 to 10 students Liking and Diffi-

culty Ratings bf Five Academic Subjects.

Rating Scale* 2 3 4 5 6 7 8 9 10

1. Liking of English 14 .19 13 15:0 -14

2. Liking of Geography 14 24 19! -10 0 -17 -23

3. Liking of History 19 12: a)
4. Liking of Science 25: -16 -12 40 -09,

65D
1

20:

20.

5. Liking of Mathematics ,

1

-10 -10

13i

34

6. Difficulty of E/eish
_

24 18

7. Difficulty of Geography 27

8. Difficulty of History

t
i

15 1

9. Difficulty of Science C 17
I

10. Difficulty of Mathematics
i

!

*A correlation of .09 is required for statistical significance at p <.05;
.12 for significance at p <.01. Only statistically significant correla-
tibns are reported in this table. Decimals have been omitted in the
body of the table for ease of reading.

Relationships of Age, Verbal A ility
and Attitudes to Achievement

Table 9 gives correlations of age, sex, verbal ability and atti-
tude scores with tests and ratings of student achievement in the areas of
Reading, Writing, Listening, Speaking and Verbal Creativity.'' Only

statistically significant correlations have been reported. The reader

should note that, because of the design of the study and characteristics
of the tests used, the correlations in various areas are based on differ-
ent numbers of students enrolled in different clusters of grades. In all
cases, however, the number of cases is %lite large (240 to 582) and the

samples of students reasonably comparable.

Most noticeableltit;hese findings are the substantial relation-

ships between verbal abi and achievement, especially in the areas of

silent reading, listening and writing, This suggests that success on

these achievement tests depends fairly substantially on verbal ability
or 'thinking skills'as well as upon more mechanica4 skills and rote
knowledge of the conventions of English communication.

More detailed descriptions of these relationships are fqund in the series
'of papers addressed to each of the main areas of the Intermediate program.
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It is also noteworthy that, among the attitude scales, those

measuring Enjoyment of Reading, Usefulness of Grammar and Application of

English Skills show the most substantial relationships to the various

achievement measures. Although the correlations are small or modest in

size, they do indicate that a minor but significant part (S-15%) ofthe
variation in student achievement is associated with attitudinal factors.

This merely confirms the educational rule of4humb that students tend to
learn best what they want to learn, enjoy or eel is important to them.

SUMMARY

This paper, largely through a series of tables and figures, has
summarized students' responses to measures of their,atIitudes toward
various facets of the Intermediate English program anecompared themyith
the responses of similar students tested in a prior study (May, 1973).

Sex differences and grade ,trends were described, correlations

among the various attitude measures presented, and students' rating of

liking of, and difficulty with, English and four other academic subjects

compred and contrasted.

A brief analysis of a hypothesized interaction of teacher-sex and

student-sex'on attitudes was presented along with a'detailed table giving

correlations among sex, age, verbal ability and attitude measures with ,

tests of student achievement in major areas of the program.

In general, the findings of this study confirm those of the earlier

one with the same consistent sex differences and grade trends very much in

evidence. The various attitude measures show significant but modest rela-

tionships to measures of achievement. Verbal ability appears to play an

especially important role in student achievement in.the areas of reading,

listening and writing.

I
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APPENDIX A

SCALES USED BY STUDENTS TO RATE THEIR LIKING FOR, AND DIFFICULTY WITH, FIVE

DIFFERENT ACADEMIC SUBJECTS.

GRADE:

LIKING AND DIFFICULTY OF SUBJECTS

Instructions to the Student
.

Listed below are ten short statements. Beside each one is a scale which you can

use to show the degree to which you either agree or disagree with the statement.

Read each statement and then put.a circle around the word or words which best

tell how strongly you agree or disagree with that statement. Do all ten statements the

same way.

When you have finished rating all ten statements, turn over the page and read the

list of school subjects printed there.

Draw a line through any sub you are not taking this year.

strongly
strongly

I like Science. agree

strongly

agree undecided disagree disagree

strongly

Math is difficult far-me. agree

strongly

agree undecided disagree disagree

strongly

Geography is difficult for me. agree

strongly

agree undecided disagree disagree

strongly

I like History. agree

strongly

agree undecided disagree di/egreae

strongly

Science is difficult for me... agree

strongly

agree undecided' disagree disagree

strongly

I likej,pglish. agree agree undecided disagree disagree

strongly

4

strongly

1 like Geography. agree agree undecided disagree disagree

4. .3
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Appendix A - Continued.

strongly strongly

English is difficult for me. agree

strongly

agree undecided disigree disagree

strongly

I like Math. agree

strongly

agree undecided disagree. disagree

strongly

History is difficult for me. .. agree agree undecided disagree disagree

Listed below are five subjects that you may be taking this year.

If there are any subjects on this list that you are not taking this school

year, put a line through their names:

Science

History.

Geog aphy.

Eng ish

Mat ematies

#
LIS

(Pr
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'AN OVERVIEW. OF THE ENGLISH LANGUAGE ARTS PROGRAM- INTERMEDIATE DIVISION

#1111' CITY OT LONDON SCHOOLS

R. D. Latimer
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Visits were made to two -elementary "feeder" schools and one secon-

, dary school in four areas of the city. Some classroom visits were made,

but generally it was more satisfactory fo talk toteachers at mes when

.

/01 they could be.free from their classroom dt4ies.
a

.
'

In any attempt to find a common pattern of development in thee

English program, it is essential to recognize that environmental factors

in terms of socio-economic levels as well as parents', teachers' and

perfo within'one school system. '

4 4
1

, . (students' expectations will provide a wide range of offerings and of

From tiscusions with approximateiy forty-six efelltentary school

teachers and ptincipals and twenty-two secondary school-personnel, it is

possible to isolate s'everal recurring comments which intlitate,a commonality

of students' strengths as well as weaknesses in respoftle to the existing 0

Language l ts,programS.

.
.

.

z-,
i 4 )',

.

It is interesting to note that few of the people interviewed comp

r/ plained that they were unable to reach their stated goals in student

achievement because materials or equipment were not available. Nor was

there evidence of faUlt-finding in relation to the teaching that stude ts

had received at an_earli,er grade level. Indeed, most teachers interview

indicated that'theyfere prepared to take students "Where,they are" and

provide a program consistent with their needs.

Several respondents Kho work with students whose .aptitudes and

interests mark them-as non,academic were convinced that the substance of

the program al6 of less importance than the social values to'be gained
,

frqm exposure to it. Ine strong point was made that while lip-service

might be paid to the basic importance of'a vigorous Language Arts program,

the incursion of electives, oral French, physical education, shops and

home economics, guidance, and mip.ic - a41 valid in their own right -.had 6

. so diluted the timeAyailable in the ebementary school for English that a

full, meaningful priigram was impossible to achieve. ,.

In addition to the previous observation, it is self-evident that

while in the secondary school courses in English are taught almost exclu-

sively by persons who have considerable backerbund - including specializa-

tion in thellsubject, there- e,many elementary teachers involved in the

Language,Arts program whose andemic interests and qualifications are in

1.0 0

,,

A.
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subject areas other than English. Such an observation does not call into

question the ability of these teachers to provide instruction iTifLanguage

Arts, but it does ingicate that there will, be a wide variety in the content

'tqf the programs and the enthusiasm and singleness of purpose with which

they will be presented.

As On the other hand there is a valuable advantage for the teacher
withIlsore program who can integrate the aspects of a Language Arts pro-

gram into more than one subject area. The leadership that the teacher

can give in oral wort, in reading related to subjects other than literature,
toorganitatial skills, and to proficiency in note-making, helpsto enlarge

the students' ability to apply tie skills of English to other areas of the

curriculum.

If curriculum direction at the Ministry level moves toward the

establishment of core subjects in the Interme4ilate Division, and if the

Language Arts form a part of that core, some of the concerns over dimin-

ished time for EngWh and the apparent absence of sufficient emphasis on

skills development may be overcome. 1111

The follov.ing comments by teachers are arranged at present grade

levels so that examination of specific needs may be easier.

GRADE 7

Stree' :s Noted L, Teachers
.1Y

enerally good capability in oral work .but encouragement to develop

seI idence is needed.

Good response ssroom drama'approach were it is possible.

Some evidence of enjoyment in reading.
Abler students show the beginning of an ability to see boyond

literal meanings in literature.
Will, still make an emotional response to poetry especially.

eaknesses Noted-

Deficient in vocabvlary skills; paucity of vocabulary; lack of

_precision in_usag0
- Written work is inferior in quality to 8141 response.

Research activities. become copying exercises with little attempt

to apply research information to the project.

Oral reading is generally poor.
Constderable motivation for writing must be supplied-,

Failure to recognize the pattern of sentence developmeni.,

t

Lack of concern for organization; spelling, penmanship, 1'
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GRADE 8

z;trengths Noted-

3

- Some maturity is developing in listening and speaking skills.

Students ill be specific in answers once a pattern is developed.

- Participate well in discussions.

Show, some enjoyment in reading; fairly nape to theit grade

level in measured skills of reading.

- Evincing some imaginative and creative ability written. work
(bal.nced by the comment on we4kness in vocabulary', sentence

construction).

Weaknesses Noted

Written work is imaginative but se ;tence structure and usage

are weak.
Vuabulary skills are weak.
Often unwilling to revise .their writing; beginning to develop

resistance to written work.
Prone to make sweeping generalizations in both oral and written 1

communication.
Evidence of some reluctance to share their response, especially

an emotional me, with their peers.
Show resistance to and dislike for material from the basal reader.

Comment varies on students' response to the teaching of grammar at

Grade'8 level.' Some teachers feel there is a strong need to develop a

grammar response; others sense that their students are highly resistant

to.formal grammar and while they admit the students' lack of knowledge of

structural forms and of terminology, they feel that to present these in a

didactic way frustrates the students as well as the teacher.

When teachers are presented with the idea that it is possible to

teach the necessary grammar in a fofm that relates it directly to conven-

tional patterns of standard English in speech and writing, that is,

in a functional way, they feel reassure The main concerns appear to be

those of terminology and detailed analysis. If a structural or pattern

approach can be followed in grades 7 and 8, it seems possible that there

can be more likelihood of response to rminology ingrade 9 and 10.

Recent research from Britain indicate that students do not comprehend the

more formal approach to grammar unti the age of 14 or later.

Perhaps teachers at the Secon vel will have to accept a mini

Imal amount of knowledge of grammar in their grade 9-students anddevise

a program related to the students' needs and ability to respond rather

than merely dismissing incoming students as incompetent in their knowledge

of both terminology and function.

1

Gad alb
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GRADE 9

Strengths Note*,

- Generally articulate, adequate vocabulary.

Fairly good in creative writing. .

Respond well to adequate motivation.

- Most can keep pace in reading assignments.

Willing to engage in discussion.

- Transfer discussions in'literature to life situations well.

Express opinions freply and openly.

- Participate cooperatively in dramatization.

- Enjoy project work.

Have adequate reading abilities (with some exceptions).

Respond well to literature which helps develop attitudes;

I

Wea;,..r.ess,es

.- Writing ability does not matCh oral competence.

- Paucity of vocabulary results in lack of precision, finesse.

- Do not carry instruction in grammar, spelling, usage or

structure into their written work.

Lack note-taking and organization skills.

Prone to generalizations and emotional rather than logical

response.
- Resistant to constructive criticism Of their oral or written

expression.
- Do not appear to have a respect for language.,

- Unable to recognize errors in their own work.

GRADE 10

Most of the comments concerning grade 9 were repeated. In addition:

Some improvement in supplying evidence.

- Answers in written form are expanded over previous level.

7 Greater willingness to keep discussion on topic.

Improvement in reasoning power, making inferences, drawing

conclusions.

- More controlled approach to story writing.

Respond to a "game" approach to listening skills.

2W,--7.r,Peoes :..-td

- Miss details in oral instructions. \

- seed specific outlines of metheds of answering in written

assignments.
Reluctant to supply adequate information in written answers.

Still reveal difficulties in_organioSing,sentence patterns.

Need further emphasis on mechanics, Usage, patterns.

(It
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leachers' answers to a question about students' attitudes to

tLnglish varied. Some felt their classes responded well and s wed enlloy-

ment where reading, discussion, dramatization, projects and of er anvolve-

---;,,sj ment Here the topics. When the application td writing was required,

students were reluctant to respond until a high degree of motivation was

provided. Relising written exercises, word study and spelling, grammar,

precise response and supplying supporting evidence appeared to be unpop-

ular and poorly executed.

CONSENSUS IN TEACHERS' GENERAL REMARKS

,
It was evident that many teachers felt the pressure of having too

many things that needed to be done in the area of improving communications

the general improvement in students' oral work is not reflected in

their writing, some lack of assurance was evident about ways in which writ-

ing might be improi.ed. In grades 9 and 10 the strip timetable and the in-

crease in the number of classes assigned to the teacher of English have

contributed to an emphasis on. the teaching of more literature and generally

less composition as one method of reducing the marking load. let most

teachers admitted that they felt they would like to be able to spend more

tiro deeloping ,.riting proficiency in their students.

"Language xperience" programs in students' backgrounds do not

seer to ha'.e generated improvement in vocabulary skills. General comment

insliciitcd paucity of .ocabulary resource in the students in the Intermediate

grades. Whether'a return to more formal methods of word study is a solution

to this lack of ).ocabulary is difficult to, say, but many teachers are giving

thought to emphasizing vocabulary skill throughout their programs.

Inability to organise response in both written and oral form would

indlcate that within the --10 grade span either students have difficulties

in this phase of the work unforeseen by teachers or that insufficient follow-

up to student asightents is arranged.

Ihe frequentreference to lack of listening skills is indicative

of a need for more than passing acknowledgement that listening as a skill

needs .tobe included as a valid part of"the overall communications program.

Reading profidiericy was frequently mentioned-at the grade 7-8 'level

_ as hying a mayor concern-, in j-I0 teachers feel that many students are

yeadtngat or near the grade level. Perhaps the figures on watching tele-

ision -aippurtive of the belief that-as the student begins to discrim-

. mate wit~, growing maturity about what he watches, his reading interests

develop. kccordingto Lducation ,Servic'e Bulletin Vol. 1. No. 9 (1971)

of/
grade six pupils watch at least 20 hours per week of television;
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by grade thirteen, only ". spend that amount of time. Less than 4 hours

per week of television viewing was reported by 32% of grade thirteen

students,

To look at the weaknesses only in students as reported by teacher-

respondents is to give an unrealistic picture of student abilities in

English. Certainly there are indications from most of those interviewed

that students can and do respond in language applications to oral and

written assignments, to reading, and to listening and response skills.

It is necessary, it seems to me, in view of the mainly heterogen-

eous groupings in most English classes to recognize the wide differences

in students' motivatiort background, expectations and capabilities and

to realize that it will be impossible for all students to reach the same

standards of achievemviir4k either t.lote grade or age level.

CONCLUSIONS

What develops cleariy from mysvisits to classrooms and my discussions

with teachers is first, that more emphasis is necessaryon some fundamental

skills. This can be achieved through the different methods of newer presen-

tation which have evolved. Second that if dev'elopaent of competence in

writing is a valid expectation, then obvioysly More time will hay.90gto be

provided for studefts to engage in,writing. Third, that while physical and

emotional development' of many children.in.the Intermediate Division may

appear mature, their experience in responding to the forms and conventions

of language use is not.

'
When the information of this report and the results of the question-

naire. submitted to a group of teachers in the London schools are compared,

I would assure that some common pattern of response to recognized Weaknesses,

strengths and needs would emerge.

Should.the English Committee decide to prepare'a Guideline in
English for the Intermediate grades in London schools, it can incorporate
those items that appear to need reinforcement at specific grade levels.
It should be clear, however, that the factors of environment, motivation
and capability will make it difficult for all students to absorb or respond
equally to the material presented at a particular level SQ that continuing
reinforcement of basic skills performanCe will need to take place.
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